DOCUMENT RESUME

ED 235 232 T™™ 830 655
_AUTHOR Tg;ggeg Patsy

TITLE ‘ Project PASS: 1982-83 Final Technical Report [and
o Appendixes]. . .

INSTITUTION Austin Independént School District, Tex. Office of
- Research and Evaluation.

REPORT NO AISD-ORE-82.47; AISD-ORE-82.75

PUB DATE Jun 83

NOTE 147p.

PUB TYPE Reports - Evaluatxve/FeaSIlexty (142) ==

Tests/Evaluation Instruments (160)

EDRS PRICE MF01/PCO6 Plus?ostage. . : S .
DESCRIPTORS *Black StudentS; Cultural Awareness; *Individualized

Education Programs; Inservice Education;
~ Instructional Innovation: Intérviéws; *Program
o Evaluation; Questionnaires _
IDENTIFIERS *Austin Independent School D1str1ct TX

ABSTRACT ’ ’

 The Aust1n Independent Schooi District presents the
1982-83 final technical report of Project PASS, which employs the
notion of cultural congruence in instruction or culture- speC1f1c

instruction to explain the poor performance of black students in

school. It encouraged teachers to change their perspective about

black students who are not ~performing well in school. Before

concluding something is wrong with the student, teachers are

encouraged to analyze the instructional process. Project PASS has

further acquainted teachers with the socialization practices of the
black culture and the general learning styles emanating from it: A
system for developing individualized learning programs_for black
students based on the concepts_ of the progect _was developed and
p:loted The 1ntroduct1on, implementation;, and impact of the pro;ect
are discussed in a question/answer format. The appendixes (the
greater part of the document) present an _instrument description,
which includes the,purpose,7procedure7and results, for the follow1ng:
(1) lowa Tests of Basic Skills, (2) Office of Student Affairs’
Discipline File, (3) Special Education Management System File, (4)
Principal Interview, (5) Project PASS Teacher Trainer Interview, (6)
Project PASS Instructional Coordinator Interview (7) Adm1n1strator
survey, (8) Teacher Survey, and (9) Project PASS Teacher Survey.

(PN)

Reproductxons supplied by EDRS are the best that can be made *
from the original document. *

**********************************************************************

% %




PROJECT PASS:

EDUCATIONAL RESOURCES INFORMATION
CENTER (ERIC)

MATERIAL HAS BEEN GRANTED BY

Fo Hlley, ‘

§ TO THE EDUCATIONAL RESOURCES
| INFORMATION CENTER (ERIC)."




PROJECT PASS:

1982-83 Final Technical Report

S/

Jwie 1983

OFFICE OF RESEARCH AND EVALUATION
AUSTIN INDEPENDENT SCHOOL DISTRIET

.. .. Evakuaton:
Patsy Totusek, Ph.D.

_ Evaluation Assistant:
Belinda Olivarez Turner

-

Data Analysi:
Carol Pankratz

 Secretany?
Ruth Fairchild

Approved:

2 Co s s .
e —~7 / B _
-/{/Z%//Jz/ééz_ﬁ.f/ -
, , Freda M. Holley, Ph.D.
Director, Research and Evaluation

Publication No. 82.47.



82.47

TABLE OF CONTENTS

Final Report SUMMaTy : + « = « ¢ & + + o« « = = = =

Appendix A  Iowa Tests of Basic Skills . - . . . . ¢
Appendix B Office of Student Affairs' .+ ¢ & . . «-:
Discipline File
‘Appendix C épeciaifﬁdueation Management . : . i & &
) System File
Appendix D  Principal Interview .« + + + ¢ = + : = =
. Appendix E frdjéct PASSVinstructional « e e s e e s
Coordinator Interview
ApPEndix F ?rqject PASS Teacher Trainer Interview .
Appendix G  Administrator Survey . : . : « &+ : s & =
Appendix H  Teacher Survey . .« « « o« « = + = + « + =
Appendix 1 ?roject PASS Teacher Survey e e e e e e .



Q

ERIC

Aruitoxt provided by Eic:

%':a
N

=

“.}" mﬁu ///,:,-

Al IS
T
Toates

i

tw

N

W
\

oy =
.‘. =
Z

o



82.75

~ FINAL REPORT

Project Title: Project PASS

Contact Person: Patsy Totusek, Freda Hoiley

Eéjor Pasitivegiindingsirwrﬂwrwﬁmffﬂfffffg;ffffffiﬁﬁwwww,~~§~7¢,WﬁﬁWﬁﬂ

1. Project PASS demonstrated efficient organization and careful planning
throughout its pilot year. The staff worked very hard in presenting

the project to the schools and the community:

2. Project PASS encouraged teachers to change their perspective about
Black students who are not performing well in school. Befcre conclud-
ing something is wrong with the student; teachers are encouraged to
analyze the instructional process.

3. Projéct PASS has further acquainted teachers with the socialization
practices of the Black culture and the general learning styles emanating
from it. ' : :

4. A system for developing individualized learning programs for Black stu-
dents based on the concepts of the project was developed and piloted.

Méjb;_ﬁigdiﬁgérﬁéQuiqggéjAétion:,7,,”WWW7 S -

1. Projec: PASS was implemented within a difficult context. In addition to
the usual resistance to change, there was resistance to the philosophical _
and theorétical basis. of the project: A cultural deficit model is gemerally
used to explain Black students' poor performance in school. Project PASS
employs the notion ®f cultural congruence in-instruction oxr culture=spe- .

cific instruction to explain the poor performance of Black students in

schoet—~Some téachers resented the notion that special instructional
‘activities IR

tere recommended for Black students:

2. Schools enterdd the project after an initial pféééﬁtacioﬁ:ﬁaé made to

the faculty. ‘District calendar constraints resulted in about four
presentations per.monch. School entrance in the project ranged from

September to January, with only six schoois receiving full exposure to

the program from September to May. The two schnols that entered the

project in January were- not included in measurement of the objectives.

3. Participation in Projéct PASS activities was voluntary. £ total of 56%
of the teachers in the schools receiving preferred services stated they
had used the insttuctional strategies recommended by Project PASS in
their classrooms. Approximately one third of the teachers used the
‘strategies on a regular basis.

o
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The achievement,rspecial education, and discipline objectives were not
met. Any project effects were not strong enough to make a measurable
difference in student achievement the number of special education
referrals, or the incidence of disciplinary actions.

ol
.

5. 'Project PASS has provided workshops for parents and has served as a
resource to parents. The teachers and the project staff agree that
services to parents should be increased.

HOW WAS THE PROJECT INTRODUCED?

Careful planning and training took place before the project was introduced
to the District. The Project PASS instructional coordinator prerared ori-

entation and training sessions for the project staff. During the orienta-

tion sessions the Project PASS proposal and priorities were reviewed. A

Management Plan was developed which outlined the specific activities to be

conducted and the schedule to be followed in addressing the objectives. The

instructional coordinator led four full-day training sessioms for the staff

to acquaint them w1th research related to the instruction of Black students.

The project was first introduced at the administrators workshop in August.

Orientation ;presentations were then made to: the- faculties of the paired

schools: Following the orientation sessions,’ the paired schools had the

option of receiving 'preferred" services. While Project PASS workshops were

available to ali the teachers in the paired schools, schools opting for pre-

ferred services received additional attention from the Projec+ PASS staff.

This evaluation- report is Iimited to the implementation of the ptroject in the

preferred schools:

the principal; the Project PASS instructional coordinator, and the trainer

ass1gned to the schooil: At the conference the principal was asked about the

school's ethnic balance; the different programs within the school; and the

areas the pr1nc1pal wanted Project. PASS to address. On the basis of this

information and input received from the schdol's teachers at the orientation .

session, an individualized Project PASS plan was written for the year.

A total of 16 schooils received preferred services. A tra1ner was- on each

campus one day a week to provide information regarding problems and strate-

gies for teachlng Black students: Upon.teacher request; the trainers con-

ducted classroom observations,; led student demonstrations; and provided

ind1v1dual and group consultation. Schools receiv1ng preferred serv1ces

identified by the schooil staff:

In general most of the trainers were in their ass1gned schools from 7:45 to
12:00; From 1:00 to 4:30, the trainers returned to the office to write weekly

reports, plan ‘school actiVities, read reference books, and prepare materials
for demonstrations.
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Throughout the year and at its conclusion, informal feedback sessions;

meétings, interviews,rand surveys were used to obtain feedback and dissemi-

nate information about the status of the project. Both an interim and final

report were developed by the instructional coordinator for Board presentation.

In addltion to the campus activities, workshops were conducted for interested

)parents, letters were seiit to the parents of retainees, and special announce-

ments were sent to churches. Calls from parents concerning promotion/reten—

tion, attendance, and discipline problems were also answered in the Project
PASS office.

Ovenall, the Project ‘PASS fstagé has cleartly worked hard én
its pilot yearn. As a nesult o4 detailed planning and caire-
ful onrganization, the profect has begun to be established
in 16 schoots.,

— e - - -

WHAT WERE THE MOST VALUABLE CONTRIBUTIGNS OF ‘THE PRQJECIZiW,

Work with Rétainéés

academic progress made by retainees in AISD (see Retention and Promotionfiinal

Report, Publication Number 81. 30)

The study foundiretainees gain an average of 8 of a grade equivalent year on
the ITBS in reading after one year of instruction. This is about average for

low achieving students nationwide. Some students were found to make impres-

sive gains after being retained. Interviews with a few of the teachers of

these students suggested large gains are more likely when:

the source of the retainee's learning probléms can be identified,

a systematic plan is developed to deal with problem areas, and

teachers maintain a positiv , interested attitude and are willing

to do whatever is mnecessary to help the retainee.-

During its piiot vear; Project PASS focused its attentlon on. improving the

achievement of Biack students. One activ1ty was to work: with the teachers of

Black retainees: 7?be roie of the trainer was to help -the teacher analyze a
child's needs to make sure everythiny ha. been done to a551st the child in

learning. Typicai questions asked of the teacher were, "Have you considered

changing your 1nstructionai style to better fit “the learning needs of the

retainee? Have you asked for help’ What instruction have you provided for

the retained student that hasn't been provided before?"

The Project Pﬁssistaffiaiso7developed a list of the dominant attrlbutes held
by Black students who are mot succeeding in school. When a _student with

_scholastic problems was identified; an attermpt was made to discover which of
the dominant attributes the student dlsplayed After. this determination had

been made, an individualized learning plan was developed for the student.

The learnlng plan consisted of imstructional strategies which were matched to

the student's dominant attributes.
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In working with the teachers of Black retainees, Project PASS addressed an
important District need. Attempts to identify the retainees" learning

problems and to develop individualized learning plans appear to be the proper
direetjon in which to proceed in 13 ght of previous research. findings. Whether
the learning plans are properly implemented and have an effect upon the
retainee s achievement should be carefully assessed during 1983 84 ' K

Lramer&&lapne nn¢ ?‘ﬁef—w orki. ng#iehieae’ achers

A number of principals were pleased with the good rapport the trainers
established with teachers. Others commented.that their trainers demonstrated
excellent teaching techniques. Some principals said their trainers worked
well with students,,helping them to feel confident and positive about them—
selves. (Working with students was not a regular part of the trainer's job,
but served as a teacher training vehicle. ) The principals feelings are
exemplified in the following comments made during principal interviews:

1t waé good %o have &omeune avaifable who could &denxxég with and

. nelate to Black children. The rainer used reading instruction as

a way of counéetlng students. 1 couldn't be.moae pleasec with the
project. 1 couldn't ask for anything betten. - |Principal Interview)

1 have bcen pleased with the trhainen's method of working with teacherns.
The thainern has been eusy to work with, wanted Zo help, and was neady
%o recognize the effonts made by the Achoot stagf. I was glad the

tiainen did not, come to school with a critical attitude. The trainen
15 an excellent teacher who. has demonstrated good Zeaching Zechniques.

(Pruincipal Interview)

ASsistance to Parents

Project PASS appears to have served as a llaison between the parents of ‘Black

;students and School personnel. The Proaect PASS instructional coordlnator

school staff but ‘who relt comfortable comlng to the Project PASS offide

The instructional coordinator said these parents were often the ones who never’
attended school functions and who were assumed to have no interest in their
children®s education. She said these parents were concerned about their children
. but were too intimidated to approach school personnel. They often asked how a

~ question should be phrased or how a subject could be discussed with school staff.

A total of 61% of the teachers surveyéd would 1ike to see the Project PASS staff -
offer more assistance to parents.  Project PASS has requested funding for a
‘half-time assistant to help with the parent contacts in the fall.

L)

HOW MUCH OF AN IMPACT. WAsiMABE,QN,TEACHE457 o

Approx1mately 87m of the teachers surveyed 1n the preierred schools 1n the

staff member. Forty—eight percent requested classroom observatlons, 38%
actended a demonstration with students, and 457% requested consultation services.
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Approximately 56% of the teachers Statad.they have used the instructional
strategies ‘recommended by Project PASS in their classrooms, while 317%

indicated they use the strategies on a regular basis. ' -
, S S .
Project PASS did not. have sufficient resources during 1982-83 to assist

teachers with the math instructiocn of Black students. Assistance provided by
the staff focused almost entirely upon reading instruction. o

[y

WHAT WERE THE PROBLEMS OF IMPLEMENTATION?

-

Developmental Year -

Evaluations in the past have amply demonstrated that full implementation of

a program (100% use by target population) takes time. This was the first year
' for the project: The instructional coordinator had approximately one month in
which to hire persomneil; conduct staff deVelopment, acquaint hersélf with the

District; set up an office; and plan for the upcoming school year. As such,
the project could mot be presented as a finished package but rather as devel- -
opme .tal activities and techniques which required clearer definition and

refinement over time.

’

Heavuy School Assignment \

There was noc much to guide the instructional coordinator ifi deciding how many
schools to assign to a trainer. There is some indication that the assignment
of four schools to each trainer in the pilot year may have been too many to
allow thorough follow-up of teacher contacts and adequate time for preparation
of materials and planning. | : '

Resentment of Board's Quick Aﬁﬁfbvai of Project

The -project was conceived and initiated umder difficult conditions. In an
interview situation, three principals from preferred schools said some

teachers formed a megative opinion about the project before it was introduced

to the schools. The teachers were angered by the hurried manner in which the
School Board approved the project: They felt the Board was responding to
group pressure and resented AISD money beirg committed in Sach a quick fashion
without apparent input from teachers. This caused some teachers not to have-

‘an open mind about the project.

Reaction to Campus Orientation Sessions

Six principals said the orientation sessions produced a‘negative redction on 3
the part of some teachers. The principals said the presenters talked down to
the teachers as if the teachers kmew nothing about teaching Black students.
dome of the teachers got.the impression the presenters were saying, ''You
haven't done a gdéod job and we're here to show you how to teach."

In commenting upon this reaction the instructional coordinator said she knew
teachers would dislike what Project PASS had ro say about ‘the instruction of
Blafk children. However, she felt it best to state very cleariy during the

.

~




orientation sessions that Black children were not performing well on stan-
dardized achievement tests becaus¢ the instruction provided for them was
inappropriate: The insfructional coordinator found some teachers were
unaware Blacks were perlfogming so poorly in AISD. ‘Ottier teachers resented
that a finding they felt so personally was stated in-such- a public fashionm:

The instructional coordinator also pointed out the philosophical and theoreti- -
cal differences chat appeared to be at the base of the negative perceptions

held by the tewchers: She stated that the teachers were accustomed to viewing
Black students' performance through a cultural deficit model and witfat the
project introduced was an almost ccmpletely opposite notion. ‘

)
/

Singlifg Out of slack Students

Some principals and teachers did not feel it was right to single out Black
students for -special assistance. The comments below are descriptive of their

;_ﬁééLings and wer: obtained during principal interviews and 'teacher surveys.

' I do not &ite the idea of assisting only Beack situdents -Project PASS
shoutd be jux atf students who need Learning assistance. [Profect
PASS Teache+ Survey) ; ) .

14 the goal ¢f AISD &8 o reduce the number 0§ kids Ztez‘:a;l;ngd and
placed (n s~ccial education then all ethnic groups shoutd be, - -
addressed. 14 Project PASS provided extha services for alt ethnic
groups thei (t would be more worthwhile. (Principat Tntenview)

N

H B &

Différéntixpeeea%;’ons ‘ R
Some prificipals aand teachers expressed disappointment that new instructional
scrategies were ot identified by Project PASS. Their feelings are summa-
rized in the following comments: : S
The  feachens at my school weie eager to Listen to someone who might
have something new Zo tell them: They were disappointed that zthe
information they neceived wasn'zt mone dramatic. The emphasis on
participatic: was good *o Lncorporate Linto the cwuvdleulum.  But
mich 0§ what the Profect PASS astaff {s teaching 4is ‘what good .
teachers have been doing all along. The téochiiiques seem good for all
students, nct just Black students. (Princlpal Interview)

.

Beack-netaineds have special instuictional needs but Project PASS has
nat identified any new types of instructional approaches to use with
them. The expéctation had been that Project PASS would offen some-
thing that was different and Lnnovative. The. techiiques which have
‘been covered are just the repertoire any good. teschen would Zrhy in
attempting o get a response. grom a4 child. Nor have Black students
been any more receptive to the Project PASS Lnsthwetional sthategles
than to other imstructional strategies. (Principal Tnterview)
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When the project did not meet the teachers and brinéiﬁalsr expeotations

of providing something new; they concluded the project had not mef its

objectiVE However, in talking with the ProJect PASS Jnstructlonal coor—

dinator it became clear she held a different perspective of what "new" meant.

‘ The instructional coordInator said some of the strategies and materials which

were 1ntroduced (e.g., choral reading and the Bill Martin books) were not new

in the sense that teachers had never heard about them before. But the reasons

and ways of using the strategies and materials were new; and they were new for

the students in that the students had mot been exposed to them before in a
consistent manner. . ] .

The instructional coordimator also sald it was important For teachers to under-

stand the PrOJect PASS actlvities were not intended to benefit Biack students

alone. Although that was the target population, the recommended strategies
should be beneficial for all children.: :

It is pos51ble the mlsunderstanding on these points could have reduced the

receptiveness of the teachers and princ1pa¢s to the project activities: .

Support of the p*oject varied among princxpals. Some pr1nc1pals were very

active in the1r endorsement of the program while others were more passive.

Although active support by the principal did not ensnre high teacher par-

ticipation, a principal's clear support faCIIItated a;trainer's entry into
a school.

pa—s

D1scussions with the principals and the trainers revealed some. princxpals

-

might not be aware of the-actions they could take in IntrodnCIng a new

project and part- t1me staff member to the- school: The trainers identified

\ the following as the most helpful act1v1ties performed by princ1pals in
. acquainting them with the faculty wand campus‘

- e The prlncipal 1ntroduced the‘trainer to' the entire staff °

at "a faculty. meetlng at the begfnning of the school year.

N e ”he princ1pal descrlbed the prOJect defined the trainer's

'\, role in the school,; and. told about the services that would
be available..

The prlncipal stated the tra1ner was there to provxde tech-
n1cal assistance and not to evaluate the teachers.

\ .
L] The princ1pal gave obvious endorsement of the proJect Ceigs,

"I' want you to. acce t the project: Let s make Tt Géfk "y
P jeet.

® The princ1pal allowed teachers to ask questlons dnring the ..

meeting in which the trainer was introduced. Candid inter=.
action was,encouraged

! v -
- N . - ~

{

.
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] The principal suggested that the trainer meet with grade-level
taaLL) -

B ?ianning meetings took place with the principal, trainer, team

® The principal followed up the services provided by the trainer
by asking teachers, "How's it going? Is there anything I need.
to tell the trainer to get this job done better?"

e Throughout the year the principal continued to remind the
faculty of the trainer's availability. The principal announced

"upcoming workshops to the staff. The principal put annourncements
in the school newsletter that shared the trainer's plan fq: the week.

¢ The principal invited the trainer to different school functions so
the trainer wouid feel like a member of the faculty. \\

LY

® The trainer was given a mailbox and received memos from the princi=

- pal and staff iike other teachers: The trainer was given the same

privileges the teachers received:

Definition of Trainer's Role

Some principals feit the trainer's role and the obJectlves of the project

needed greater. definition: "~ Their feelinos are exemplifred ‘in the follow1ng
comments. - . -

The objectives of the profect do not appear cRedr £o the teachens.
The teachens had the opportunity to ask questions at the orienta-
tion but did not know what to ask. (Prineipal Interview) :

Not all the teachers were awae of the derviced that were available
an& wene slow toafiequest ccééutance. {Principal Interview)

I;rrwow&& be helpdul if the thainer shakes some dctual examples of
how she has worked with particulan students and teacherns. This
would clarify what the f/z;gcne‘c has to offer. (Principal Interview)

Late Entry in Project ., , .

v.~?.); K

Each of the 16 schools entered the project sometime between September and

Tanuary The two schools that entered the project in January were not

included in measurement of the objectives. Those that - -entered the project

as late as “November were included.
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Aruitoxt provided by Eic:

By May 1983 to demondtrate a decrease by §ive percentage pointh
the percent of Black pupils. pe&ﬁonmang below the 50th percentile

eZemeniang 2evel in the pneﬁenned schools:

In order to understand the achievement

is necessary to consxder them within a

Since 1979-80 the dIatrictwide test scores of Black students in reading have

slowly improved: (See Figure 1.)

results for the preferred schools, it

districtwide context;‘

WAS THE ACHIEVEMENT OBJECTIVE IN READING MET?

z READING TOTAL
g PERCENTILES GRADE EZQUIVALENTS
G I _ ) . _ _ _ _
R c 2 3 2 kel v 2 2 3
x 1 & % % ® % & & &
2 by 2 [ ~ W) =1 =3 ~ [y
E ¥ =
Black 42 42 44 47 1.62 1.62 1.66 1.73
1 Hiszpanic 46 45 47 49 1.70 1.68 1.72 1.77
Other 77 80 80 78 2.48 2.61 2.59 2.52
Total 6L 63 62 62 2.08 2.12 2.10 2.10
“Black __ 36 36 42 41 2.45 2,45 2.65 2.62
5 Hispanic 33 40" 42 45 2.38 2.59 2.65 2.70
- Other 77 80 80 81 3.56 3.68 3.87 3.69
| Toral 38 60 52 63 | 3.03 3.10 3.15 3.16
| Black 30 3% 37 A2 3.12 3.25 3.38 3.55
3 Hispanic 34 35 47 47 3.27 3.31 3.68 13.71
Other 69 1 73 7 %.5% L4.60 3.67 4.70
Total st $3 58  $3 3.98 3.95 4.II 4&.13
Black 23 25 32 34 3.82 3.92 &4.19 5.25
. | Hispanic 30 31 31 30 4.11 %1% &.13 4.50
* | Other % iz 88 712 5.82 5.73 5.38 5.73
Total 56 S3 5L 5% $.06 4.97 4.88 502
Black 26 25, 29 3 4:85 4:85 500 5.19
5 | #ispaste 3T 35 35 38 5.08 5.2I 5.25 5.37
Other 22 16 % 13 6:82 7.04 6.92 65.86
; ToEal s 59 57 S5 5.06 6.21 6.13 6:06
3lack 20 27 28 33 $:39 5.77 5.84 5:06
s | Hispanic 26 32 36 38 |.5.69 £.01 5.19 6.28
! Qther 69 74 74 74 7.77 8.01 8.04 3.02
I Total 52 57 s9. .59 6.95 7.1& 7.25 7.22
Figure 1. ITBS PERCENTILE AND GRADE EQUIVALENT

MEDIANS, BY ETHNICITY,

-

W

1979-83.
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AS thé test scores of Black students have improvéed, the pércent of students
scoring balcw the 50th percentile has gradually declined. (See Figure 2.)

GRADE 1981 - 1982 1983
1 |seaz  ewe| swyz a0 | 525 83
T3 l67.3% 808 | 5831 763 | 6073 755
! 3 67.12 803 66.0% 745 57.7% . 751
: 4 75:7% 805 73.7% 786 | 71.5% 114

5 76,82 718 | 72.1% 762 70.2% 771
! 6 76.9% 631 72.37 672 67.9% 745
T cocal | 69.67 4662 | 66,02 4548 | 63.3% 4639

*The number of students tested.

fisure 2. PERCENT OF BLACK STUDENTS DISTRICTWIDE RECEIVING
READING TOTAL SCORES BELOW THE 50TH PERCENTILE.

To the extent that the Project PASS students (i.e., the Black students in

the preferred schools) are representative of Black students districtwide;
some decline in the percent of Project PASS students scoring below the 50th .
percentile in recading would be expected.

Figure 3 shows the percent of Project PASS students who received Reading'Totai

scores below the 50th percentile in the spring of 1981, 1982, and 1983.

Grade 1981 193@ 1983
1 | 55.5% 306 | 48,17 301 57.7% 289.
2 | 68:6% 300 | 56,07 314 .| 5547 285 |
3 70.2% 309 | 66.3% 273 | 56,1% 292
4 77.1% 311 76.8% 282 74,93 283
s | 79.7% 193 | 77.9%2 = 209 76.0% 188
6 - 80,13 181 76,12 172 | 72,6% 183
Toral 70.7% 1600 65.3% 1551 64,2% 1520

*The number of students tested.

Figure 3. PERCENT OF PROJECT PASS STUDENTS RECELVING

READING TOTAL SCORES BELCW THE 50TH “PERCENTILE.

o
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patterns seen in the districtwide data in Figure 2: The percent of total -
students scoring below the 50th percentile as well as the amount of decline
shown eaéh year appear roughly e0mparable.

The achievement objective in readlng was hot met. Figure 3 shows the total
percent of Project PASS students scoring below the 50th percentile in reading
decreased by 1.1% from 1982 to 1983. This falls short of the 5% decrease

specified in the objective:

While a large decrease in the percent of Project PASS students scoring below

the 50th percentile occurred from 1982 to 1983 at grade three, some large .

decreases also occurred at other grades (e.g.; grades one and two) prior to

the 1mplementat10n of the project. Given the filuctuations that can occur

within a grade level from year to year;, very dramatic grade-level changes

would be needed before the changes couild be attributed to the project rather

than the varying skill levels of different groups of students:

Consequently, these data suggest Project PASS did not sufficiently impact

reading achievement in its pilot year to cause a significant deviation from

what normally would have been expected in the standardized test scores.

DID PROJECT PASS INFLUENCE THE ACHIEVEMENT OF RETAINEES IN THE
PREFERRED SCHOOLS?

retainees in the preferred schools and matched Black retainees in other schools.

PrOJegt ?gSS students included in the sample were recommended for retention at

the end of 1981-82 and were actually retained during the 1982-83 school year
at ore of the preferred schools. These students were matched on several factors,

with other Black students who had also been recommended for retention at the

end of 1981-82 and were retained during 1982-83.

?ASSipreferred Services: Studeﬁt matches had to be of the same sex, ethnicity,
- and special education and free lunch status. They had to be within six months

of the Pro;ect PASS retainee‘s age: They also had to have a pretest score that

was similar to that of the Project PASS retainee;

A t°t§1,9§,??,ﬁléek,§§5é2§§§§,@%fﬁ both pre~ and posttest scores in reading
were identified at the preferred schools: Acceptable matches were found for '

73 of the retainees.

Statistlcai analyses were' performed to determine if the PrOJect PASS retainees

and the matched students progressed at the same rate from the pre- (1982) and

posttest (1983). The analysis revealed the achievement gains of the Project

PASS retainees and the matched retaineee were ‘mot significantly different from

one another in:.reading.

i1

bk |
<.
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These results indicate Progect PASS did not have suffic1ent 1mpact on rhe
reading achievement of the retainees in the preferred schools to 51gnif1cantly
affect their achievement scores on a standardized test.

WAS THE SPECIAL EBHCATIGN OBJEGTIVE MET?

By May 1983 to decnea,ée by §ive percentage points the numbefc 0§
Rlack pupils assigned to speclal education classes.

NUMBER OF BLACK NUMBER OF BLACK LD °.  PERCENT BLACK LD AND

o STUDENTS IN _AND_ED STUDENTS ON _ _ED STUDENTS OF BLACK
YEAR  PREF. 7CHOOLS CAMPUS AT END OF YEAR ‘ STUDENTS IN PREF. SCHOOLS
| LD ED  TOTAL LD ED TOTAL
1981-82" - 1963 167 20 187 8.52 1.0% 9.5%

1982-83 2020 176 26 202 8.7%2 1.3%  '10.0%

Figure 4. NUMBER AND PERCENT OF BLACK STUDENTS AT PREFERRED SCHOOLS
ASSIGNED TO SPECIAL EDUGCATION IN-1981-82 AND 1982-83. '

. Figure 4 shows 187 Black students were assigned to special education in the pre-

ferred schools during 1981-82. To meet the 6b3ective, the 187 students assigned

in 1981-82 would need to be reduced to 177 students in 1982-83. Since the num-

ber of Black students assigned to special education in 1982-83 was 202, the

objective was not met.

Further examination of Figure 4 reveals the percent of Black students assigned
to special education increased slightly from 1981-82 (9.5%) to 1982-83 (10.0%).

ExamInIng the percent of Black students assigned to special education compen-—

sates for the greater ndmber of Black students on the campuses in 1982 83 than
in 1981-82.

. ' : : A _ o~ :
; WAS THE DISCIPLINE OBJECTIVE MET7 e

By May 1 983 to demoywmze a decrease in the pe/Lcen:(. 04 Black pup/t,&,
neceiving Long-term Auspensions, in-school suspensions, and paddang

by give pucentage points.
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The discipline obJective was not met in that the total percent of Biack
students involved 1in disciplinary actions rose slightly from 4.6% in
1981-82 to 4.8% in 1982-83. There was a small decline from 1981-87 (2.3%)

to 1982 83 (2. 17) in the number of Black students receiving corporal punish-
ment.

'4444444444HQH4DQ4ADMINISIRAIORSAEEEL ABOUT. PROJECT PASS7 L

The administrators in the schools receiving preferred serVices were surveyed
v1th regard to their reaction to Project PASS. Their responses are shown in

" Figure 5.
| =z
- - - . e J
S o o >a ) =
—t 4 Q — O N M
&0 . 3] el 80 M
=I] v = a0 |-& 80 ]
[o )] [<}] = 1] [o I ] -
(Y 9 =] %) [ =]
E=.T)] o0 K] ol R o]
o _ n < | < Z. 1./ A |a.
Participation in Project PASS was  |N| 3 |6 | 1 |4 ] 4 o
© a worthwhile activity for my school. I N N . .
N = 20 ~ % | 25% 130%} 5% ]20%) 20% | O% |
— = = - ——
The Project PASS services should be N| 5 7 2 1 4 S
made available to campuses during o i
the 1983-134 school year. N = 20 % 125% |35%| 10% | 5%) 20% | 5%

Figure 5. RESPONSES GIVEN BY. ADMINISTRATORS AT PREFERRED SCHOOLS:

Figure 5° shows slightly over half (557) of the administrators believed partici-

pation in Project “PASS°was a worthnhile activity However, this finding mﬁst

be tempered by the fact that a large minority (ﬁ07) did ot feel their partici-
pation was worthwhile. ‘These results indicate the response to ProJect PASS was
more positive than negative, but not hy a very wide margin. A total of7607 of

the administrators agréed that Project PASS services should be made available
to campuses in 1983-84, while 15% disagreed.

Of those administrators who réturiied Surveys from schools not receiving pre-
ferred services, only one administratoer was interested in receiving services
from a Project PASS trainer in 1983-84. '

fudi

e

13
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_HOW DO TEACHERS FE

-Two surveys were administered to thé téaéhéts in the schools receiving pre-
ferred services. Each survey sampled a different population. Each survey
" asked the resoondents to evaluate the usefulness of the Project PASS services.

Very little consensus was found on either survey oﬁ the first survéy, the

project. - On the second survey; the teachers tended to be more po‘itlve than

negative about the services. These findings suggest the teachers had a mixed.

reaction to the project; with no one domlnant reaction prevailing

WHAT CONCLUSIONS CAN BE DRAWN ABOUT PROJECT PASS?

normally encountered by a new proJect

® Approximately 31% of the teachers in the preferred schools are
using the recommended strategies in a consistent manner.

e Project PASS has not noticeably affected the reading achieve-
' ment sccres of Black ‘students in its spilot year.

® The work with the teachers of Black retainees and the assistance
provided to parents were helpful contributions made by the project.

® At the end of the school year,; administrators were more sat1sf1ed
with their participatlon in the project than were the teachers.

Jeaos 0t Blbliography

v

Totusek;, P. PROJECT PASS: 1982=83 avaluation design. Austin, Tx.:
Office of Research and Evaluation (Pub. No. 82. 18), Austin Indepen~-
dent School District; October 1982.

The evaluation design describes the evaluation plan for ProJect PASS.
It includes a brief project and evaluatlon summary; the major decision’
and evaluation questions to be addressed; other information needs,
. dissemination plans; and information sources to be used.
Totusek, P. PROJECT PASS: 1982 final technical report. Austin, Tx.:
Office of Research and Evaluation (Pub. No. 82.47); Austin Indepen-
dent School D1strict June 1983.

employed in the implementatlon of the Project PASS 1982-83 evaluatlon
design. The results are presented and analyzed within the context
of the questions posed in the evaluation design.

%15



82.47

Project PASS
_ Appendix A

IOWA TESTS OF BASIC SKILLS




82.47

Instrument Description: —Iowa Tests of Basic Skilla; 1978 Edition; Form 7 .

Brief description 5f the iﬁﬁffﬁﬁéﬁf: ) '
The ITBS is a standardized multiple-chioice acnievement tesc bactery. Level 5 was_

given to kindergarcen students to measure skills in the areas of Listening (spring
orily); language (fall and spring); and mach (spring only). Levels 7 and 8 were given
to grades 1 and 2, respectively, to measure skills in the areas of word analysis,

vocabulary, reading comprehension, spelling, Tath concepts, math problems; and math

computation. ITBS levels 9-14 were administered to grades 3-8 with the tesc level for

sctudents in grades 4-6 chosen on the basis of their previous achievement scores (with

tedcher review). Levels.9-14 fuclude subrests in all che areas menticned for levels 7
and 8, except for word analy3is. In addiciem, levels 9-14 include subtests measuring

capitalization, punctuation, usage, visual matéfials, and reference materials.

T6 whom was the instrument adminiscered?
All elemencary and junior high studeats, grades K-8. Special educacion students were

exempted as per Board Policy 5127 and its supportimg adminisrracive regulation. Stu-

denits of Iimired English proficiency (LEP) were not exempt, but could be excused after]
ofie test of which they coula not function validly. Scores for students who were mono~
lingual or dominant in 4 latiguageé othér than English were not included in the school
or District summaries. - - . ) -

How many times was the instrument adminiscered?

Once t5 cach §tudent in grades 1-8, twice to students in kindergarten.

Whken was the inscrument administered? ‘ oo

Rindergarten students were tested che week of Sepcember 7-10. The elemencary schools

administeraed the test April 19, 20, &nd 21 to students in_grades K-6. . Students in
grades 7 and 8 were. tested on February 15, 16, and 17. Tests were adminiscered in

the morning. Make-ups were administered the week after the regular testing:
Where was. the iastrument adminiscered? .
In each AISD elementary and junior high school, usually ir the studeric's regular’

classtoom. .
Who-administered the instriment’ . ;. oo
Classroom teachers.in che elemencary schools.” Ifi the junior high schools; the.

- . . counselor or principal administered the test over the public address syscem asing

~taped directions ptovided by ORE. Teachers acted as test proctors in theiz classroom
at these schools. - R : i

 Whac crainiog did che adminiserators have?

bullding Test Coordimators parcicipaced in planning sesaions prior to the testing:
Teacher trajning was the responsibiliry of the_Building Test Coordinator. _However,

teacher inservice training was available from ORE upon request.. _Teachers and coun~

selors received written instructions fromORE, including a checklist of procedures
afid & script to foiiow in tes” administration. Coe

L WeFe Chere problems with the instrument ©f the admimiscracion ctiiac might affece
- the validicy of the data? - ’ : T
" NG kiiown problems with che inscrument. Froblems in the administracicn are documented
in the monitors’ reports which are avatlable at ORE. S

Who developed the instrument? , - ‘
' The University of Iowa. The ITBS is published by tha Riverside Publishing Company.
. ; ‘

" Wha: reldability and validity deota-are available on the instrumenc?
The reliaé?rigy 8f trdividual subtests and area totals, as summarized by Kuder-
Richardson Formula 210 coefficiemts, ranges from .75 to .97, across test levels.
Coefficients for>the total battery range from .94 to .99, across test levels. Equi- -
valenc-forms reliabiliry coefficients, calculatéd f6f grades 3-8, range from .71 to_

d area totals., The issues of content ind conscruct validicy

.92, across subtests is. _ihe 1lssues . L
are addressed in the pubiisher's preliminary technical summary, pp.13-15. -

: : T L NGl - ;

ate chere norm daca available Anterpreting the results? ] N

Nora daca are available in che Teacher's Oulde. The Teacher's Gulde provides empirical
dorms (grade equivalent, percentile, tanine) for the fall and spring. _Interpolated .

norms are available for midyear. National, largé cicy, and school building norms are
available. S

Q . - ) ’ N ) A—Z N S Ty

ERIC

Aruitoxt provided by Eic:
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10WA TESTS OF BASIC SKILLS

Pnrpose=

The Iowa Tests of Basic Skills (ITBS) provided information reievantrto

the following decision, evaluation and information needs qnestions:

~—

Should Project PASS be continued in 1983-847

Evaluation Question Dl-1: To what extent were the objectives
for Project PASS attained7 ' :

By May 1983 to demoywiymxe a decrease by give pejzczntuge

points the pencent 04 Black pupils performing below the

50th percentile An neading and mathematics as measured :
by the Towa Tests 04 Bwuc Skitts a;t the elementary Level
in the mzée/med schoots.l

information Need 1: How did the achievement of Blacktitudents

retained in _the spring of 1982 and in schools receiving preferred

services 1n“£984—83 compare with thke achievement of matched Black

stﬁdénts in other schools not receiving preferred serv:[ces9

information Need 2: . How did the achievement of Black students

retained in the spring of 1982 and in schools in which the entire

faculty participated in Project PASS compare with the achievement

of other Black students in schools not receiving preferred servIces"2

Procedure

Project PASS workshops were made available to all the teachers in the.

paired schpools. The locatlons for the workshops were rotated so as to
increase their availability to teachers.

1'I‘nis objective origlnally stated that the ITBS and the Texas Assessment

of Basic Skills (TABS) would be used. te evaluate the achievement of the -

students. However; since the TABS does not yield standardized scores

and is only administered at two elementary grades,rit was omitted as a

measurement variable prior to the finalization of the evaluation design.

2'I‘his question was modified after consultation with the ProJect PASS

" instructional coordinator. The question orIgInally reqnested a compari-

- son with "the achievement of other Black students in schools receiving

preferred services." It was felt the modified versiom allowed a clearer
assessment of the effects of the ProJect PASS services.
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The pair-d schools that were interested in receiving more concentrated
services from the project requested 'preferred status.'" A teacher trainmer

was assigned to each school receiving preferred services. The trainer was

on the campus one day each week. During 'that time the trainér provided

individual and group consultation; conducted classroom observations and

demonstrations; and assisted with the identification and location of mate-

riais-and resources for teaching Black pupils. Classroom teachers were to

make use-of the trainers' services at their own discretioi.. Schools re-

ceiVIng preferred services were also eliglble to have workshops de51gned

for their staff based" on areas of concern 1dentif1ed by the .school staff.

Sixteen of the paired schools received ProJect _PASS preferred services.

These schools included: Barton Hills; Cook, Cunningham, Norman, Bryker
Woods, Rosewood, Blackshear, Sunset Valley, Gullett, Govalle, Sims, Wooten,

Campbell Webb, Winn, and Metz. Two schoois (Webb and Govalle) were ex-=

* cluded from the achievement analyses because of their late entry into the

project Two campuses (Winn and Blackshear) had complete faculty involve—'

- ment in ProJect PASS and received a sequenced series of workshops. _TNue to

T - T~ e

these special distInctions, additionail analyses for the Blackshear‘Winn
‘campuses were performed

Achievementlﬁbigctive Sample

The District PriorItIes data analyst developed a program to tally tae number

and percent of Black studgnts performing below the 50th percentile on the
ITBS Reading Total and Math Total tests. In order to develop a _longitudinal
perspective, data were obtained for the 1980-81, 1981-82; and 1982-83 school

years. Data prior to the 1980-81 school year were not comparable, in that
the paired schools were not yet in operation. Kindergarten scores were L
excluded because the ITBS level administered to kindergarten students does
not yield a reading tétal score and. math scores for kindergarten students

were tiot available until the 1982-83 school year.

lnformatlon Needs Sample

Progect PASS students included in the sample were recommended for retention

at the end of 1981~82 and were actually retained during the 1982-83 school

year at one of the 14 Project PASS schools specified earlier. These stu-
dents were matched on several. factors with other Black students who had
also been recommended for retention at the end of 1981-82 and were retained

during 1982-83. The matched students had to be located at a school that

was not receiving Project .PASS preferred services. Student matches had to

be' 6f the same sex, ethnicity, and special education and free lunch status.

They had to be within six months of the Project PASS retainee's age: They

also had to have a pretest score that was similar to that of the Project

PASS retainee: The matching program was desigried to search. for an identi-

cal pretest seore first. If this was not available, it chose ‘the closest

higher match or lower match in an alternating sequence. If there were no

lower cases when one was needed; the program took the higher maich and
then tried for two low matches for the next two matches. This resulted

in a2 more balanced sample than' simply taking the closest match. Reading

and math matches were selected independently.
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Matches for the 14 Schools: A total of 98 Black retainees with both pre=
and posttest scores in reading were identified at the 14 Project PASS

schools. Acceptable matches were found for 73 of the retainees.

A total of 106 Black retainees with both pre- and posttest scores in math

were identified.” Acceptable matches were found for 77 of the retainees,

but one match was discarded because invalid test scores were suspected.

Matches for Blackshear and Wimm. A total of 19 Blick retainees with 56Eﬁ

p-e- and posttest scores in reading were identifjed at Blackshear and Winn.

_Acceptable matches were found for each retainee.

A total of 18 Black retainees with both pre- and pésttest scores in math
were identified. Acceptable matches were found for éach retainee, but one

match was discarded because invalid test scores were suspected.

Although rhe sample size for the Blackshear-Winn retainee analysis was

—mailer than desired, a statistical analysis was still conducted. It was

understcod a Strong effect-~would need to be present if significance was to

be found with such a small sample size: . .
' Analyses

Data and programs are on file at' AISD and are detailed in the documentation
developed by the District Priorities data analyst. Retainees were identi-
fied by using the retention file developed for the report entitled RETENTION
AND PROMOTION: 1982-83 Final Technical Report (Publication Number 82.42):

Several steps were taken in the matched group achievement analyses:
1) Déscriptivéf§t§tisticsrﬁéfé obtained on thé pre- and posttest

scores of the Project PASS and matched retainees in reading and
math. ' S ' '

23 Scatter plots were produced using a program developed by the
District Priorities data analyst. Pretest/posttest sScores

were plotted for the Project PASS retainees and their matches
in reading and math. The scatterplots were used to check for

sutliers and to identify possibly invalid test scores.
3) Regression analyses were conducted to determine if the Project

PASS and matched retainees progressed at similar rates based on
pre- and posttest reading and math scores. Analyses were done

separately for reading and math using the program LINEAR.

,
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Results

Evaiuétfgﬁ_qgeétion DI=1: To what extent were the objectives for Project
PASS éttéii‘iéd" o . ' ’

_ By May ‘1983 to demonsthate a dechédde by 54.\;2 pe/tcemtage pax;nf/s the

' percent 0§ Black pupils performing below Zhe 50th percentile in
neading and mathematics as measured by the Iowa Tests of Basic
sm&u at the efementary. Revel in Zhe pneﬂe/med schools .

Achievement for ﬂa Project PASS Schools

Iﬁ,drder to understard the achlevement results for the 14 Project PASS

schools; it is necessary to-consider them within a districtwide context.

Since 1979 80 the: districtwide test scores of Biack students have sIowly
improved (see Figure A-1). 25

| B Z
! T _ _ ? l L3
| B -3 PRCINTTLES GRADE ZQUITALZNTS I | : PEICHTIE
s L L. . g T S
Sy 302 2 3| F 3z 2 sl d 3 03 3 z
;3 i 32 & = z =2 = 3 | 8] & g =2.2 2
I kA e t I 4 v
i i lack 2 a2 a7 | s 5 I EDO T St A
; 2espanic 3 s a7 o9 1.7 -77 L 3 FL RN BNVY | L.
Sehar 7 30 80 7 2.4 34 - 53 EY ] 48 2.
Tocal sL £3 62 62 2.0 0 113 31. 3 3% 1.
Slack... | 34 36 32 41 | 2,38 2.33 2.5 2.8 1203 38 g 2.4
3 | itspantc 33 a0 A2 a3 2.38 2.39 2.45 2.70 R 33 40 el i3 1.
Jther n a0 0 al | ).56 3.38 1.587 1.3%° N 3 45 46 L1} 3.
ocal 58 L] 82 61 .33 .10 3.15 .16 50 30 33 38 2.
, iack 3 % a7 a2 o3z 2.2 128 s . 0 n owm. oy |,
3  Elspante 3 33 a7 a2 3,37 3.1 1.6 ).l 3 15 0 36 3 Q9 1.4
} Ocher (1] n 73 7o 6.84 4.50 467 &.70 87 7 bt s 2 b,
| Tocal % 3 58 _59 3,38 .34 411 6.l 13 2 (1] (1 3.
[ Lack 0 ! o |82 397 &9 b3 B % o3| ¢
. 3lspanic o 3L i1 +0 “ 1l 5,06 e.13 450 . 36 36 37 & -
; acher 74 77 48 n 5.82 5.7) 5.38 5.7) b I &7 46 43 H
Tocal 38 33 b1 Y 33 3,06 4.97 4.A% 332 | 56 52 5 56 4
P ttaek 3 13 19 Je | 433 2083 3000 5.I9 | 30 % $.03
3 Atspanic B3 3% b 18 5.08 3.21 s5.2% 5.37 ‘ 5 37 18 sL LY 1.2
Cecher o e b4 ] 7% *3 4,32 7,96 5.91 5.38 87 12 1 (1] ]
P Tocal 33 39 7 33 6.06 5.2 5.1 6.06 I 5] 33 33 3 3
i %] Stace % @ 18 3 §.39 3.37 s.ak é.08 I 7 1 o 3 3
| g% Uspants 6 32 -6 13 5.69 6.01 6.19 6.23 - 38 31 w0 47 6
i Y Other 39 1% 1 7% 7.77 8,01 8.04 13.02 ' n 7k 72 72 ?
! | Total 52 57 39 53 6.9% 7.8 7.5 7.2 , 36 57 38 33 7
- .ll :
L) e e
] .
\Eigure A-1. ITBS PERCENTILE AND GRADE EQUIVALENT MEDIANS, BY
= ETHNICITY, 1979-80 THROUGH 1982-83. The median
percentile rank for the national norm group is
50 for all grades. Students at grade level would
receive an X.8 grade equivalent median.
i
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As the test s¢ores of Black students have improved the pertent of ~students

scoring beigw the SGth percentile has gradually declined (Figures A—2 and

A-3). , o
GRADE 1981 - 4;932 - 1983
1 S6.1z 827+ SuTn . 80 | R51 &3
2. .38 &8 5835 763 7% 7SS
3 67. iii/— 803 66.04 745 . 57. 7% 751
. %" sos BT 8 s T
s L 7eEm s 72,15 7162 J0.2% S
: ' -*7*”%‘(;7'*”* :
i 76:9% el 72,3 612 2 )
Total - 69.67  4es2 CBROT 4548 . | - B3R 4639
*The number of students tested. .
N S ~ S -
¢ ' : N

Figure A-2. PERCENT OF BLACK STUDENTS DISTRICTWIDE RECEIVING. -
) READING TOTAL SCORES BELOW THE SOTH PERCENTILE.

6RidE | 1981 , 1982 © 7 1983 % |
T [Tew we | sa oms | es s
o | nm s 1z M | s& 7w
3 60.4% 803 ‘Bl Sz 75 -
“ Bm w3 gt s | wm o
s | s om | - oem g6 7 “
6 w J47% 88l 70.42 670 67.9% 749 .
Total . 7L3% ees0 - éé §7 4551 65.2% 4645

. *The number; of students tested.

Figure A-3. PERCENT OF BLACK STUDENTS DISTRICTWIDE RECEIVING
MATH TOTAL SCORES BELOW THE 50TH PERCENTILE.

0
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To the extent. that Proaect PASS students are representative of Biack -

students districtwide, some decline, in the percent of PrOJectiPASS stu-

dents scoring below the 50th percentlle in reading and math would. be
expected. .

Reading. Figure A-4 shows the percent of Black students in the 14
Project PASS schools who received Reading Total scores below the
50th percentile in the spring of 1981, 1982, and 1983.

a2

, GRADE-;. 1981 7 1982 . 1983
1 S5.5% . 306+ A O | 57.7% 289
2| em w | m; ow | ma oo |
‘ -7 3 7027 s 66:3% 273 %1% 255 '. I
s | mam owm | mm o ow MR 2w
s | mr o owm | na ENEE
s | wmum owm | mm 7268 183 ,
“Total 7077 1600 65.3%7 1551 - 64.2% 1520
- *The number of 5._&&_%5?‘%“__??5@39: I T A

%, Figure A—4. DERCENT OF BLACK STUDENTS IN 14 PROJECT PASS
- - " SECHOOLS RECEIVING READING TOTAL SCORES BELOW THE

50TH PERCENTILE.

The patterns shown by the Project PASS students 1n Figure A-4 approxi-

mate the patterns seen in the districtwide data in Figure A~2 The per-

cent of total students scoring below the 50th percentile as well as’ the

amount of declime shown each year appear roughly comparable.

Consequently, the data seem to suggest Pr03ect PASS did not suﬁf;g;entiy

impact reading achievement in its pilot year to cause a significant devi-

ation from what normaliy would have been expected in the standardized
test scores.
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The achievemernt objective in réading was not met. Figiure A-4 shows the
percent of Project PASS students scoring below the 50th percentile in
reading decreased by 1.1% from 1982-83. This falls short of the 5%
decrease specified in the objéctive. :

While a large decrease in the percent of Project PASS students scoring
below the 50th percentile occurred from 1982 to 1983 at grade three; some
large decreases also occurred at other grades (e.g.; grades one and two)
prior to the imﬁlemeﬁtatidﬁ of the project. Given the fluctuétibné thét
level changes would be needed before the changes could be attributed to
the project rather than the varying skill levels of different groups of

students.

Math. Figure A-5 shows the percent of Black students inm the 14 Project
PASS schools who received Math Total scores below the 50th peércentile in
1981, 1982, and 1983.

GRADE 1981 1982  iess,

1 62.0% . 203 69:5% 299 44T 287
o | e ow | el ws 51,01 20

3 70.9% 306 63.0% 273 53.9%7 293

A 73.37 08 72,47 283 | 75.2% 287

s | s o 59.5t m | 7408 19

6 76,37 182 79.6% 172 76,93 182.
Tocal 71.62 1597 66,7% 1553 66.57 1513

*The number of scudents tested.

Figure A-5. PERCENT OF BLACK STUDENTS IN 14 PROJECT PASS
SCHOOLS RECEIVING MATH TOTAL SCORES BELOW THE
50TH PERCENTILE.

Once again, the patterns shown by the Project PASS students in Figure A-5
approximate the districtwide -patterns shown in Figure A-3: The perzernt
of .total students scoring below the 50th percentile and the amount of
decline each year appear comparable These data indicate Project PASS

did not have a measurabie effect upon the math achievement of the Black
students in the 14 schools:
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According to the Project PASS coordinator, the staff did not have séffiéféﬁ? )

time to assist with the math instruction of Black students duriggigbgiiQQZ -83
school year

ar. Therefore, any project effects upon the math achxevement of
Black students wouid only be indirect.

Achievement at Blackshear and Widn

Blackshear. Tﬁéiﬁéfééﬁf of Black students at Blackshear scoring below the
50th percentile in reading and math for 1981, 1982, and 1983 are shown in

Figures A~6 and A-7.

Examination of Figures A-6 and A=7 reveals a greater percentage of Black
students at Blackshear score below the 50th percentile in reading and math

than do districtwide.

GRADE - 198% 1982 1983
1 *7 % "
5 . Cw o
3 * " - * —
4 81,67 4 84,0% S0 80,37 sl
5 79.1% 48 74.5% 45 80.7% 52
5 75,05 36 76.0% 46, 76.3% 38
Total 78,97 13 78.7% 11 79,47 151
*Blackshear is a X, 46 school.

“*The number of studenrs tested.

PERCENT OF BLACK STUDENTS AT BLACKSHEAR,RECEIVING

Figure A-6:
READING TOTAL SCORES BELOW THE 50TH PERCENTILE.

25

A=10



GRADE 1981 1982 1983
R ' R | B
2 * * A;
3 * — T - * 1 *
4 79.5%  49%k 79,17 48 76,42 51
5 77.5% 49 ©B8.1% es | 7402 50 .
s | 6387 80,4z s . 8a.5% 36
Tocal | 74:6% 13¢ |  76.0% 138 7ﬁilii

*B’adkshear i= a K l 6 school.
**The number of scudencs cesced

Figure A-7. PERCENT OF BLACK STUDENTS AT BEACKSHEAR RECEIVING
' MATH TOTAL SCORES BELOW THE 50TH PERCENTILE.

The total percent scoring below the SOth percentlle in reading and math
changed by less than 12 from 1982-83. This indicates Project PASS did not

have a measurable impact’ upon thé Standardized reading and math test: scores
of the Blackshear students.

Winn. The pértéﬁt'o ‘Black qtudents at ‘Winn-scoring below the 50th per=——

Centile in reading and math for 1981, 1982, and 1983 are shown in Figures 5-8
“and A-9. ‘ : .

GRADE 1981 - ; 1982 : 1983
! s0.00 e | sz e e
2 e s | wtoes | wmar n
3 62,02 @ 50.02 0 - ug.5t a8
5 n2x e | esur %2 69.17 %%
Total %é.éi {51: 54,67 344 50,37 312

*Winn is a K-4 séﬁabl. **The number of students tested.

Figure A-8.

PERCENT OF BLACK STUDENTS AT WINN RECEIVING _
READING TOTAL SCORES BELOW THE 50TH PERCENTILE.

L i>{j‘:
A=11 S




82.47
GRADE - 1981 1982 1983
. 1| 51.5%  sewx 44,7% 67 51.7% 58
2 SU}UZ 75 55.3% 94 53.5% 7t
s B4 o .61 %0 718 5
& 72.6% 84 59,73 92 75.0%8 96
5 » » o m;747
s . . .
?o:ai 63.02 311 54,87 343 57.9% 314

*Winn ts a K-4 school: **The number of students tested.
Figure 4-9: PERCENT OF BLACK STUDENTS AT WINN RECEIVING MATH
- TOTAL SCORES BELOW THE 50TH PERCENTILE.

Examination of Figures A-8 and A-9 reveals a smaller percentage of Black
students at Winn score below the 50th percentile in reading and math than
do districtwide.

Figure A-8 shows the total percent of students scoring below the 50th per-

- gentile in reading at Winn decreased by _4.3%7 from 1982 (54.6%)_to 1983
(50.3%). However, since a decrease of 4.3% occurred from 1981 (58.9%) to

1982 (54.6%) before the implementation of the project, the decrease from 1982
to 1983 may simply reflect districtwide declines. :
Figure A-9 indicates the total péréént,oé studenits scoring below the 50th

- percentile. in math at Winn rose by 3.1% from 1982 to 1983, after dropping by
8.2% from 1981 to 1982. ’ ' | ’ -

information Need 1: How did the achievement of Blacl

the spring of 1982 and in schools receiving preferred service: o
compare with the achievement of matched Black Students in schools not receiv-
ing preferred services?

Figures A-10 and A-11 show the mean Reading Total and Math Total pretest,

posttest, and gain scores on the ITBS for the Project PASS retainees and their

matches.

A=12



82.47
L PROJECT PASS RETAINEES _ MATCHED RETAINEES
GRADE N PRE POST  GAIN PRE POST GAIN
K’ 0 o o = 0 o 0o 0
1 29 .88 2.00 1.12 1.02 2.04 1.02
2 10 1.52  2.43 91 1.50 2.37 .87
3 10 2.19  2.81 .62 2.42 3.23 .8l
4 12 2.71  3.36 .65 2,90 3.70 .80
5 10 3.79  4.44 .65 4.03 5.30 1.27
6 2 4.15  4.90 .75 4.45 5.40 .95
Total 73 1.93 2.81 .87 2.09 3.06 .97
Figure A-10. MEAN READING TOTAL GRADE EQUIVALENT
SCORES FOR RETAINEES. Mean prétest
(April 1982), posttest (April 1983),
and gain scores for the Project PASS
retainees in the 14 preferred schools
and the matched retainees.
PROJECT PASS RETAINEES MATCHED RETAINEES
 GRADE N PRE  POST  GAIN PRE POST GAIN
R 0 0o 0 0 0. 0 0
1 31 1.08 1.79 .71 1.18 1.92 .73
2 11 . 1.85 2.46 .62 1.94 2.53 .59
3 10 2.77  3.87 1.10 2.87 3.46 .59
S 13 2.98 3.4l b2 3.21 3.75 .55
5 9 3.98 4.86 .88 4.04 4.62 .58
6 2 4.35 5.10 .75 4.40° 5.00 .60
Total 76 2.17 2.89 .72 2.28 2.92 .64

Figure A-11,

MEAN MATH TOTAL GRADE EQUIVALENT SCORES
Mean pretest (April 1982),
posttest (April 1983); and gain scores for
the Project PASS retainees in the 14 pre-
ferred schools and the matched retainees.

FOR RETAINEES. .

Given the imperfections in,the matching procédures and thé small sample
sizes at each grade; the data displayed in Figures
be sufficiently trusted to determine if significant differernces existed
between the achievement scores of thé Project PASS reétainees.and their

matches.
grades and regression analyses were performed.

o

A=10 and A-11 could not

To compensate for these factors the Scores were ccllapsed across
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The F values for the regression analysis in reading are shown in Attach-
ment A-1. The analysis revealed the gains 04 the Project PASS retainees .
and the matched retainees are not significantly different from one anothen

An neading.. The significant F value found for the test of the full model
(#1) versus the restricted model (#5) shows there is a curvilinear relation—

ship between the pre- and posttest scores.

The F values for the regression analysis in math are shown in Attachment A=2.
The analysés revealed the gains of the Project PASS refacnees and the matched -
netainees are not significantly different grom one another in math. The '

relationship was linear between pretest and posttest scores..

These nesubits indicate Project PASS did not have sugficient impact on the

neading and math achievement of the netainees 4in the preferned schools to

| significantty agfect their achievement scones on o standardized tes.

Information Need 2: How did the achievement of Black students retained in
the spring of 1982 and in schools in which the entire faculty participated
in Project PASS compare with the achievement of other Black students in

schools not receiving preferred services? ol

Figures A-12 and A-13 show the mean Reading Total and Math Total pretest,

posttest; and gain scores on the ITBSifor the Blackshear-Winn retainees
(COmbined) and their matches. The sample sizes were too small to do a

separate analysis for each school.

BLACKSHEAR-WINN RETAINEES .  MATCHED RETAINEES

PRE - POST  GAIN 7| “PRE™POST —GAIN
(N 0 -0 o 0
.77 2.25 1.47 .00 1.17
1.20 = 2.60 140 .20 1.20°
1.90 2.17 . =27 3.10 .83
2.62 3.40 78 3.65 .98
4.10 5.20 1.10 6.12 1.75
2.40 4.00 .60 4.20 .20
2.39 3.33 94 3.69 1.13

GRADE

o

LI N

U1 IO W 1Oy N 1 00
O NNNITON)

NN BN NN

=]
.

OV UV W N e R
D= N ON W O | 2

Total

Figure A=12. MEAN READING TOTAL GRADE EQUIVALENT SCORES FOR

BLACKéHiAifWINN RETAINEES: Pretest (April 1982),
‘posttest (April 1983), and gain scores for the.

Blackshéar-Winn retainees and the matched rétainees.

A-14; ;ﬂ
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, BLACKSHEAR - WINN RETAINEES MATCHEnggIAINEES -
GRADE N _PRE _ POST GATN PRE POST  GAIN
K 0 0 0 0 ‘0o 0 0

1 4 1:15 1.77 .62 1.27 2.10 _.82

2 1 1.60 2.70 . 1.10 1.50 2.70 1.20

3 2 2.40 3.60 1.20 2.50 3.40 .90

4 5 2 96 3.42 .46 3.26 3.92 - .66

5 4 4.47 5.32 +85 4.27 4.65 .37
6 1 4 .40 5.10° .70 4.40 4.70 .30
Total 17 2.83 3.56 .73 2.91 3.58 .67

Figure A-13. MEAN MATH TOTAL GRADE EQUIVALENT SCORES FOR BLACKSHEAR=-

WINN RETAINEES. Pretest (April 1982), posttest (April
1983), and gain scores for the Blackshear-Winn retainees
~and the matcheéd retainees. . :

The scores~were collapsed across grades and regression analyéés were performed.

The F values for the regression analy51s in reading are shown in Attachment
‘A-3." The analysis nevealed the gains :f the Project PASS netainees and the
matched netaineed are nox é&gn&ﬁ&cant@y different §rom one asothern in head-

X.Vlg ‘

The F valués for the regression analysis in math are shown in Attachment A=4.
The anatg544 neveated fie gains of the Project PASS nretainees and the matched
netainees are not ALgnLéLcantﬁy d&ﬁgenent 5nom one. anothen in wiath.

Again, Proaect PASS d1d not have suffztient 1mpact on the reading and math
achievement of the retzinees at Blackshear—W1nn_to significantly affect
their achievement scores on a standardized test. Given the small sample
size, a strong effect would be needed to produce a measurable difference
in the test scores. :




82.47 | - S Attachment A-1
, . . READING (Page 1 of 2)
Regression Analysis for Project PASS Retainees and Matches

- N = 73 Matches

. FTSST=FTEST 1 L S . . o

YEDEL RSQ. SS(ERRNR) MEAN  SQUARES F PROB
tht I 0.8084 '.4S;l99717 B.3443 0. 1245 6.724847
REST 2 0.3082 4822425 , e
3.2002 0.0429 0593429 DFL= 1. DF2= 140+

LY ‘*\ Y'Y
|
|
|

. ETEST=FTEST 2
T cPEL | RSQ. SSTERRGRY  MEAN SOUARES F BPRCA
. FULL 1 0.RJ84 48.1597  3:3443 61535 0.0027
. REST 5 3S.7515 524471 B I o
< DIfFFs Ji31€e9 4.2474 2.1237 DFl= 2. DF2= 147
- — - M e e _ - o o

PROS,

o * el
(‘:}
J
m
-
)
wy
[}
.
W
w
m
A

. A

[ N
po N
-
oL
m
>
<
o
(e
>
<
mn
Us
Tn

25 "9.3421 1.7378 0.1894

5 3.5946 BF1= 1. DF2= 1é4ls

.. FTSST=FTEST & R ‘ S

. HODEL RSG. SS I ERROR) MEAN “SQUARES F : PFOB

TTFULL 1 c.8d84- 73.1997  J.3443 3.6257 0.3936

L REST 3 5:8358  43.8371 ST T

. _DiFFs ___ 3.0925 0.6374  0.3187 DF1= 2. DF2= 1404
. -_——__A“‘- S 7




82.47 ' ' Attachment A-1 o
(Continued, Page 2 of 2)

FTEST=FTEST 5 .

RDEL RSa. SS(ZRROR) MEAN SOUARES F PROB =

FULL 3. 0.8258 48,8371 0.35639 © 1.1675 0.2831 5

REST & L3343 - #5.2362 o aesr AEie - pEoe  idme o

CIFF. C.2016 2:3991 | 2.3951 DFL= 1. DF2= 14._2; .

FT=ST=F1251 % : .
SCDEL - T RSQ. SSLERRER)  MEAN SOUARES - F PROB -

Fuil 5 52:447L 3.3653 3.3322 9.3712

17197 1.2157 GEI= 1. DF3S 130,

LS
Hn
)
-
o
Col e
o le o
Ol N
Ol w0
ElNe ST P
[¢x] o JRE)]
N
)
.
»
o
(o
~d
e . 0 O (06 o @

FTSST=FTSST 7. L - .
MCDEL RSQ. SS{EIRAR) _ MEAN SJUARES F PROB .
FULL 6 9J.786¢ —53.6667 323753 1.0%61 0.3082 =
REST 7 .0.7851 5440593 - . . e
CIFF. T.3C16 . 9.3626_ 9.3926 DEl= 1. DF2= 1432 .
\ . L]

o
C‘“\

. A—l 7 | ' .\\




82.47 _ Attachment A-2
MATH (Pzge: 1 of 2)

Regression Analysis for Project PASS Retainees and Matches

N = 76 Matches

< FTEST=FTEST 1 3 5
. MOBEL RSQ. $S{ERROR) MEAN SQUARES F PRUB
< FULL I 0.8436 T 33,8745 0.2320 1.4605 02287
< REST - 2 048420 34.2133 o el
. DIFE. 0.0016 0.3389 0.3389 . DFl= l. DF2= 146.
. FTEST=FTEST 2 |
. MODEL R5G- | SSTERROR] “MEAN SQUARES F PROB
- FUbL i 048436 33.8745 3 0.2320 . 1.08%5 0.3407
< REST 5 0.8412 . 34.3778 . ., —
. DIFF. 00023 _ . 055033 N oazslq DF1= 2. DF2= 146
. ETEST=ETEST 3
< MODEL RSQ- . SS(ERROR) . MEAN SQUARES LF PROB
- FULL 2 08420 3422133 0.2327 1.7876 0.1833
. REST _ 3 0.8401 3446294 | i
- DIFF. 0.001¢9 ; 04161 0.4l61 DFl= 1..DF2= ' 147.

JR—— -

o FTEST=FTEST 4

. - MODEL. RSQ- SS{ERRCR) MEAN SQUARES F PROB

. FULL 1 0-8436 33,8745 T 0.2320 1.6266 0.2000

- REST 3 0:8401 3426294 ' o

. Qﬁikfga.ﬁﬁiiiffm . 047549 - 037175 DFl= 2. DF2= 146




.82.47 ' ~ o Attachment A-2 )
‘MATH . (Continueéd, Page 2 of 2)

—~7

FTEST=FTEST 5 :
MGDEL ~ RSd. SS(ERROR) MEAN SQUARES f £ “PROB -

FUEL 3 028401 _ 34.62%9 L 022340 l0:8641 0:3542 =
REST 4 048391 34.8316 . i,
7

|

DIFFs 920609 0.2022 0.2022 DFi= l. DF2= 148. &

.- — - — - - R B N - - B N B — - - B
L] - - L3 - L] L] L] L] o = - - - L] [ L] - * - LJ « L] L] L] L] -

FTEST=FTEST &

_ MPBEL  R5Qs  SSIERROR)  MEAN SQUARES  F _ PRUB _

FULL 5 0.8412 . 34:3778 0:2323 1.8543 0s1754 -
_ REST. _ 6 _ 08362 _ _ 34,8085 . ‘ 7 o -
DIfFF. 0.,00202 0+4307 024307 DFl= 1. DF2= 1485 =

= ® o o ® o efe @4 = e e s o 9 e I e e e e o * o .
7

FTEST=FTEST 7
MODFL . RSQ. SS{ERROR) MEAN SQUARES = F PROB

FULL 6 0.8392 -~ 34.8085 0:2336 0. 8360 0.35620

REST 7 0.8382 3550038 o o
DIFF." - - $«0009 . 01953 - 0e1953 -, DFl= 1. DF2= 149;

o 8ilel &I 8 q\ i 0lje 0! o




Attachment A-3

82.47 .
L , . READING . (Page 1 of 2)
Regression Analysis for Blackshear-Winn Retainees and Matches
N =19
. FTEST=FTEST 1 L -
. MBDEL RSQ. SS{ERROR) MEAN SQUARES - F ~ PROB
. FULL 1 0.7930 18.0354  0.5636 0-2923 0.5925
. REST 2 0.7911 © 18.2001 o , o -
. DIFF. 0.0019 0:1647  0.1647 DF1= 1. DF2=  32.
o ’
. FTEST=FTEST 2
: MEDEL RSQ. SSTERROR] MEAN-SQUAKES F PROB
© EYbt] 1 0.7930  °  1B.0354 - - 0.5636  1.2116 0.3110.
. REST| 5 0.7773 - 1924011 — T T E
. DIFF: 0.0157 123657 0.6529 DFi= 2. DF2=  32.
/ ( "
S pdSTETEST 3 e e e e
5 ﬁaaét RSG. SS(ERROR) MEAN SQUARES F _ PROB
. FULL 2 0.7S11 ~ 18.2001 0.5515 . 0+1960 0.6609
. REST 3 347399 : 183082 - . w S
. DIFF. 0.0012 ~ o.1081 . . 0.1081 DF1= 1. DF2=  33.
. FTESTeFTEST 4 oo ——
. ' MODEL RS Qs SSUERROR) MEAN SQUARES F " PRUB
" B , _ _ N . R ’l , _ . _7 B -
. FULL 1 0.7930 18.035% . 0.5636 T 0<2420. 0.7865
. REST 3 '0.7899 18.3082 R
ST DIFF. 050031 0.2728 - 0.1364— DFi= 2. DF2= '32.
; L ] ._. -. L] L] » - L ] - L ] L ] [ ] - - ::; - L ] L ] L ] - [ ] L ] L ] - L ] ! L ] L J L ] L ] L ] .. e - -
a-20 . 3G




~

Attachment A-3 :
(Continued, Page 2 of 2)
READING
FTEST=FTEST S .
T MCDEL  Rsa. SSTERROR) MEAN SQUARES —F PROB .
_FULL__ 3 07899 1833082 0:5385 0.4638 0.5004 .
“REST . 4 0.7370 1825580 N .
DIFF. 0.3029 0 2498, 0:2498 BFL= L. DF2= .34. .
e o ® ®© ® e ® 8 ®8 ® 8 ® 8 8 ® ®wW W & ° a ®w ® e ® & ¢ ° e o .= o o e e o
FIEST=FTEST & — .
MCDSL  RS@.  SSLERROR) MEAN SQUARES F PROB .
FULL 5 9.7773 Y19.4011 . 65706 0.4168 0.5228 .
REST 6 0a7l45 . . _ 1630393 L ..
DIFF: . 0:0027 0:2379 3.2379 DF1= 1. DF2= 34 .
FTEST=FTEST 7 : B .
X . s C L e
MODEL RSQ. $S(ERROR) MEAN SQUAKES F -~ PReB .
—FULL 6 0:7746 15-6390 0-5611 0.6105 0-4399 =
REST 7 0Q.7707 ;1929815 - L . .
DUFF. 050039 ©0.3425 . 0.3425 __ DFl= l. DF2=  35. .
4 N i o ) . e
>
‘ | -
4y
A-21 e




82.47 R : "Attachment A=4

o . - . - (Page 1l of 2)
, MATH
Regression Analysis for Blackshear-Winn Retaimees and Matches .
- = 17 Matches . \ o
FTEST=FTEST 1 - : o ) - ' - — '
e . e . B . e f !
MODEL RSQ. . . _SS{ERROR) - MEAN SQUARES F PROB
FOLL 1 0.8905 . 5-5065 G-2081 - 0.0435 0.8363 .
‘REST 2 0.8903 -~ 548356 ) o o o I
DIFF. - 0.0002 . 0L.0091 g 020091 DFl= le DF2=  28. -«
A B
- T o. . . e .« ‘@ e e e =™ e ® o —u4+.47—;—i & e e e e e e ‘e .l' e ;. e o e
FTEST=FTEST 2~ e S !
MODEL . RSQ. - SS(ERRGR) MEAN SQUARES F PROB
. FULL 1 0.8935 .. 5. 8265 " pa2081 043058 0.7389
s DIFF. 0.0024, . 0.1273 0.0636 DF1= 2. DE2=  28.
. e ..,i -* L J L] -* L ] -* L ] -* [ ] [ ] L ] -* - -* - -* -* [ ] L ] -* ; L ] -* -* L] - [ ] - .} [ ] -' -* -
/ ,
- _ /
. FTEST=FTEST 3 B . SR B
; MODEL *  RSW. . SSUERRUR) MEAN SQUARES /? PRUB
« FULL 2 0.89)3 _ 5.8356 0-2012 1..8068 0. 1893
. REST 3 0.8335 651991 - /A .
s DIFF. 0.0068 n 0.3636 0-3636 DF17 1. DF2= ~29-
. ' / '
[ - e L] ] e L] * » L] e L] - o *.—;*’;—;—;—;"— 3 ] hd - Ld * - 5/ . d - * - - * *
!
¥ /A
6 -* -* -* -* - -* -* -* L ] -* -* » ; ; ; ‘, - .. - -* -* -* - L ] -* ‘ L ] -* -* L ] [ ] L ] - L ] L ]
. FTESTWETEST 4 ~ _ -
. MODEL RSQ. SS{ERROK] MEAN SWUARES £ PRGE
. FOULL 1 10,8905 5.8265 0.2081; ~ 0.8954 0.4198
« REST 3 0.8835 6-1991 ] o . o
. DIFF. 0.0070 - 0.3726 021863 DFl= 2. DF2= 28
L ] [ ] L ] L ] -* -* -* -* L ] L] L] L ] \‘ -* -* -* L 3 -* -* L ] - [ ] -* -* » -* ; [ ] -* -* -* L ] -* -* L ] -*




82.47° | Attachment A=4 ,
e (Continued, Page 2 of 2)

FTEST=FTEST 5 X .
MODEL RSQ.  SS(ERROR]. “MEAN SQUARES F PROB =
_FULL 30,8835 621991 02066 | 0:1248 0.726% .
REST 4 0.8830 6.2249 o , o .
DIFF. 0.0005 . . 0.0258 0.0258 DFi= 1+ DF2= 30«
FTEST=FTEST 6 — A — ~
L . o ) . . ‘J L ‘ _ '7 ~ ) -
MODEL .RSQ. SSLE&RﬁRifg;44MEAN4$dﬁAB£5L,- F PROB. e«
FULL 5 0.8381 5.9538 0:1985 1.7472 0.1962 .
REST 6 C.8816 623005 S .
DYFF. J.0065 - 0.3468 0.3468  OF1= L. DF2= 30« o
e =

ETEST=FTEST 7 - g — — -
MCDEL RSQe SS{ERROK) MEAN SQUARES F PROB .
o ) S . o . A S —.
FULL 5 0.8816 - . 63005 C.2032 0. 1020 0.7516 -

REST 7 0.8812 623213 o o :
DIFF. 00004 . 020207 } 0;02elggggpfiggiggﬁEzzggfiiL,,
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Project PASS -
#ppendix B
OFFICE OF STUDENT AFFAIRS'
DISCIPLINE FILE

I

LN

B-1



7

O

ERIC

Aruitoxt provided by Eic:

e

Brisf descrintion of cha inscrument:

Tallies were conducted for daca taken from the 0ffice of Student Affairs'
File. No instrument was used and no data file was developed.

To—whom was—the isscrument adminiscared?

No€ applicabla. :

\

How many times was tha Iinstrument adminiscered?

Yot applicable.

WWen was che iuscrument adminiscered?

o

Not applicable.

Thera-was the iastrusent administarad?
. _ . 3
Not applicable. - .

Wno acminiscered the inscrumenc?

Yot aépliééilé.

that training did che administrators have?
Not applicabla:

\_ ‘ . ’ ..

Jis ENe 1ns<rument adpiafstered under standardized tondizions?. -\

Not applicable. : . Lo DN

Jera =hete prsblams wish the inscrumenZz or the aéminiéffaéfén chat ﬁig@t
the validicy of the-data? .

ot applicabla.

\
¢

Who developed the inscrument? .

Not applicable.

'
o=l

Aras there nowm data avallable for incarpracing the resulss?

Yot applicable:

Discipline °

oo
agffece

.\\ ]

Instrument . cription: Office of Student Affairs' Discipline File

RS
2




————programs-developed-by-the- District—Prlorities-data—analyst.

82.47

OFFICE OF STUDENT AFFAIRé'
DISCIPLINE FILE

. Purpose
The of rie of Student Affairs' Discipline File (OSA) provided 1nformation ’
e evant to the following decision and evaluation questions: _

Decision Question 1: Should Proiect PASS be continued in 1983=847

Evaluation Questron Di-i: To what extent were_the_objectives -

for Project PASS atta:tned9

By May 1983 to demonstrate a dechease .in the percent of. Bﬂach
| pupils recelying Long-term Ssuspensions, &n-échaa& suspensions,
and pa&dELng by give percentage points.

Pirocedure

Larry ?awn and bavid 5u;y witn tﬁeﬁéfficé of Student Affairs served as
liaisons in the data collection effort.

Both the 1981-82 arnd 1982-83 OSA files were accessed. OSA data prior to
1981-82 were not considered in that the discipline categories were not
the same.

The number of Black .students at the campuses was taken fram the 1981-82
and 1982-83 Fall Survey of Pupils and Menbership produced each October
by the Department cf Student Records and Reports.

[

The 14 schools receiv1ng Project PASS preferred services were included
in,theﬁanalysis. _Appendix A provides a listing of these schools. Govalle
and Webb were excluded from the analysis because of their late entry in
the project. ,

The in—school suspension information was not on the’ OSA file and was

hand-tallied by OSA staff upon request from ORE (see Attachments B-1 and
B-2). The use of in-school suspension is optional and few of the schools

chose to use it.

The tallies and percentages; were performed on the AISD computer using

-9
¢l

. e,
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. , N
Results '

— - ’/V/,' . o . o o A - — S - R

Evaluation Question Di-1: To what extent were the objectives for Project

PASS attained? . . _

By May 1983 %o demonstrate a dechease in the percent of Black

pupils neceiving Long-team suspensiond, in-schocl suspensions,
and paddling by five percentage ‘poinZs. B
The iﬁ;éCﬁodi:§U§péﬁ§i0n data cgﬁid not be used to ﬁéééﬁfé\pfdérégs

toward the objective in that only one school, Cook, used in-school sus-

pension in both 1981-82 and 1982-83.

Figure B=1 shows the numbéer and percent of Black students at the 14 pre=

ferred schools who were involved in disciplinary action during 1981-82 and '
1982-83. Disciplinary action is defined as corporal punishment, long-

term suspension,; intermediate suspension, and short-term punishment.

Examination of Figure B=1 shows thé objective was not met im that the

total percent of Black students involved in disciplinary actions rose
slightly from 4.6% in 1981-82 to 4.8% in 1982-83.

[So
Cy



TOTAL NUMBER oo o S P e
BLACK STUDENTS CORPORAL LONG-TERM INTERMEDIATE SHORT-TERM - L
 YEAR._ ON ik CAMPUSES PUNISHMENT _  SUSPENSION SUSPENSION PUNISHMENT TOTAL

N % Nz TN % N % N %

1981-82 - 1963 46 2.3% o oz /. 2 .z 50 2.5% 90 4.6%

1982-83 2020 . 42 2,% - 0 0% 6. 3% 64 3.2%1 96 4.8%

Figure B—1. NUMBER AND PERCENT OF BLACK STUDENTS AT THE 14 PROJECT PASS
PREFERRED SCHOOLS INVOLVED IN DISCIPLINARY ACTION DURING
1981-82 AND 1982-83. Disciplinary action is defined here
as corporal punishment; long-term suspension, intermediate

suspension, and short-term punishment.

R
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Attachment B-l

o (?age 1 of 2)
82.47

. AUSTIN INDEPENDENT SCHOOL DISTRICT
Office of Research and Evaluéfiéﬁ
January 21, 1983
TO: . Larry Yawn # L
FROM: Patsy Totusek ' -

SUBJECT# DiScipiiné Data for Projéct ?Aéé,

for Project PASS. : wiii get back thh you/in May to discuss the 1982-83 :

data. Thanks for your help with this ij/ort! //A
PT:rrf o /
Attachment Lo _ )/ B

Apﬁrovéd:~"

n

Yo'y

Q‘ ) |
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SCHOOL

1. Barton Hills

C o~
"

AN

Attachment B-1

(Contirued,

IN-SCHOOL SUSPENSIONS FOR
BLACK STUDENTS IN 1981-82

NUMBER OF

'NUMBER OF BLACK _
STUDENTS INVOLVED IN

Page 2 of 2)

’

_ TOTAL NUMBER OF -
_IN-SCHOOL SUSPENSIONS

BLACK STUDENTS

65

IN—-SCHOOL SUSPENSIONS

INVOLVING BLACK STTDENTS

2. Blackshear 200 _ ... _

3. Bryker Woods

88 S

227

4, ° Campbell o L o
R S — < = g

L ITen o™ 2=

S Cook 157 A7 57 (32g) 236 jo7 (345

6. Cunningham 34 - S

7. Gullett 135 o

8. Norman 141 S o

9. Roséwood 79 .4 5 (1) Y, o )

10. Sims 142 _ -

1. Sunset Vallev 170 - I -

2. 405 _ o o

Winn

13;  Wooldridge

168

1%, Wootem

15. Govalle_ . . ____




82.47 | ' . Attachmént B=2
(Page 1 of 2)

.

AUSTIN INDEPENDEVT SCHOOL DISTRICT

Office of Research and Evaluation

June 2, 1983

f0: - David Duty
FROM: Patsy Totusek\
SUBJECT: Discipline Data Needed for Project PASS

Attached is the format for the 1982-83 im-school suspen51on data

rieeded for Project PA3S. The three schools shown used in-school

suspension in_ 1981-82, but it is not known whether they contlnued

to use it' in 1982—83 - 7 .
Thanks for your -help! Pléasé call if you have questionms: " 2
P1: ree

Attachment

" Approved: =7 Ko 7 4
I Director, Offlce 6fjﬁesea*ch iéﬁrﬁvaluation

te N _

o
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Attachment B-2

(Continued, Page 2 of 2)
IN-SCHUOL: SUSPENSIONS FOR
BLACK STUDENTS IN 1982-83
Number of Black Students ~ Total Number of
) . Involved in In-School In-School Suspensions
) - Suspensions Involving Black Students
"School ~1st H ~ 2nd \ist 2nd
o Semester Semester Semester __Semester
1. Cook 32 71 81 169
,"\ o o L
2. Ro ‘swood No ISS No ISS, ~No ISS No ISS
3. Goyalle No 15§ No ISS- | .No SS No ISS
\\‘ X - \..'

If Metz u5ed if~school suspen51on in 1981-82 aﬁd 1982-83, the information shown -
above is needed for both years. If it exists and is avallable, piease write the

numbers at thé\bottom of this page.

] \ .
4 Metz (Only \ : 2 2 2 2
1981-82) : .

\\ (

o
| 3R
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Project PASS

Appendix C

i

SPTCIAL EDUCATION MANAGEMENT

-SYSTEM FILE




ERIC

Aruitoxt provided by Eic:

Where was the instrument administerad?

Not applicable. ' o

Who administared the instrument?’

Not appiicai:ie; : )
what training did the administrators have?
Not applicable. ™
Was the instrument administered under standardized conditions?
N6t applicable.
Waera thera problems with tha instrument or tha administration that
might affact the validity of the data? :
Not applicable. '
Who developed the- instrument? : L C
Nro;c. applica'ijié; . ) : )
Wha* reliability and validity data ara available on. the instrument?
Not applicable. s )
. N X

Are thera norm data available for intarpreting the results?

-
,

Not applicable. - ' , -~

B - -

82.47 ]
S S !
lNé?ﬁUMéN% DéSCRIP%le ép"ei:;tai é&uéaﬁi’ou ﬁanagfméﬁc Syscem File R
Brief Dascription of thé instrumaent:
Tallies were conducted for dara taken frvm the Spedial Education Management Syscem
(SEMS) file. No instyumenc®was used and no data file was developed. .
. -
G
To whom was the instrument administered?
Not applicable:. : .
Hdw many tfmas was fhe insfi‘u@manf aéminﬁfe’réé‘:’ ' :
" Not épplicéblé. ¢ i
« - §
- |
Whaen was tha instrument admini=térad?
Noc applicable.
= , o ) P
s : &+

c-2
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. SPECIAL EDUCATION\MANAGEMENT
: SYSTEM FILE y
Y ¢
\

Purpose - '\

The Special Education Management System CSEMS) file provided informatdion rele-
vant'to the following decision and evaluation\questions. )
\ . .:,

Deeisianeouestionel: Should Project PASS be continued in 1983-84?

Evaiuationrduéstion Dl—l;ﬂ To what extent were the obJectives
for Projéct PASS ‘attainéed?

By May 1983 Zo decrease by five pé)acenzé{gz'pcw" ts the
- humbern of Black pupils assigned to special education
classes.

Procedure
.,}

tion) served as a liaison-person—in—the data—collectien—effortf-Sheusuppliediat"mi”
information about the format and maintenance of the SE&Eﬁfile.

¢

( Both the 1981 82 and 1982 83 SEMS files were accessed. Special education fss. o

ing an AISD school. Students who are not attending an AISD school or who
have returned to regular ciassroom instruction (RR) are assigned a 999 ioca-
tion code. Assignment to 999 is made on a continuous basis during the school

. year. The "date placed" on the SEMS “file is the date the student entered

the speclal education program, <

~ 'z
The number of Black students at -the campuses was taken from the 1681=82 and
1982-83 Fall Survey of Pupils and Membership produced each October by the
.Department of Student Records and Reports: -

|
|

The 14 schools receiving Project PASS preferred services were included in
the analys1s. Appendix A provides a listing of these schools. Govalle 'and
Webb were excluded from the analysis because of Lheir late entry in the

project.

In speaking with the Project PASS instructional coordinatoroin the fall of

' 1982 it became clear that three types of information were needed. A de-
tailed description of each type of information follows. o

e . ;
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I. The percent of Black
students assigned to

special education

during the school year. .

II. The percent of Black
"students first placed
in special education

during the school year.

The percent of
Special educatid

111

- 'students returned to

regular instruction

ack

during the school year.

The number of Black LD and ED students

. at_the 14 schools. —

clude RR's.

The total number o

the 1& schools.

Black students at

at the 14 schools with a placement date

occurring during the school year.

The total number 7?‘3ia¢k students at
the 14 schools: ?

The number of Black LD and ED students

at the 14 schools returned to ‘regular _

classroom instruction during th° school

yveadr. - —

The number of Black LD and ED students

.at the school during the year. ..

|
1

ed by.the District Priorities data analyst.

The tallies éd percentages were performed on the AISD computer us1ng pro—
grams develoz

ﬁesuits

Evaluation Question Dl1=1: To what extent were the objectives for PrOJect—PASS

attained?

By May 1983 to decrease by five percentage po/cmté .the number 0§ Black pu.m;u
assigned to dpecial education classes.

Assignment to Special Education’

\ . ‘ . \

— \ ———
: NUMBEﬁ OF BLACK NUMBER OF BLACK EB PERCENT BLACK LD AND
o STUDENTS IN _AND ED STUDENTS ON ED STUDENTS OF BLACK
YEAR 14 SCHOOLS  CAMPUS AT END OF YEAR STUDENTS ON 14 CAMPUSES
LD ED TOTAL \ LD EP  TOTAL
1981-82 1963 167 20 187 8:5% 1:0%  9:5%
1982-83 2020 176 26 202 \ 8.7% 1.3%  10.0% .
Figure c-1 NUMBER AND PERCENT OF BLACK STUDENTS ASSIGNED TG SPECIAL ///
| ' EDUCATION WITH LD AND ED CLASSIFICATIONS DURING 1081—82 P
] | AND 1982-83. |
. 1 P L o e e s b i s e e e ey
i : LAY
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Figure C-1 shows 187 Biack students were assigned to special. education

To meet the objective; the 187 students assigned in 1981- 82
Since the number of

during 1981- 82

would need to be reduced to 177 students in 1982-83.

Black students assigned to special education in 1982-83 was 202,

tive was not met.

the objec-

Further examination of Figure €-1 reveals the percent of Black students

assigned to special education increased siightiy from 1981-82 (9 5%) to

1982-83 (10. 0%) .

Examining the Eercent of Black students assigned to special education com—

pensates for the greater number of Black students on the campuses in 1982-83

than in 1981-82:

|-
/

Placement in Special Education i

- NUMBER OF BLACK .ED

NUMBER OF BLACK AND LD STUDENTS PLACED | PERCENT OF BLACK
o STUDENTS IN / DURING YEAR AND ON LD AND ED !

'YEAR _ | 14 SCHOOLS __CAMPUS AT END OF YEAR STUDENTS PLACED
1D ED  TOTAL LD ED TOTAL
' 1981-82 1963 37 7 A 1.9%  .4%  2.2%
1982-83 2020 42 14 56 2.1%  .7%  2.8%

] :
Figure C-2. NUMBER AND PERCENT OF BLACK STUDENTS PLACED IN

- 1981-82, AND 1982-83.

\

Figure C-2 reveals the percent of Black students in the 14 schools who
entered special education during the 1981-82 and 1982-83 school years.

percentage increased from

i

SPECIAL EDUCATION WITH LD AND ED CLASSIFICATIONS IN

The

2/ in 1981-82 to 2.8% in 1982-83:

|
4
I

(s I
ol

€5
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Students Returned to Repular Classroom Instruction

NUMBER OE BLACK | NUMBER OF BLACK LD 'PERCENT BLACK STUDENTS
LD AND ED STUDENTS |  AND ED STUDENTS RETURNED OF BLACK LD
o ON CAMPUS!IAT END | RETURNED TO REGULAR AND ED STUDENTS
_ YEAR OF YEAR INSTRUCTION DURING YEAR ) o
LD ED TOTAL LD  ED TOTAL LD  ED TOTAL
1981=82§ 167 20 187 2 0 2 1.1% 0% 1.1%
1982-83] 176 26 202 2 0 2 1.12 0% 1.0%

Figure C-3. NUMBER AND PERCENT OF BLACK LD AND ED STUDENTS RETURNED TO

REGULAR, INSTRUCTION DURING 1981-82 AND 1982-83.

Figure C-3 shows the number of Black special education students returned to
regular classroom instruction rémaired the same from 1981-82 (2) to 1982-83
€2). ‘

The data in Figures C-1 through C-3 suggest Project PASS did not have a o
measurable impact on the number of Black students who were placed, continued,
or returned from special education in 1982-83.

Note: Check the "rounding" feature of the orogram used to gemnerate
these data. : :

[
- 1



82.47

Project PASS
Appendix D

PRINCIPAL INTERVIEW

\
.
.;; _
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o

~

w“hen was

ERI!

Aruitoxt provided by Eic:

Instrument Description:

Principal Interview

3riaf descrigrion af che inserument:

The incerview form consisted of one closed-end question and seven open-ended questions.

To whom was che inssrument sdatniScarad?

An interview was conducted wich the principais of the 16 schools receiving Projec: PASS
preferred sarvices.

Zgwmanv—ti=asg wis che

Once to each principal.

sqe {ascoument 3dminlscased?
Mareh | chrough April 6, 1983.
Whara was theiastoument adainistered?

In the office of each principai.

who a&;-Q;éiéééé the inscruzent?
The Proiect PASS evaluator.
whag

Tradizional in

dizedcondiciens?

ins

Wnodevelsgas =aa i

The Projsct 2A3S evaluacor.

ralidtsr-dass a2 3avall

sga availaple for daze

<



82.47
.  PRINCIPAL INTERVIEW
Purpose

' ferred services provided information relevant to the following decision and
evaluation questions.

Interviews with the principals of the schools receiving ProJect PASS pre-

Decision Question l: Should PrOJect PASS be continued in 1983—847

Evaluatien;QueseionADlss— Did anything interfere with the
implementation of the Project PASS activities in the schools
receiving preferred services7

Evaluatioanuestion Dl=-5: To what extent did the staff in the

- schools receiving preferred services feel the Project PASS
materials, instructional methods, and consultation services
were profitable? : : :

Decision Question 2: If Project PASS is continued in 1983-84,
* should any changes be made in its implementation9 S

" Evalautiocn Question D2-3: Are any changes recommended by the
principals and teachers in the schools receiving preferred

services?

- Procedure

Appointments Were made and interviews were conducted with the principals of

the 16 elemientary schools receiving Project PASS preferred services: These

schools included: Barton Hills, Cook, Cunningham, Normanm, Bryker Woods,

Rosewood, Blackshear, Sunset Valley, Gullett, Govalle, Sims, Wootemn, Camp-

bell, Webb, Winn, and Metz. Each interview was conducted in t'e principal's

office and lasted 30-60 minutes. A standardized interview format (Attach-

. ment A) was used for éach interview. At the conclusion of each intevrview,

the evaluator summarized the interview data and asked the interviewee if the

Upon returning to the office, the evaluator reviewed the interview notes
and made clarifications where necessary.

D-3
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Results
The interview .results will bé presented within the context of the inferview
questions. A
PID_ANYTHING INTERFERE WITH THE IMPLEMENTATION
OF THE PROJECT PASS ACTIVITIES AT YOUR SCHOOL?

The following is a Summary of tﬁé responses given by the principals:

No imﬁiémeﬁtaqion prdBiémé(wére'Encountefé&; (Four ﬁfiﬁcipéIS)
e Some problems associated with the developmental status of the
project were encountered. (Three principals) :

s Imﬁléméntatibn,waé délayed due fo_the'Schoéi'é fate entry into
the project. (Two principals) -

. féé&ﬁéf and trainer time restraints impeded implementation.(Six .
principals)
o Board action with regard to the approval of Project PASS produced

a nepative reaction on thé part of some teachers. (Three princi-
pals)

° fﬁé Project PASS orientation sessions produced a negative reaction
on the part of some teachers. (Six principals)

These Tesponses are described in greater detail om the following pages.
Statements made by the principals during the interviews are quoted or para-
phrased to support the summary Statements made above. When a response was
given by more than one principal, a compiled statement was developed to

capture the words and thoughts of those giving the response:. Quotations or

paraphrased statements made by the principals ‘during the interviews appear
in itaiicized print. | ’

No Implementation Problems

§7§§§éi of four principals said they experienced no probiems in the imple-
mentation of Project PASS on their campuses.

No implementation problems were experienced: (Two prinelpals )

No implementation problems wene encountered. The trainan contacted

me when she entered the bwilding to Let me know what she was doing.

14 1 had special requests the trainetr was always willing to help
Cout: 1 feel the trainer is outstanding. The teachers Like her .and

Rook forwand zo having hen at the schoof. The trainer works with

some 0f the students on a one-fo-one basis and has gotten situdents

Zo appreciate and Like neading. [One principal) i A

€
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No Limplementation probLems occirred. The truainen was Antroduced
as a member of the stagf and recedived a good recewntion grom the
faculty. 1& has been a good 8ix months. (One principat)

Issues Related to the = '

Developmental Status of the Project

Three principals stated the implementation problems they encountered ,
(e.g., scheduling of services; unrealistic teacher expectations, dissemi-
nation of project information, etc.) were a feature of the developmental
startus of the project. ‘ :

Nothing really internfered with implLementation other than the fact
that it was a developmental year for The profeckt. Improvements were
made aé the sitaff goi better acquaiinted with the school needs. For
. example, at §inst the thainer stayed fon one-half day. Later Zhis
was changed o a full day twice a month and this gave feachers a.
gheater opportunity to see the trainer. (One principal)

The teacherns expected Project PASS o be a finished product. When

- they found out it wasn't, there wad a negative heaction on the part
of some 0§ the teachers. Given the speed with which the project
was approved and {mpLemented, this had to be considered a devefopmental
uear, 1&'s not neasonable %o expect a polished package given the smatl

- amount of Lead time the Profect PASS sta’f had. (One principal)

Since this was the §inst year for the project, not all the feachers .
were aware of the serviced that were availabfe and they were 3Low o
iequest asdistance. The teachers are now more aware of the services
and are using them to a greatern extent. '(One principal) '

Late Entry Into the Project

Two principals said the late entry of their schools in. the pilot project has

delayed the implementation process at their schools.

Teacher and Trainer ¢

Time Restraints

At some schools the amount of project services provided and/or requested

was limited by the time restrictions faced by the teachers or trainers-.
The thainer was not able to do all that she could do because the
teachers at the school did not have enough time o take advantage
04 the services--they were too busy with regular nespondibitities.
(One principal) : _ ‘
Teachens did not have the time to phocess the Project PASS ingomma- - °
tion: Theirn immediate heaction was, "But that's twe gon all children!”
That's right, but the techniques are especially good for Black students.
‘The Phofect PASS ideas needed to be discussed by the teachens and adap-
ted to their own teaching dtyles. The time presswre was 40 great the

~ - foathers coukd ot assimiate the information-quickly-enoughi-—{0ne
principal) ' \

=5 62 B A
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The thainer was not always able to maintain her schedule at the
school and this caused the teachens to be fustrated. Sometimesd
the trainen was able o keep appointments and somelimes not.
Appointments were missed because the trainer was £LE; because
other .things intenfened, on because the thatnen over-extended
heidetf. Adequate foLlow-up was not provdided: After awhile

Zhe teachers began to feel thoy wenen' Ampontant and Profect

PASS became a Zower prionity. (Two principals) :

The thainen has been abseni some due o sicknesss) This might
have hindered the implementation somewhat. (One’principal)

The thainer was not able to be on campus durning a number of her
aséigned days. This gave the Teachens the Ampression that the

-toachen thatner didn't think it was that impontant to be on the
campus. [(One princdpal)

Reaction to Board Passage

of Project PASS

Three principals said some teachers formed a negative opinion about Project

PASS before Project PASS was even implemented in the schools. These teachers

were angered by the hurried manner in which the School Board approved the

project.

Some teachens were twwied off by the quick passage of the profect
by the Board. They thought the Board was nesponding £o ghoup
presdune. They felt teccher input should have been obtained
before a decis<on was made. They nesented AISD money being com-
mitted in duch a huwied, unreseaxched manner. This cauded some o
Zeachers not to have an open mind about the project. (Three principals)
/ : ; ot

Reaction to the Project PASS /

Orientation Sessions™

The Project PASS staff conductéd orientation sessions at the 16 schools

receiving preferred services. Some principals said the way in which the
sessions were conducted caused Somé teachers to have an onfavorable reaction

to the project. ,
The Project PASS presentation Zo the §aculty caused a megative
reaction and a Lot of appichension.  The presenters falked. down
2o the teachérs as if the teachers knew nothing gbout teaching
Beack éfudents. Some 0f the teachers got the <mphression the
presentens were saying, "You haven'% done & good job and we're
here to show you how o teach." This impression funned some
teachers off to the project. (Six principals)

Some*teachers who ‘had an unfavorable reaction to the orfeatation session were
not receptive toward Project PASS during the school year. Other teachers

changed .their minds about -the project after interacting with a teacher
.traimer. ' T

-6 62
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|

In Jthe initiak pneéentwtcon the tea‘chm nesented the fact tha,t
general, statements were applied to all Black children. The presen-
tation actually divided the faculty and the teachens ane still
hecoverding grom £t: The teacher thainer has' made some progress in
winning Zeacherd to the concepi, but on the whole thene |'1s not

been a Lot of Aucceéé. {One pfcchocpa.&)

Following the initial pfce;éen@twrz, the Ataﬁﬁ dx.d not want to get
{nvolved with the project. However, since that time the teachen

trainer has turned the teachers' neactions anound: She has been  ,

very neceptive to the teacherns' feelings. She has been coopma— ;

tive and has not «cmpaéea hersel§ on othe/w (One prinedpat) -

WHAT WERE THE MOST VALUABLE SERVICES OFFERED BY THE TEACHER TRAINERS?

) Inservices, classroom observations, or demonstrations

~were valuable: (Six principals)-.

e The consnitation with individual teachers was valuable.

{(Two principais)

® The trainer's manner of working with students and teachers
was valuable. (Seven principals)

e There was an increased sensitivity to the instructional needs .

of Btack students. (Four principals)

e The most valuable services have not yet been identified.
(Two principals) : .

o No valuabie services have been provided. (One prineip:1)

Inservices; Demonstratioms; Observations

The inservices were valuable: (Three principats)
The cRassroom observations were useful. (Two principats)
The demonstrations were well neceived: (One principat)

Consultation Servicas

The indévidual consultation with teacheﬂé was the most ua!uabﬁe
serwice:. This gave teachens the opporntunity to ask quesi
a.bou;t thein panticular needs. (Two principats)

i‘faﬁier of Working with

Students and Faculty

A number of principals were pleased with the good rapport the trainer estab-
lished with teachers. Others commented that their trainers demonstrated
excellent teaching techniques Some principals said their trainers worked
well with students, helping them to feel confident and positive about them-

selves.

D-7 6
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T have been pleased with the teacher frainern's mannen of ‘working
with teachens. The teachen thainer has been easdy Lo wonk with,
wainted to help, and was ready o necognize the efforts made by
the schoot stagf. 1 was glad the teachen trainer did not come 1o
the school with a critical attitude. The thainer is an excellent
teachen who has demondtrated goed teaching techniques. (Two prin--
cilpals) :

1t was good %o have someane._available who could identigy with and
nelate to Black children. The trainer used heading Lnstuction
as a way of counseling with students. 1 couldn't be more pleased
w{,tﬁéthe profject. 1 couldn'z ask forn anything beiter. (One prin-
cip _

The trainer came into the school and made Zhe teachers feel as A4
she was one of them. There was no feeling of snooping or moniton-
ing--a good napport was chiabtished. She was very. good at helping
5&%% feel successful and positive about themsekves. {One prin-
cipal) g ' '

1# is veny impontant for the teacher trainers io develop credibility

with the stagf. Teachers won't nespond if they think Someone A8-———wwioom e

manitoning thein services or Rooking over thein shoulden atl the | '
time. The teachen trainer neally has to show she canes. The more .
he's around the casien this 48 %o achieve. Ot Zeacher fralnet

#hied veny hand in this area and did welf. (One principal)

The direct contackt with some students was impontant. (One principal]
The tidiner hetped Fhe teachens genenate a Lot 0f ideas. [One prin-
eipal) :

Increased Sensitivity to the
Needs of Black Students

, /
The presence of the trainen made the teachens moie aware 0§ the
special needs of Black sztudents ard mads Zhem exawine thein teach-
ing sthategies mone carnefuitly. (Three i nepals ‘ .

The teachens are mote conscious oy the wral thaditions of the

Black culture. They Aee the need he . Bback students partici-
pate onally. |(One principal) .

Other
1 don't hnow what the most valuabl? 40 wice <. (Two puinedpats)

Thene was o vatue #4n the servdees b sCite The Gk rinetion did

not meet the unique needs of Blach siudcosis. 1@ PRAAL {pak)

=8
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. DID PROJECT PASS HAVE AN IMPACT ON THE STUDENTS? _
e I do not know if the project had an impact on students: (Seven /
principals) , | = \

.e Yes, the project had an impact on éEﬁ&éﬁEéi ' (Five principals)
® No, the project did not have an impact on stndents. (Four
\ principals) | o

Insufficient Information | /

I2's sXi8L too early to telk x.g the plr.Oject cmpacj,te& students due
2o ‘the kate meﬂementatcon 0f the panect on thés campus. |Two
principals)

There is not enough Lnﬁolcma,twn /ta determine 45 tne pfw jec,t has had
an {mpact on Aiudenté (Five principals)

Studer.ts Impacted

Some principals said stndents had been impacted due to the trainer s work,

with the teachers. Others impiied students were impacted because of the

trainer's direct contact with students. One principal stated students had

been impacted id a positiVe way during the school yvear, but did not know how

much Project PASS contributed to this.

The presence of the thainer ma;de the teachers more aware o4 ‘Zhein
Anduetional strategies. This awareness helped the twche/vs
Ampact the students. [(One principal)

\ The students Eooked foriard to seeing the. b‘cmnefc (One principal)

The hetainees at the 4chool have shoum macfz progheds. The thainen
was a sXrong factor in imphoving the sel- conﬂcdence 05 the Atudcn,té

{One principal) T \_‘
Anyi;une someone s wonk,cng with a chc&dcn a one-to-one BMM the
chiBd will benefit ﬁaﬂm £t:  |One principal) ‘ \\

1 think it has he}_pcd the Black parents and Beachk students to hnow
that the project && at the school this 9 . There 48 Less anxiety
- this year and fewer discipline problems. Thc Black students also

seem to have a better self-image. Howeven, there are othen varia-

= bles which could have contributed to this. The Zeachens are Learning

AN

more about what Zo teach 4in a paired school and the kids have been <in

the same environment for a couple of years. T Zhink those factons
all contribute fo g more settled and disciplined school. Project
PASS has contributed to this atmosphere but I can't say how much.
[One principat)

\,
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> Students Not Impacte - ' NN

Some principals said Project PASS has failed to impact students because it N
has not been of sufficient benefit to teachers or Black students. One \\\

principal stated it has promoted more segfégation and has had a negative

impact on Black parents in the areas af retention and special education.

Thene has not been enough benefit fo teachers to make a difgerence. -
(One principal) C . L
Project PASS has not had'a speciat impact on BRack students. The
techniques which have been :demonstiated have been good forn all

& students and not BRack students alone. (One prineipal) o ‘

‘ " i the past the Disnict and school stagf have tried 2o wonk together |
| to produce an integrated system. However, -Project PASS has directed
v, . a LoZ o4 attention toward the Blacks and has cheated mohe seghega-
.- - * Lion. 1 akso think a negative impact has been made on parents. T
" think they feel threatened because they've been told too many Black
students have been retained on placed 4in special education. (One
prineipat ) . . , ‘ C
Therd has been a negligible impact on students. (One prineipal]

WERE THERE ANY DISAPPOINTMENTS WITH THE PROJECT?,

Y e No disappointments were experienced: (Three Bfinciﬁaié)

" o Some primcipals were not satisfieua with the performance of

p "their traimers in relating to teachers: or conducting class=

room demonmstratioms. (Four principals)

e Some pfiﬁéié%iéhekpréSSé& disappointment with the instructional

techniques recommended by Project PASS. (Five principals)

¢ Some principals iuéStidnéa tﬁe,roié Project BASS is tagingfwizh

< regard to special edugation and retentioms (Four principals)

L One principal was diééipointed‘teachers had not takég greater

) advantage of the services. ' i

i " No Diééppéiﬁimenté : ' /

F Théne were no désappointments with the project, akthough there are . -
s§228 a Lot of unanswered quesdions about the profect and how egfec-
stive 4t 4. (Ome-principak) - / -‘

f

. There'weré no disgppointments with the prsfect. (Two jprincipals) ,

b-10
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Disappointment with Trainer

in relating to teachers or conducting classroom demcmstrations.

An adversary relationship devéloped with the Profect PASS
staff. The teachersd got the imphression they were always wrong
and the Project PASS stadf was always iight. They were agraid
to discuss thingd with the teacher thainei because they were
surne to get a defensive nesponse. (One principal)

Some principals were nov-satisfied with the.performance of their trainers

After making an initial contact.with each teacher the trainer
wanted to go back into the classrooms without an invitation:
The teachers thought the thainer was invading their tewritonry.
The trainer would tell teachers in the halliway, "I know theke
are-problems in your classroom and 1'RE be in to 4ee you."

This approach made the teachers geel they were being monitored
and alienated them fnom the project. |0ne principal) ‘

I got feedback g§rom my teacherns that the thainer was not alwaiis

adequately prepared for classroom demonsthations-and sometimes

made ghammatical evrors or misded the major themes Lin stories

or poems. This was not satisfactory behavion for a masten

_Zeachen. (One principal) : : .

The trhainer was only willing to do pre-packaged demonstrations.

She was not willing %o demonstrate something the Zteacher brought

up that was an immediate issue in the classroom. |(One princdpat)
Disappointment with
Instructional! Techniques

¢
i
1

Some principals expressed disappointment that new instructional strategies
were not identified by Project PASS.

The tedchers were eagek to Bisten to somzone who might have
something new to tefE them. They were ¢ sappointed that the
information they neceived wasn't more dramatic. The emphasis
on participation was good to incorporate into the cumriculbum:
But much of what the Project PASS staff &b teaching 4b what
good teachens have been doing aBl along. The techniques seem
good for all students, Wot jusi Beack students. [(Three principats)

Black netainees have special insthuctionak needs bit Project PASS
. has not identified any new types of instructional approdches to
- use with them:. The expectation had been that Phoject PASS would
| offer something that was. different and énnovatéive. The techniques
which have been coverted ake just the hepertoinre any good teacher:
would thy £n attempting o get a nesponse grom a chébd. Nox have
- Beack students been anmy moke heceptive-zo the Project PASS instruc-
L téonak strategies than to other instructional stritegieh. (Two
principals) S o

\

b e ; LD T :_,‘Z_;: 77 _____6:;__ P ZZ-Z...-.....:.._.,..,;M.“_“v‘........,.....r:.w—..:-;u:...u_L». SRR NI
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" Questions About the Role Project PASS
is Taking with Regard to Speecial Educa-

tion aad Retention

Some prinmcipals appreciate the questions Project PASS is asking about the

referral of ‘Black students for special education and retention. Other
principals question the stance taken by Project PASS on these issues.

The tedcher thnainen asked some questiows (e.g.; "What are you.

doing for.netainees? What 34 being done o enhance thein self-

concept?”) that made the stag consider what had been done in
" these areas. It was good for the schook %o think about these

things. [One piincipal)

At girst 1 thought the purpose of Project PASS was 5 naise the
achicvement Levels of Black students. But then the emphasis

seemed to shift to working with Black netainees. Last year the
Zeachens went thnough a Lot of sout seanching with the new hetéen-_ -
Zion policy and it seems Lo be wonking. ‘But with the focus on ™
Black netainees, the teachens are asking "Are we not supposed Lo
netain any Black stud:nts?” (One prineipal) -

The Projeat PASS tugf talhs agaimst placing Black kids &n

special education and retaining them.. They talk in generalities.
12's necessary to Rook at the specifics of ‘each case because each
. case 4is different, and AISD policy dues not make £t aimple o .
netain any child or place any chitd in special education. (One
prineipak) _ :

The Zeacher thainer showed a faci 7§ support for AISD policles in
Zhe aneas of 4pecial education and netention: Rathen than com-
plaiicing about the policies, Lt would be better for the teacher .
Drainen to work 4in-a construuctive {ashion with parents and teachers
1o change the polinies 4§ they need changing.  As L%t was, the
tecnher trzinen aried almost as an adverdary in this area instead
0§ an fasthuctionsy. Leam member. (One principal)

Somz Fiofect PASE singf members Amplied some children wete wlaced
4 specdak educaiis: beicause they wene Black. ‘The principal
nosented this dnplicatign and the pressure being applicd dn Zhis
anc:  (One prinelpal)

Disappoi:icz? ‘= Teachers Not Using Services
T was ditc .-ointed that the teachens did wot takre advantage of the
senvices being offened. 1 thiok part of this was thut they didn't
neolize they had a need. (0ne principal) :

D-12
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ON THE BASIS OF YOUR EXPERIENCE THIS YEAR DO YOY HAVE ANY SUGGESTIONS
) FOR THE TRAINER OR THE PROJECT PASS COORBfNATOR’

° Mbre trainer contact with individual students 1is needed

(Five principals)‘

e More traimer contaFt with parents conid/contribute to the
school effort. (Three principals)

7

prlécipalé. (Fouriprincipaié)

° Better commnnication is needed wit

\ ) ! o , ) ’ i ¥,

e Thé trainer's role and the objectives of the project need clari-
fication. (Five principais) ‘

3 /
1 [ //

o Trainers should be invoived with schools early in the school year
(Two’ principals) ‘ / /
. I ,,:,,,, Y S A o ’ ) ”//'

e A team approach i# needed between trainers and teachers. (QWO
principals) /- |

e Trainers should not try to work with an entire faculty. (Two

principals) | /
' /
e Trainers should be eneo(raged to meet with groups of teachers..
(One principail) 1 /’ .
/
More Student and Parent Contzct | . /

The principals made reééﬁﬁén&atiéné for the\prOJect in several areas. A
number of the principals would like the traiper to spend moré time working

with individual students a§ weii as parents:
The teacher #rainer ha;é wonked primarily\ with teachefw and!/very
Litthe with students. | The thainer needs \to wonrk on a one-to-one
basis with Black. Atudenté (especially Blakk netainees) who need
special help. The trainer needs fo thy out different instruc-
tional approaches with the student and theh consult with the

clasdhoom teache/t as to thein eéﬁec,twenué {Fwe p)u,nupa,&)

ranents ane 5ea/t6u}. 0§ attending schook) 5unc,twn/.s 071 ta,tfung

to the classrgom teacher: The thainer coukd\act as a £ {aiso

between the/cRasdhoom teacher and parent. - The Zeachen Ua,meft
‘might provide transportition for the parent, might go with.the
parent to visit the sehaoz orn classroom teacher, efc. Such Zeam-
work between the teached thainen and the classacum Zeachsn could

heally contribute to thq Aschool effont. (Thmm\,w nc/pd’,u)
4 < ,

7 !
C " /
) !
' /' !
' T
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“More Campus Time 7

P2

Somie principals indicated a need for the trainer to spend more time on campus.

oo = Having a teacher trainen on campus for half ¢ day each week 45
insuf ficient to make an impack on Atudents. The teachen hainen
should be on campus more than once a week. [(Four princlpals)

Better Communication With Principals

Other principals stressed the importance of wore productive principal-
trainer conferences:. .These conferences are weedad to help the traimer
understand the school environment and to provide feedback for the principal.

The principal needs to meet with the tecohen trainer to discuds

the special needs 6§ Zthe campus. This s canoodally dmportant

{on teacher trainers who are new 1o th Tisdtrnict:  (One prineipal)

1

The pruincipal needs mone feedback gror fho teacher thainer about

who the feacher trainer s working Wiis <n the schook cid what

the teacher trainer &4 doing. The teacher Fuzenen did give me

a List of the activities she would oo conducting in her preferved

schools duning each month. However, 1 wanted moie specdfic <nfonma-

1

tion about the thainer's activities in my own schoo?. {0One prlicipal)

Two principals made comments that suggested a need for the principals to

meet with theé coordinator as a group to discuss the status of the project,

share ideas; and make modifications if necessary.

. The coondinaton has imptied the profect has been more successgul
. at some schools Than othens. At my schoot 1 arnanged for the
teacher truiner Zo have a workdpace, placed a box §or _suggestions,
and arranged some meetings with school staff, and still things
have not clicked. I don't know why. [(One principal)

The coondinafor of the project shoutd meet with the principals cn
a hegulan basis to déscuss the status of the profeet. This projeci

| has beon implomented in a vacuum with far too Little communication.

‘ 1{ the ccondinator does not meet with the principals, the coordina-
tor will miss out on some vatuable input. The principals want the
opportunity to discuss their reactions as a group with central
administration. (One principal)

oL | D-14
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Clarity of the Objectives

Some principals feel the traxner s role and the ovjectives of the project

need greater definition:

The objectives of the pibject do not appear 2o be chear &6 the
teachens: The teachers had tf}e opportunity to ask questions at

the ondentation but did not know what to ask. (Two principals)

The manner én which the ceacher wrainer & supposed to work with
students and teacherd needs 2o be clarnified. (Two piincipals)
Itf@ga&& be nelpgul £§ the teacher trainer shares Aome actual
‘examples of how she has worked with particularn 5taaanxz and -

Zeachens . This would clarify what the teacher tnalnmn has %o
- 044en. (One pn&nc&paﬂ)

Two principals stated that trainers should be involved early and the use of
their services encouraged. Other principals see a need for a more open and
accepting relationship between the trainers and teachers.

The taache& trainen needs fo be Lnuoiued with the school night

at the buginning--the finst week the teachers nepont back. The
trainer needs to be introduced as a staff memben and Zeacherns
need to be encouraged Zo use the services. (Two principals)

A team approach £5 needed between the thainen and the Zeachenrs.
Both the teachens and the thainens need %o-be open Zo each othen's
ideas. Discussion of the necommended stnategies An an open, non-
threatening situation by all the teachers would have been very
valuable, eApe;&aZtg since the Profect PASS Ldeas werne not a

§inished package yet. (Two principals)

Two princ1pals believe the trainer should work with only a few teachers on
each campus during the filrst year of 1mplementatiou Another principal
récommended trainers work with groUps of teachers more frequently.

The teacher tn-inen should not trny to wonh with the entine
faculty. She should begin Zo won& with a small core of
teacherns and expand only as she s able. The Zeacher trhainer
would feel mone successful if a core of teachers was using

the techniques and was nreceiving good 5o££ow up. (Two principals)

The more the trainen meets with a gnroup of teachers the betten
the teachens will neceive the prognam and the faster the infor-
mation will be disseminated. In a ghoup siiluation the teachens

can share and discuss ideas. (Ona pﬂ&ne&paﬂ)

7L
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WHAT IS NEEDED FOR PROJECT PASS TO BE SUCCESSFUL ON A CAMPUS?

A positive principal who encourages teachers to use the

services is import-nt. (Three principals) ’

e Project PASS would function best at campuses with a high
Biack or retainee enrollment. (Thrée principals)

e More Project PASS staff are neéded. (One principal)

e The principil's response to thié,quéétioﬁ was essentially

the sare . that provided under "Do you have any suggestions— -

for chs treimer or Project PASS coordinator?' (Eight principals)
¢ The principal did mot kmow. (Iwo principals)

Positive Principal/Encouragement of Teachers

A positive principal ii very dmportant. The principal must set
T e Zone. Teachers mus: d& gifgunagad 0 get all the help they

can fon students. (Three prince<pals)

Implemented at Campuses
With High Black/Minority Enrollment

Project PASS £s needed the most on campuses with the greatest
numben of n_tainees aad on campuses with the greatest numbern
04 tow SES students. [One principal)

A high percentage of Black students (20% on mone) s needed for
Project PASS #0 be a success. If there are fewen Black students,
the trainer does not have enough to work with. (One prineipal)

Project PASS has tried to accommodate oo many difgerent Lypes
04 schook situations &n its pilot year.:- 1% would probably be
best to develop and polish the Project PASS activiiies on a
campus with a high Black enwlfment. The prwject should be .
futly developed with BRack students and then expanded to othen
carpuses. |(One principall

More Staff Needed

Hone staff 45 nceded: The present staff &8 stretched oo thin.
Tn tead of doing inservices themselves, authorities on Zthe
campus should be brought in. {One principal)

i

| 7,
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pon't Know

Piofect PASS is ALiLE 00 new on my campus for me 2o answer this
question. (Two principals)

DOES A SCHOOL NEED TO HAVE A TEACHER TRAINER ON A CAMPUS MORE THAN ONE YEAR? °
o Yes: (Six principals)

® Yes, only if the same trainer is assigned to the school. (Two
principals)

e No. (Three principals)
e The funds should be used in a different mammer. (Two principals)

. ® Don't know. (Three principals)

Than One Year

A schnel needs a thainern evexry year to fnunﬂofcce what has been
" taught previowsfy. {(Two principals) ) :

My teachei are just beginning Lo wndenstand the profect and the
profect 4. [ust begduning to get its 4eet off zthe ground. A
trainen sho Za' te cu.sunned to this copus until the pILOjee,t objec-
tives are met. [Cne pmncx.pa@)

A Projfect PASS persn s needad on campud each year becawse
teachens and students change. (0ne principal) -

I§ a schoot has a high Black eww{ement (6ver 30%), it would be
5t to have a trainen more than one year or until the Black

~iudents are achieving on a comparable Level. This continuity
L& vvz.obabty not as necessary on campuses with a smaller Black

popucation. (One princlpat)

:/.

There needs to be the continuity of having ﬂ;g same perbson 50/1 )
more than a yearn. 1% takes time to get to know a staff and Lo V4
Leann how to wonk with them. (One p/unupa.?. 7/,/

Samé Trainer Preferred

Two princ1pals responded to this qus stion in terms of their owm schools

They said they were only 1nterested in having a trainer inm 1983-84 if the

same trainers were assigned to thei: schools.

D-17
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Trainer Not Needed More Than

Dine-Year
1§ the pwject £ to have a districtwide impact &t woutd probably
be betfen for thrainers to go to other schools. (One principal)

Two principals answered this question in terms of their own schools.
I do not want a thainek next year. My enthusiasm has waned
with each new §rustration. 1 do not kinow 4§ the same probfems
would have developed with another thainer on not. (One principal)
I do nof want The Fhainer back on campus unless new insiructio B
approaches are identified: I have nothing against the trainer,
but the project did not accomplish what it was intended to accom-
pLish. (One pruincipal) '

Use Funds in a Different Manner

"

Project PASS is not necessary. 1§ the goal v§ AISD s Zo neduce
the number o4 kids netained and placed in special education,
then all ethnic groups should be addressed: 1§ Project PASS.
provided extra services forn sk ethnic ghoupd Zhen Lt would be
worthwhile. Perhaps the necommendation should be that more.
Lnstructional coondinators should be hired to serve all kids.
(One princdpal) -

There werne some valuable h.:ngs about Project PASS but they
wene not sufficiest Lo warrant the cost of the pwject. ' 1
would rathen have my frainer as a teacher o neduce the
pupil-teachern ratio. (One principal) : '

73




| _ | Attachment Ao
82.47 o o .. ... (Page -l of 2)
. : ‘PROJECT PASS PRINCIPAL INTERVIEW :
* March 1983
School: o - ’ MNate:

A7

1. ‘hat services were pfovfdea By the Pfojecf PASS staff for youf teachérs?
__ Horkshops
o CTaééfébh OﬁééFVétiéﬁé

" Classroom Demonstrations

Consultation Services’

2. Did anything interfere with the implementation of the Project PASS activities
at your school? '

3. 0On the basié of your experiences this year, do you have any suggestions for
' the teachef trainer or the Project PASS cyordinator? °

e
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- Attachment A o
- 82.47 : : (Continued, Page 2 of 2)

4. vihat were the most valuable services offered by the teacher trainers?

-

5. Do vou feel Project PASS had an impact on the students?

6. llere there any disappointﬁenis with the project?

7. What is needed for Project PASS to be successful on a campus?

8. Does a school need to have a teacher traincs on campus more than one year?

C\I‘

L
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Project PASS
Appendix E
PROJECT PASS INSTRUCTIONAL

COORDINATOR INTERVIEW



O

ERIC

Aruitoxt provided by Eic:

-

82.47 Instrument Description: Project PASS Instructional v ord.nator Int2-iew

‘Briaf descrip=ion of the inscrument:

Thé interview form consists of nine, open-ended questions.-

, .
t

— \ Lo ol Ll i
To whom was the instrunent—adzinistered?

~ I ] L,
The Project PASS instructional cooﬂdiua:or; .
b _ .

R SO .
How marv Sizes-was the -ianstrument-adainiscarec.

Once. ’

@hen was the iascrument admintscered?

May 19, 1983.

f

. The Project PASS instruetfonal coordinator's office.

tihe adoiniscerad f£he Instrsument?

The Project PASS evaluator.

Yhac craining did cthe-admiaistrators have?
Etadifiéuai inéi?ﬁé:iaﬁ i1n interviering procedures.

.3

Was_the inscriment admiaistered under scardardized conditions?

Not applicable: .

Ware there oroblems with rhe lastfumeénf 6t the administracion thar might affect
the validicv of the data? : - PR

Yo.

tho develooad the-fnstrument?

. The Project PASS éV;luétéf. . ﬁ“ o
| '
Avé thera norm data available for interprecing the ?eSui:sé . /
No. /
?
B2 i i
74




|

“\- : PROJECT PASS INSTRUCTIONAL
\ COORDINATOR INTERVIEW

Purpose

An intl%view with the Project PASS instructional coordinator provided infor=

. + .
mation Rgievant to the following decision- and evaluation questions:
o the X

Decision QﬁééEiéﬁ i: Shonid Project PASS be continued in 1983842

iEvaluation Questionm Di-3: Did anythlng interfere with the

~implementation-of- theAPrOJect "PASS_activities. 1n_£he;fchpgls“immw_uinm,

— recering preferred services?

beeisihniguestion 2r If PrOJect PASS is continued in 1983~ 84 should

any changes be made in its implementation?

Evaluation4Question D2-1: Are any changes recommended by the

Probect PASS inscructional coordinator’ :

\

! Procedure

‘\
an interview was conducted with the Project PASS instrnétlonal coordinator on

May 19 using the format shown 1n 5E5§9ﬁW§“t E-1: - The findings will bBe pre—'

sented within thb context of the interview questions

\

\

Resclts

WHAT BO YOU SEE AS SCME OF THE MOST IMPORTANT THING(S)
* THAT HAPPENED AS A RESULT OF PROJECT PASS?

A list of the dominant attributes held by Black students who are not ‘succeed-
Then when a student with: 'scholastic

"ing in school was developed this year. student with

probl _ms. was identified, an attempt-was made to dIsc?Y?E,Yb}Eb,Of the domi-

nant jattributes the student displayed. After this determination had been
madew an ind1vidualized learning plan was developed for Fh§,§§“§9§t' The

lea 1ng plan consisted of instructional strategies whichiyereimatched to the.

studént's dominant attributes. The instructional coordinator said the use of
suchvinstructional strategies would increase the likelihood of greater Black
ach¥evement. In talking with othéers, the instructIonai coordinator discovered
thefname attached to this diagnostic/instructional strategy is called ethno-

The instructional coordinator feels the development and use of this

anglysis. - The instructional coordinator reels the develo
approach is one of the most valuable things done this - year:77@hi1eiit was used

o?)a pilot basis during. 1982783 the - instructional coordinator plans to use it
t

h all Black retainees during 1983-84 .

>
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“he instructional coordiiiator said devising a system to help teachers expand
their thirking about reading instruction was another important step. Seeing
reading from a different perspective hélps teachers understand ‘how instruction
can be altered to meet the needs of students. For. example, the 1nstructicnal
coordinator said if reading is seéen as\a conversation with an author,- reading
becomes a more verbal activity. When SFading insfruction is approached as- a
verbal activity, the usefulness of siuch Strategies as choral reading and
Reader's Theater becomes-more apparent. .

egntrihntign to the community. The instructional coordinator sgid she came
into contact with many parents who were afraid to appvoach school perdonnel,
but who felt comfortable coming to the Project PASS office. . These parents

were very concerned about their children, but didn't want to go to the schoois

by themseives. The instructional coordinator said these parents often asked

school stafF

The imstructional coordinator said the project alsoc seemed to be meeting a |
reed feit7hy7speeiaiiedug§tion teachers. The instructional coordinator said

these teachers are concerned that their students do not show much -progress,

and Project PASS has raised their level of awareness with regard to considering

other Instructional approaches. L -

WHAT HAS BEEN DOME ON THE CAMPUS LEVEL TO DEFINE THE OBJECTIVES
OF THE PROJECT AN CLARIFY THE ROLE OF THE TRAINER? -

The instructiona’ - vdinator said the objectives of the project and the role
y the Project PASS presentation at
ad t the orientation sessions conducted

in the schools: Foilowing these present'tions, an initial planning session for
each school was conducted:with—thé instructional coordipator, the principal,

and the assigned trainer in presence. Thé instructional coordinator then met
with the principal three additional times in a conference setting. The trainer

assigned to the school did follow-up worl witll the teadcheéers: and in so: doing .

of the trainers ~~T5 .;riied first durinj

tne administrato,'s crkshop, and later

reviewed the project goals and the types of seryices available.

\

: 'WHAT HAS BEEN DONE ON THE CAMPUS LEVEL
TO INSHRE 00D COMMUNICATION AND FEEDBACK WITH THE PRINCIPAL AMND STAEF?

'produgtive. She said after the f1rst v1s1t she felt the principals began to
feel comfortable enough to say what they liked or disliked about the project:

The instructional coordinator said she was satisfied with the amount of input

the principals provided.

28y
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i

The. instructional coordinator stated that she knew_-eachers would disiike
what PrOJect PASS hau to say about the instruction <f Black children. How-

_sessions that Black children were not performing well because the instruc—
tion provided for them was’ inappropriate. She used test data from ORE to o
.document the poor achiewement of Black students., ;he insrructional coordinator

found some teachers did not know Blacks were performing so poorly in AISD.
Other teachers resented the fact that a-finding which they felt so person-
ally was stated,in such a public fashion. However the instructlonal coor-
dinator said she did not.'think changes would be made in the schools unless
the situation was clearly explained to the teachers.

. coordinator tried to assign a trainer to the school who was not 1nvolved in
the orientation presentation... Since some teachers_had. a negative. attitude & =
toward the 'instructional coordinator for bringing attention to the issue, the

instructional coordinator tried to stay out of the schools as much as possi—
ble. This meant the instructional coordinator was largely dependent upon the .

trainers as to how the teachers were responding to the project throughout the

-

AT THIS POINI _HOW_DO_YOU FEEL THE PROJECT HAS BEEN: REuEIVED

BY THE PRINCIPALS OF THE PREFERRED SCHOOLS’

The instructionat coordinator sa1d the D1rector of Elementary School Curricu-
~lu@wheld a meeting with the principals of the preferred schools, the instruc-
tional coordinators; and the trainevs on April 12. The proceedings of that

meeting ire outlined in Attachment I-2.

The instructionmal coordinator said most of the principals of the - .- Ferred

schools were able to attend the April 12 meeting. . Of these, all ... one

principal indicated they would like to participate in the project ror a

second year: AccordJng to the instructional coordinator, the principals

wanted a written statement from the School Board that the project would be

refunded and their schools would be allowed to participate again. One prin—

cxpal wanted to change trainers but the; others wished to keep the trainers

they had: The instructional coordinator felt theSe actions demonstrated a

strong vote of confidence in the project. - , » , :

HOW DO YOU FEFL THE PROJCCT HAS BEEM RFCEIVFD
BY THE. TEACHERS AT THE PREFERRED SCHOOLS?

E)

As stated previOusly, the 1nstructional coordinator expected the teachers'

initial reaction to the)project to be negative. She hoped the teachers would -

become more pos1t1ve as/ they -were exposed to the recommended activities.’

/
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o o Y A S ! o o
The instrue.cicnal coordinator said at the beginning of the project some
teachers gefierated a lot of reasons why thé Black students were not per-—
férming well academically (home. lifé, Eotib—écbnomic status, etc.). Others

egies worked.

The instructional coordinator said the teachers who have tried the strategies‘
and say they work insist the strategies are apyropriate far childran of all
er“nic groups. .As a result, the,teachers conclude the piraject did not accom-
p'ish what it intended to accomplish.

The instructional coordinator said it was important for these teacherb to
understand the Project PASS activities were not 1ntended to bénaefit Black
stuthts aione Although that was the target populatlon, the recommended

strategies are benefic1al for all children.

@Yeﬁﬁfli,Fbg instructional coordlnator‘felt thé,ﬁégétivé response dispiayed
by che teachers has settled down, at least to the extent that the Director of

Elenentary School Curriculum is no longer receiving telephone calls from

teachers about the project. .

|
DID ANYTHING INTERFERE WITH THE IMPLEMENTATION OF PROJECT PASS?
/ _ ) . . L

Théf%@étfgétiéﬁél zoordina .or said the comfort level of thé principal made a
difference in the initial implementation of the project. Greater services
could be provided on those -campuses where the principal was a risk taker and
was willing to try more to improve student achievement.
The instructional coordimator thought the District was generally shppoftiGé

of the project and the materials provided were reasonablv good.

Not having a perscn avallable to handle parent contacts caused some problems,

in that the parent concerns took a good portlon of the instructional coordind—

._CI' s time:

The i@étfﬁétioﬁél coordinator said very littis was dohé with math this year in

that the need for reading assistance was So great.

WOULD_YOU PROVIDE SOME EXAMPLES
OF THE NEW STRATEGIES AND MATERIALS INTRODUCED’

The instructional coordtqator sa1d some of the strategles and materials thch

were introduced (e.g., choral reading and the Bill Martin books) were not new

in the sense 'that teachers had never heard about them before. But the reasons
and ways, of using the strategies and materials were new, and they were new for

the students in that the students had not béen exposed to them betore in a

consxstent’manner



NERE THERE ANY DISADPOINTMENTS NITH THE PROJEGT’

The instructional coo*dinator said some of the teachers wh :ere\ﬁéiﬁg the
Project PASS activities in their classrooms were willing to acnit they had

changed their ‘nstructional practices while other teaciiers ‘were n t: The

instrnctional coordinator felt Some teachers would not say. they had changed .
their instructional approach because they felt gUilty abtou their
negative reaction to the project; they didn't want to admit they ha

help, or they didn't want to credit the Source of their help
!

gitial
needed

IN THE PROJECI PASS_INTERIM REPORT YOU RECOMMENU THE ADDITICN QF
ONE FYLL-TIME TEACHER TRAINER AND ONE HALF-TIME PARENT ASSISTANT
DO YOU SEL A"'Y OTHER CHANGES THAT ARE NEEDED IN THE PROJEET?

i '\

The instructional c.oordinator saw thé need for two changes: \

An ethno-analysis should be performéd for all retainees: \

The parent component should “éorganiZed, particularly \

if additional staff is availavle. o , l
OTqER €OMMENTS . _ \
. | I . :

The 1nstruttronal coordinator said | many principals feel pressure to retainj

some students each year This pressu'e mav come Irom the District retenticn

policy or from peers.  To retain too many or too few students is to be open

ito suspic#on Lo |

\ j
A
The iqstructlonal coordinator said some principals saw o goal to decrease the

number of retainees to be in conflict with the District policy- However, the -

instructional coordinator said it is not the role of Project PASS to. recom- |

!
mend or not recommend a student for retention Rather, their apprcach is \
.l

|

|

to;identify the instructional process to which the studeiit has been exposed

If . the process has ot been successful; thzn they believe anothei instruc-—

tignal process shoutd bp tried.

| }

fh’ instructional coordinator also said working one-on-one with students helps

the students but ‘doesn't help the teachers. The te\chers would prefer to

hand the Students who are not doing well;over to the Project PASS staff, but

the project does not have sufficient staff to operate in this fashion: The

instructional coordin~cor said the goal of the project is to train teachers

so |that a greater number of stud~:is can then be impacted.

e e
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Project PASS

Instructional Coordinator Interview

1. What do you see as scme of the most important t-  (s) that happened
as a result of Projwct PASS? ‘

2. What has be%n,done on the campusrieVei to define the objectives of the
project and clarify the role of the trainer?

3. ﬁhac,has Eeen dphﬂ on the‘campus ievei to insure gcod communication and
feedback with the principal and staff? '

4, At,thié point, how dofyou feei,the project has been received by rhve
principals of the preferred schools? '

S. How dq?you feei tha project has been received by the teach2rs at the pfe~
ferréd schools? '

Did énything interfere : the implementation of Project PASS?
7. Wou you provide scme examples of =he new strategie. and materials intro-

ducec?

¢

8. Were there any disappointments with the project?

3. 1In the Project PASS interim report you recommend the addition of ome

full-time  teacher trainer and one half-time parent assistant. Do you see
any other changes that are needed in the project?

E--8
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AUSTIN INDEPENDENT SCHOOL DISTRICT (P2ge 1 of 2)

Division of Instruction

Denartment of Elementary Ecucation
April 25, 1983

To: Elementary Principals

From: Ruth MacAllister
Timy Baranoff

Subject: Project PASS 1983-84

In the fall of 1983, the District 1mp1emented Project PASS as a new

program in our e1ementary schools. As you know the program's goals

spoke of improving achievement and motivation of Black students and
reducing the number of referrals of B]ack students for disciplinary
action and spec1a1 education. g

Our schoo? district, endorses any program wh1cn -endeavors to improve

“he achievement of its students. This program through the "preferred"

schoels and the principals whc lead them, has brought to campuses new

ideas Tor teachers to consider. The way in which this has occurred

ha varied from campus to campus. Perhaps.this is as it should be.

Fach school is unique in some way and each should have some ap“ions
for how new ideas will be introduced on the campus. The Bistiict is
pleased that so many of you we:e willing to invite this progra~ ¢ to
your campus.

|

A new year is just around the corner. The budget for PrOJect PASS for

1983-84 has been submitted: In the past menth or so; the staff of the

program has been busy reviewing its 1982-83 activities and making

plans for a successfu1 re-entry into schools when the new school year
begins.

On April 12, some of you were able to attend a meeting at Thompson

Center with the staff of Project PASS and Timy Baranoff. Discussed

:ve strategies that contributed to the successful implementation of

the program and some ideas that could make 1983-84 a more prod ctive

year for Froject PASS and a more successful year for students: These
ideas are described in the attachments.

The questions arose about whether or not the teacher traJners would be

assigned to the same schools next year: Ms. Hollins has requested an

additional teacher trainer and a half-time parent advisory position:

We do not know if these positions will be funded. If a fifth teacher

trainer wére hired, pr1nc1pals could have more teacher trainer time

but there might be changes in assignment. Ms. Hollins will let you

know as soon as poss1b1e about staff assignment.

86
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‘ (Continued Page 2 of 2)

Elementary Principals
April 25, 1983
Page 2

We spoke earlier of diversity and options at the 16 canipuses.. To

expedite information sharing, we arz asking you to read attachment

#3 and to check areas of service tiat might be of interest to you

and vour staff in 1983-84. We compiled this list by locking at

the various ways the teacher trainers work at the various campuses

Thank y.su for vour he]p and support. We have a common goal, impro - ing

the educaL1ona1 9erv1ces we provide for students.

Attachments

E-10 . » s




L Attachment E-3
82.47 (Page 1 of 2)
Attachment 1

Strategies That Contributed To Successful Implementation in 1982-83

- Pr 1cipé] met with faculties after hearing Ms. Hollins at

the Administrative workshcp, described the project in posi-

tive terms and described the services as an additional re-
source available to the teachers:

- Teacher trainers were introduced as part df the school team.

- Teachers were given options and opportunities to describe

Ways in which teacher trainérs might help them.

- Teacher _trainers and pr1nc1pa]s met together so that 1mpor-

tant information about the school could be shared and the
teacher tra1ner s role could be discussed.

= Teacher trainers touch base each time with the pr1nc1ga1 on

entry and before exiting the schoo]

- Teacher traincr spoke to teachers 1nforma]1y one=by=oneé, to

introduce themselves and to talk about the pro: ~am.
- Principal was open to hear new ideas.

- Pr1nc1pals accepted the idea that teachers wern at various

leveis of acceptan-e and understanding of the pranrie:

- Teacher trainers built credibility with some tes: - . -sho asked
first for their help:

- Open communication seemed to be the key to success on campuses.

- Principals accepted teachers  fear of 'change’, listened
carefully to staff who hed concerns, and gave the program and
project staff, lots of time.

- Teaeher trainers built credibility by their successful work
- with individual students:

at a werkshop and then there was follow-up to check on app11cabii1ty
of information shared in the workshop

> Some schools planned a year's program - ideas were prazsented

- The pr1nc1pa] s words often helped ensure success: "It wiii be
‘ successful "

E-11
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: : {Continued, Page 2 of 2)
Attachment 2

Some Ideas For Improving ProJect PASS In 1983 84

- Caﬁfiﬁﬁé services at the 1982-83 pré%érred schools.
- Keep the same teacher trainers at the 16 preferred schools.

- Have teacher tra1ners attend some local campus inservice

sessions before school starts.

- Have teacher trainer meet with teachers of the 4 schools
she serves to share ideas:

-  Have teacher trainers meet with grade levels.

- Make materials available ear’y in the year: (v1deotapes,

curriculum packets; etc:)

in 1983-84.

Keep open communication with pr1nc1pa1s about any concerns
that are vciced about a particular school.

ac
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Project PASS

Planning Survey for 1983-8

Please check those activities currently provided by Project PASS that
~ you prefer to have centimed for the 1983-84 school year, Please add
any activities that you would like to have that are not on this 1ist.
1. Consultations with teachecs
_ Indiviéval teacher requests
___Small growps (specific topics)
___Gz.dde levels
2. ﬁémmadmé
__ Classrcoms as requesced
__ Vorkshop
3. Design program plans (Ethno-analysis)
___Retainees
__Other low achieving pupils
4. Tdentify materials and activities for specific instructional problems
__Indfvidual teachers as requested
___Grade levels ‘ =
*__Workshops S
5. Condict observaticns
T ___Classroom instruciton (informal) as requested:
| ___Classroom instruction - (RAMOS) as requested
__Individual pupits
6. Conduct workshops
__Plamed for specific campus
' __Plammed for all paired schools

7. - Other
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Project PASS -
Appendix F

PROJEC L PASS
TEACHER TRAINER INTERVIEW



Aci{af djescristion of :ze instrumenc:

Thé intefview foriit conaists of 17 open-ended quescions.

75 wHem was che inc--.zenc adminiscered? _ , e

The four Project PASS teacher trainers.

How manv—tim23 was,the instoument adainiscered?

Onca to each crafner.

WhaEn was_she insgrumenc adminiscered?

april 19-22, 1983.

Yone were idanti.ied.

evaloged— rhe—instrument!

brojecr TASS evaluator.

validice

Aruitoxt provided by Eic:
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PROJECT PASS o
TEACHER TRAINER INTERVIEW /

Purpnse

Ihteruieyé with the Project PASS teacher trainers prdvidéd inforit win rele-
vant to the following decision and evaluation questions: :

Decision Question 1l: Should Project PA3S be continued in 1983-847?

Evaluation Question D1-3: ~ :* -nything interfere with the
implementation of the Proj.-: ~ .38 activities in the sc¢ioolSs
receiving concentrated set". B ' :

Decision Questlon 2 If Project .+.u5 1is continued in 1983 84, should

any changes be made 1n its im-lementation? ‘\\

Evaluation Qu#ztion D2- 2' Are any changes recommended .y the
Project PASS teacher trainers?-—-

Procedure

AppOIntments were made and interviews were conducted w1th the four Proaect

PASS teacher trainers. The interview format is shown in Attachment F-1.

The results are presented within the context of the interview questlons

Results : e -
WHAT ARE THE MAJOR OBJECTIVEJ OF THE PROJECT?

The trainers stated the obJectlves of the project were to 1mprove the

academic performance of Black students, to decrease the number of Black

students recommendci for special education and retention, and to decrease
- the number of Black students referred for disciplinary action.

The traInerb szid the major purpose of the ‘project was _to increase the per—

ceptlveness of zchers in understanding ho'r Black students learn. Instruc-

‘tion could then v= provided which allowed Black students to learn in the same

manner in ‘which they are accustomed to learning in their own culture

P

ol
|
&
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HOW DID THE TEACHERS REACT TO' THE INITIAL PRESENTATION OF THE PROJECT?

“"One trainer said if the principal 1ntroduced the sessxon and made a positive

statement about the project the climate seemed more ravoraoie If this uid
nmot occur, the trainer felt the project did not begin as well fu thai the

"teachers did not know what to expect of the progect or how the ;ciioiual
felt about it.

. I S
. ne trainer said -the téacheérs' reactions d1d not seem dependent on the
Brack enrollment at the school. Some schools witk a low Black popuiation
weTe very interested. ' /-

dne trainer-said some. of the in1t al presentatlons were probabiy conducte.d

too late in the school year for the teadchers to be receptlve to th= proJect.

One trainer said _she felt most of the schools that became prei- rred schools

generally had a favorable response to the orientation session: She was

uncertain about the responses of the other schools.

Two trainers said a mixed 1< opofiSé was most common. Some tealhers could
identif:' with the Project PASS concepts and were rr~epr1ve Others were

resistant because they fzlt threatened. Such teacherg were apt to make

such statements as, .''Is_thisS true? Are you. telling me the way I'm teaching

Black students .is wrong?” Some teachers acted as if they wereitestlng the

Project PASS staff. Their attitude was basically, "You' 11 have to prove it
to me before I'll belisve it."

One trainer said some teachers were ready to admit there was something

wrong with the child, but were nct willing to admit somethxng might be

wrcag with the instructional process or the way in which tha chill was per-—
ceived. . . \ E

__HOW DID YOU GO ABOUT GETTING ACQUAINTED |
WITH THE PRINCIPAL, THE SCHOOL, AND THE STAFF?

.

An orientation session was conducted at each schc . rece1v1ng preferred ser—.

'v1c°s - During the orientation session_ each teacher was given a handout which
“explained the Project PASS services. The teachers were then asked to write a

Statement about what they wanted from Project PASS. The teachers gave their

statements to the principal and the statements were obtained iater by the

‘trainer.

& conference was then scheduled w1th the Project PASS coord1nator, the o

trainer; and the principal. At the conference prInpraisrwere asked to
identify their school goals. Lhe principals were also asked: about such

things as the ethnic bzlance of the studen:s and staff, different programs

within che schools; and the areas the principalz winted ProJect PASS to

(o
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address. On the basis of this information and the input received from the
teachers at the orientation session, a Project PASS plau was written for
the school year.

Féliéwiﬁg this initial three-way ééﬁféieﬁéé, the manner in which the
trainer became acquaxnted with the staff varled dependlng on the Sechool
and :trainer involved. Some examples. folio:

rhé trainer had a 5éé'oﬁd conference with the principal. The

The thainer was gtven a” “cakte blanche tosgo 4Anto any c&aAMoom

and work where needed. The principal gave the thatiner some names

0§ teachens %o begin working with. Several: teachers inttiated

o contact with the thatner: 1t was mandatory for all teacherns o -
attend the Project PASS workshops. The twiner Liked working
with the entire group at once because £t was - - difficult to
catch teachers at a. free moment. The thainer 2850 met with
,.gftoccpé ‘0§ teachers who; had common probZems or . n,te/te/sa%

The t/tzunm ‘had sevenal conﬁe/z:encv.s with the : ’DCVIC_»CPCLE She

was given a touk of the Achool and intredus - to the secretary.

A saggestion was made for the trainer Zo mee.. with the Librarian:

The thainen was given a rosten and a 48t ¢y hoom Locations, and

Lcrcs zold to begin making contacts with the cacheis. XNo intno-
- duction was made to the {aculty, although the principal did make

:mggas tions as to who, shc'u,E& be approached girnst. No suggestion

ws made by the p/ucnucpcc@ 20" hold smalkl-g- au:p meetings. The

tainen Oound ct morel défgLeubt to amp/wa h teachers at thib

"hhool. : )

L
¢

P temingt od a fsecgn& conﬁmenca with the phined paP_ and wak
o5 %0 go v the teatherns' Rounge duiing <he funch hour o Ln-
trocave hetself to the faczlty. The p/pcnc,cpa,e whote a mary £o

the teachers informing them of the trainern's schedule. The
- prineipal also announced at a 5acm6ty meeting that the thainer
would be coming zo the campu’: The piincipal was always comment- -
ing o Zeachers on the hainen’ 4 presence and availlability. Laten

the trulien met with gradr-Level teachers o discuss common cor-

cenns . The principal passd around sfon-up sheets at 5acu,£,ty
meetings fon z:eachm;to sdgn up §or Vioject PASS Aervices. The
trainen said she recefved a very good /teceptcon at the school
and atiibuted much 05 Lt to the principal's UtALbEQ éupponi

i

‘The thainer was given| a toun 05 the entire building and was. shown
the space that had boén made §or her. The pfu.nupaz took the
tuadnc t to each classroom and personally intheduced hen to the
teachens. The weekly|school newsletter showed the trainer's
schedule. The principal mentioned the thainer's availability

%o the faculty at Amg § meetings. The trainen went around and
tatked to teachers on; hern own. She was ablif9 to meet with grade-

- evel teachess. .

i .t L,\J
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The thainen was invusuuced bu the princdpal at a gacully
meeting and a desoription was géven 0§ the services she-
could provide. At finat the trainer spent a gheat deal ot
time with one new feachen at the school. She gradually
branched out to othen teachenrs.

The trainers said the following were the most helpful activities in insur-
ing a good entry into & school: i
¢ The p:incipai introduced the tfa&néf~£6_£ﬁé—éﬁtire—s£aff~»«
, . at a faculty meeting. *E
~ o Lo o
e The principal described the project; defined the trainer's
role in thé school,. and told about tne carvices that would
be available. - ~ :
A T o L
¢ The principal stated the . ..ers were there to provide
‘technicali’assistance and not to evaluate the teachers.

o The principal gave obvious endorsement of the project

(e.g., "I want you to accept this project: Let's make
it work.')

“e The principal ailowed teachers to ask questions during |

S ~he meeting in which the trainer was introduced. Candid/
interaction was encouraged. ' S ;

e The priﬁcipéi suggested that the tralner méet'with“grade:
level teams.

e Planning meetings took place with the principal, trainmer,

team members, etc. ; —

e The principéi:fdiiowed up the seivices provided by tne trainer
e by asking tzdchérs, "How's it going? 1Is gﬁéié anything I need
to tell tha trainer to get this job done better?”
e Throughout the.year the principal continued to remind the )
faculcy of the rrziner's-avallability. The principal annourcéd

upcoming workshops to the staff. The princirn? -~ ~rnounce-

ments in the School newsletter that shared t ‘ ‘s plans
for the week. ‘ ' - Rk

e The principal invited the traim- - to different sc.oua ..inctions
so the trainétr would ttel liKe a member of the facuity.
e The trajnér was given a muilbox amd received memos from the
principal and staff like the other teachers. The trainer was - '

given the same privileges the teachers received.

\‘1' ’ : 5 . '

ERIC

Aruitoxt provided by Eic:
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WHAT IS YOUR SCHEDULC LIKE’

In general, most of the tra1ners were in thelr assigned schools from 7:45 to
%?,99 * While at the schools, the trainers .would spend time at their sta-
tions; conduct demonstrations or student: observations, write follow-ups, or

conference with teachers. From 1:00 to 4 -30,.~the trainers returned to the

—— . — — x,,,

offiee to write weekly reports, plan school ‘activities; read reference
books, and prepare materials for demonstrations. Time was spent writing
reports on the philosophy of the prOJect and deciding how to deal with

questions or problems the teachers,might have. According to the tra1ners,

their days were very full and’ghe§(kept quite busy.

WRAT TYPE OF RELATTONSAIP DO YOU HAVE WITH THE TEACHERS?
_NHAT THINGS ERCIEITATED OR HINDERED THIS RELATIONSHIP?

Two trainers said they had a ' pretty good" relationship with the reéachers -

at their schools. One trainer stated she had a "very good" relationship with

the teachers at most of her schools. The fourth trainer commented that a lot

of teachers thought Project PASS wanted to change everything and this resulted

in resistance and defensiveness. However, when the teachers learned the

trainers were there to provide assistance and consultation; the teachers

seemed less defensive: This trainer said follow-up was very important in

reducing defensiveness.

.‘,'.

One trainer mentioned that she tried not to be pushy, and would drop a h1nt

or leave a note to whet a teacher's appetite for more a551stance She said

it was troublesome when a teacher had a problem and wasn't aware of it or

would not ‘ask the trainer for assistance.

Another tralner said 1t was very helpful when a principal planned sequential

instruction:

Two trainers said the principal's attitude toward the project was a strong
influence on the teachers:. Teachers were more accepting of the project if

it was clearly supported by the principal. -

ARE FOLLOW-UP ACTIVITIES USED WITH THE TEACHERS?
* WHAT KIND? HAVE YOU BEEN SATISFIED WITH THE TYPE
AND AMOUNT OF FOLLOW-UP YOU HAVE BEEN ABLE TO PROVIDE?

\,

Accordxng to the trainers; folilow-up could be in written or oral form. Fol-

low-ups wereprov1aed after observations of teachers and students, after stu-

dent interviews, follow1ng conferences, or after workshops if a teacher had a

particular question.

One tralner said it sometlmes took several observations before sufficient

information could be obtained to conduct a follow-up. - If the trainer was at

the school only once a week, then it might take the trainer three weeks to

get enough information to write a follow—up. This delay bothered the trainer,

but the trainer said no- teachers commented on it.

*Some trainers were at a school for a full day twice a month rathér than one-

half day each week.

ol



The timing of the feedback depended on the teacher and the circumstance. One
trainer said some teachers were not willing to go out of their way to get
feedback. Such teachers did not want to receive feedback during their plan-
ning time, or did not want to see the trainer until after school. This

could create a problem for the trainer if the trainer was only on the campus
for half a day.

One of the trainars said she was satisfied with the amount of feedback she
Waé able to provide given the time available. She said she would have pro-
vided more feedback if there had been more time. '

Arother trainer said she would like to see more consistency in the use of
follow-up. This trainer would like to do follow-ups éfﬁéf demonstrations_to

see if the teacher is using the strategies which had been demonstrated. The
trainer said it was hard to stay with one teacher and do good follow-up wheén
other teachers wanted observations.

One of the'trainers commented it was difficult to give good feedback when

more than one teacher was present.’

SOME TEACHERS SAY THAT PROJECT PASS IS NOT TEACHING ANYTHING NEW--

THAT THYE STRATEGIES BEING ADVOCATED HAVE BEEN USED FOR YEARS.

WHAT IS YOUR FEELING ABOUT THIS? - '

two trainere said that if the strategies were being used by the teachers the

strategies were not being used in a consistent manner.

two trainers said teachers were not using the strategies in the fashion recom-

mended by Project PASS. For example, one trainmer said choral reading should
be used for definite instructional purposes. Care had to be taken in making
selections so that the selection addressed the.skills in question. When used
properly; the trainer said choral rez_ing takes pianning aud preparation and

SOME TEACHERS SAY.THE INSTRUCTIONAL STRATEGIES PROJECT PASS
PROMOTES ARE GOOD FOR ALL STUDENTS AND NOT 2UST BLACK STUDENTS.
WHAT IS YOUR RESPONSE TO THIS? ‘

The trainers said the strategies currently used in classrooms are designed
for the predominant ethnic group. The Project PASS strategies are designed

to take advantage of the learning mode to which Black students are accustomed.
The trainers said if the strategies argrgsgdigniaiconsiStent manner, the
achievement of all students, not just Black students, will improve.

Except in certain situations, the trainers agreed the trainer should work with

entire groups or classes of students. ‘The trainers said the teachers need to

see how the trainers deliver instruction; and this would be impossible if

the trainer took the student out of the class: The trainer said the teachers

q
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need to be told about a technique and then shown it. In seeing a demon-
stration, the teacher can look at students from a new perspective and may
see new things.

One trainer said teachers would like Project PASS to work with students
on a oné-to-oné basis, but Project PASS is not a pullout program. The pur=
pose of Project PASS is to.work with teachers; not students.

WHAT TYPES OF THINGS DO YOU TALK TO TEACHERS ABOUT?
The trainers identified the follow1ng as toplcs of dlscu551on w;tﬁ teachers: "

» The different types of instruction that can be provided for
Black retainees. _ o S
The reading strategies that have proven successful with Black'
students.

Behavioral concerns.

Student self-concept.

Obtaining parent participation.

Observation data gathered by the Progect PASS trainer
Matchlng learning ‘and teaching styles.

2 81 9| @I [

DID PRINCiPALS GIVE. EEEDBACK ABOUT HOW_THEY FELT THE PROJECT WAS DOING ON CAMPUS?
DID TEACHERS GIVE FEEDBACK OF THIS NATURE?

One trainer said she had a comfortable relationship w1th the principals at
her a551gned schools. She felt she could speak to them when it was necessary.

The trainer said some principals gave more direction than.others in planning

actlvitles. Some pr1nc1pals wanted to discuss concerns while others. did not.
" The ‘trainer said one principal wardted to talk to her about spec1f1c students
before the trainer entered the classroom.:

P
chal /

e e .
- -

The Lralners said the principals varied with regard to the amount of feedback
they wanted. Some principals wanted detailed information about who ;hé}
trainer was working with and what progress was being made. Other prin pals
were satisfied with less information. The trainers informed someone in the
office of their entry and exit from the school. Some principals were given

a report each day the trainer was in the school, while others conferenced

with the trainer on a less frequent basis.

Three trainers said the principals at their assigned schools did not provide
much information as to how the project was doing. Little effort was taken
to 1dentefy areas of strength or areas needing improvement. The trainers

feit this type of feedback would have improved the services they provided

for the schools.

gave her posxtxve as weill as negative feedback. A second trainer sa1d she

did not receive open feedback from the teachers but she could tell how they

feit by their willingness to initiate contacts or greet ner in the halls.

F-9 gjs
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Another trainer said she would like to see am open discussion of the
Project PASS services by each school faculty. The last trainer said the

‘only way she had of determining if the teachers were receptive to the

ptojsct was by observing if the teachers were using the strategiles in the
classroom. The trainer said she did not get much direct feedback from the

teachers but felt this was the norm for the Disirict.
WHAT IS NEEDED FOR PROJECT PASS TO BE SUCCESSFUL ON A CAMPUS?

Three trainers said the support of the princi,al was very important. Other
suggestions included: : . .

Required teacher participation. -

Thorough understanding of the project by the principal.

The development of a sequential training planm-:

s Regular meetings among the principals and teachers at the .
preferred schools to compare fiotes and share plans.

DID YOU EXPERIENCE ANY DISAPPOINTMENTS WITH THE PROJECT?

One.trainer said she was surprised at the negative reception she réceived.

She felt this reception could be epitomized by the statemeat, "I['1] preteand

you .are not here and maybe you'll go atay." The trainer said she didn't
realize teachers had such a fear of others coming into their classrooms.
The teachers thought the trainers were saying, "You don't know how to teach

Black students," instead of "We are here to offer you some new ideas."

A second trainer also expressed surprise at the rejection tie project received
from the teachers. Tnis trainer said the word "Black" turned off a.lot of

teachers, and it was necessary to constantly repeat that the strategies would
help any child.
A third trainer said sne was not disappointed with the project but was disap-

pointed with the lack of professionalism shown by the teachers. This trainer

‘said the teachers kmnew tittie about resesrch and its relationship to instruc-—

tion and were suspicious of the research findings that she shared. The trainer
said she was disappointed in the planning teachers did and their delivery of
instruction. '

The fourtih trainmer stated that it had been a pretty ééé& year for a new proj-
ect. The only disappointment that she had was that ail the needs could not
be identified before the project was implemented:

Lod MUCH TIME SHOULD A TRAINER BE ON CAMPUS DURING A WEEK?
All the trainers agreed a half day a week was sufficient to be on campus,

although some flexibility im scheduling might be required.

o 1y
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IS A TRAINER NEEDED ON A CAMPUS FOR MORE THAN ONE YEAR?

All the trainers agreed that a trainer was needed on a campus for a second._.

year to reinforce and build upon what was accomplished the first year.

ON THE BASIS OF YOUR EXPERIENCES THIS YEAR,
NOULD YOU LIKE TO SEE ANY CHANGES MADE IN THE PROJECT FOR NEXT YEAR?

The following suggestions were made by the traimers:

More staff time is needed for curriculum development:

The development of sequential training plans with princi-
pals should be encouraged.
+ The trainers should develop instructional plans for stu-

dents that take into consideration all the teachers
(classroom, Chapter 1, resource, etc:),; that the students
- come into contact with )
The orietitation session for teachers should be conducted

within the f1rst two weeks of school.

should be completed ‘during the first week of schootl:

+ Trainers should bé on campuses for consecutxve days.‘

« Teacher participation in the project services should be
required.

+ The location and siZé of schools should be taken into
consideration in making school assignments for trainers

: More structure should be added to the project on the basis
of what was learned the_ f1rst year.

* Classroom teachers should be required to incorporate a

Project PASS activity into their lesson plans. The activity -

could then be observed by the trainer who would provide feed-
back.

NHAT TYPES OF THINGS DID YOU TALK TO TEACHERS ABOUT
WITH REGARD TO BLACK STUDENTS AND RETENTION?

The role of the trainer is to Help the teacher analyze the situation to make

sure everything has been domne-to assist the student in learnIng. Typical

questions asked of the teacher are, ""Have you cons1dered changing your instruc-

tional style? Have you asked for help? What instruction have you provided for
the retained student that hasn't been provided before7

F=11
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: (Page 1 of 2)

Project PASS Teacher Trainer Interview

1. What are the major objectives of the project?

4. What is your schedule like?

5. What type of relaiionship -do you have with the teachers? What things

: facilitated or hindered this relationship?

Are follow-up activities used with the teachers? Have you been satis-

fiad with the type and amount of follow-up you have been able tofprovide?

7. Soie teachers say that Project PASS is not teaching anything new--that
the strategies being advocated have been used for years. What is your
' feeling about this?

< : 4

8. Some -teachers say the instructional strategies Project PASS promotes are

good for all students and not just Black students. What is your response
to this?

e g

9. Do you believe the Project PASS trainers should work on a one-to-one
basis with students? ' : :

10. What types of things do you talk to teachers about?

F-12
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' -(Continued; Page 2 of 2)

1. What type of relationship do you have with the principals7 pDid princi-
pgis give feedback about how_they felt the project was ‘doing on campus7 L
bid teachers give feedback of this nature? : - ,

12. What is needed for Project PASS to be éueceééfui on a campus?
i3. Did you experience any disappointments with the projéct? ‘ )
14. How much time should a trainer be on campus during a week?

15. Is a trainer needed on a campus for more than one’ year?

16. On the basis of your experiences this year, would you '1like to See any ;

changes made in the project for next year?

17. What types of things did you talk to teachers about with regard to Black

students and retention?

1~
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ADMINISTRATCR SURVEY
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82.47 ‘ L
Instrument Description: Administrator Survey L

§7%a? lasazincisn af ohs figcmuicgns:

The "OQuestions for Adniniscrators"” survey {icluded 62 guesciods. Some questions on this

annual survey were alsc included on the '"Questions for Teachers " survey to allow compari-

sons~-others were. asked . only of administrators. The survey was comgu:er—genera:ed during
1982-33 for the firstc tima, wich administracors asked only about topics applicable tc
them. Information: relaCed to accreditation, staff development, ratencion, _discipline,

bus monitors, achiavement, insurance, administrator evaluation, Project PASS, school

resources, gifted/talented programs, and counsalors was collected.

To whem <as che ilngcritené ad-ixigzazed?

AII DIscrIct adminiscracors were surveyed ¢(N=315). Administrators received only questions

which applied to them. Thé number of questisns teceived varied from 10 questions for
some central administrators to 33 gquestions for some elementary school admirilstractors.

[

Scv =aav iiiésfﬁaséfhéw-_54:%=mﬂffaé=iaiscegaé’

e Surveys were first sent out Fabruary l4 with a reminder sent February 28.
1

[«
n

Wheo was -—ne lnstTumenms adadatseared?
February 14, 1983 with a reminder survey Feoruary 28.

Through the school mail to admlnisc—acars building addresses.

-
Self-aamin sgered. .
?éai'srf:—rﬁ:-..‘.—:gﬁ—i—f_nﬂ ari.._.-'s:-a:' <5 nawa?:
N/A.

. \
3EE sha instmoedf ,ifStatzearsd usdsr szandasdized corditioms?

Yo, although instructions were the same to everyone.

weo develcgped Tha i=

District Priorities’
Evaluition (OR;) and. sther AISD =;a;f, : N e
Wnaz rallal® =r—and—ralidic> 4323 3ave Aa"a‘ Zabla 3% #Ha (FsITTenr?

submizted by Office of Reszarch and
Lz

None.

Pt

Aza siara oo 4as3 svailadls for
lesponses for some questicns are available from last year's survey. Some ltem responses

can be ciygared to those of teachers om cheir survey.

: o 1us
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. " ADMINISTRATOR SURVEY

) : Purpose

- The Administrator Survey is designed to coliect informatlon on issues of

importance districtwide: This’ .year's survey included questions on accredi-

tatton; "staff development, health insurance,; administrator evaluation,

Project PASS; schocl rescurces, gifted/talcnted programs, and counselors.

- The responses administrators gave to the Progect PASS questions are pro-

vided in this appendix, This information was collected to provide

data relevant to the following decision and evaluation quettions.

-

Decision Question 1: Should Project PASS be continued in 1983-84?

Evaluation Question D1-5: To what extent did the staff in
the schools receiving preferred services feel the Project

PASS materials, instructional methods; and consultation

services were profitable?

The information received for the other items on the Administrator Survey are
reported in SYSTEMWIDE EVALUATION: 1982-83 Technical Report Volume IV, Sur-
- -~ veys and Records (ORE Publication No. 82.55). ' '

Proeedure

In the fall of 1982 the Office of Research and Evaluatlon staff and other

central administrators were asked if they had any questions for central or

school administrators. 57§istr1ct evaluator and evaluation assistant worked
with those submitting questions to finalize the questions and samples. A

draft of the survey was_ produced in January 1983 and discribu+ed to ORE and

other key admlnIstrative staff for review. " Some minor changes were made and

- - the f1nal survey consistediof7§2 questions, including four questions concern- )
T ing Project PASS. Two of these four questi0ns were suvbmitted by the Project /”

"PASS evaluator, and two were submitted by thé Project PASS instructional
coordinator. /

This year s survev included over twice as many questions as last year’s

», - — e = == — =

survey. To save tIme, therefore; this year's survey was computer—generated

and admin*strators answered only questions applicable to_them. Some questions

apnlied to all admrnistrators-—these were answered by all central administra-
tors snd a random hailf of the elementary and secondary principals. Other

questions that applIed to elementary or-secondary school administrators only :

;‘7-were randomly given to half the group. Finally, some project-specific ques—

tions were glven'%o all appiicable administrators.

. -3 1Uy
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The questions submitted by the Project PASS evaluator (numbers 10:and Il)
were completed by the administrators at 15 of the schools receiving pre—

ferred services,f Metz was omitted because it was not kmown that Metz was
in the project at the time the surveys were. administered Five of the

schools receiving preferred services have.assistant principals, and their

réspoiises were iricluded in the survey results.

The questions submrtted by the P“Oject PASS instructional coordinator
(numbers 46 and 47) were completed by the adm1nistrators of paired schoolds

who were not receiving Proiect 'PASS services. .

The surveys were keypunched and verified at the Southwest Educational Devel—

opment "Laboratory. DescriptIve statistics were obtained for each question.

Results . : = [

The responses to questions 10 and 11 are shown in Figure G-1. fhe data

suggest tha following observations:

Few of the admrnistrators took a neutral or uncertain
" position toward the prOJect Most admlnistrators

“either agree or disagree on the vatue of Project PASS.

-t

d1sagree) were marked by almost the same niumber of

respondents,VIndIcating some very strong, yet very

different reactions from the adm1n1strators

Slightly over half (554) of the adm1n1strators

believed partIcipation in Project PASS was 2 worth—
while activity. However,_this finding must be

tempered by the fact that a large minority (40%)

did not feel their participation was worthwhile.
These results indicatz the response to Project

PASS was .more pOSItive than negative, but not by

a very wide margIn
A total of 60% of the administrators agreed that
Project PASS services should be made available to .
campuses in 1983-84 ‘WEiie 25% disagrééd.
The respornses to questIons 46 and 47 _are shoWn 1n Flgure G~2' 0f those

administrators who returned surveys from the paired schools not receiving

Project PASS preferrea serv1ces, only one administrator was Interested in

" ‘receiving servicesyfrom a Project PASS traimer in 1983-84. This was an
unexpected finding: While many of these schools have, a low Black enrcll-
ment, some have a Black population of over 30% (e.g-; Blanton, Oak Sprlngs,

Pecan Springs, Read, and Walnut Creek), and could be expected to hdve a
greater interest in the project. :

G-4
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10. Participation in Project PASS was | N | 5 6 1 | 4 4 | o

a worthwhile activity for my school. ; R I R I A

N = 20 : _ VA 25% | 30% 5% | 20Z| 20%Z | 0%

11. The Project PASS services should be ' | ¥ | 5 7|2 1] 4 1
made available to campuses during , N R o I

the 1983-84 school year. N = 20 | % | 25% |35% [10% | S%| 20% | 5%
,  Figure G-1. RESPONSES TO QUESTIONS 16 AND 11 GIVEN BY ADMINIS—
: TRATORS AT SChOOLS RECEIVING PROJECT PASb PREFERRED
SERVICES. .
YES NO
7 46% 1 would tike to have a téééﬁer trainer frgm . .
Project PASS visit my school to conduct - N 1 16
demonstrations; make observations, and pro- ) o L
vide suggestions for increasing the reading/ % 5.9% 94.17%
mathematics performance of Black pupils. Sy ' .
N =17 o . PR ) .
47. I would like to have ‘a Project PASS teacher | - )
Eg§§geriyi51t my school to conduct demonstra- N | 1 15
tions, make observations, and provide: suggés—- | _ | . _ c.
‘tions fggiiﬁﬁféving classroom discipline and *| % 6.3% 93.8%
motivation reiative to Black pupils. N = 16 §
. . =N R

-,

'RESPONSES TO QUESTIONS 46 AND 47 GIVEN BV ADMINISTRA—
TORS AT PAIRED SCHOOLS NOT RECEIVING PROJECT PASS
PREFERRED SERVICES. ‘

Figure G-2:

o &
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Appendix H

TEACHER SURVEY—
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_Instrument Description

: _Teacher Survey

o ) SE%iégéiséri::ich,of sYa (feEeTEese:
82.47

A compucar-generaced questionnaire, with a unique assortmeac of abouc 15 quescions per
caacher from an_icem pool of 102 icems. ThHere weére specific
and che remaining quescions were randomly. assigned.

icems for some programs

To whom was the {aser

—sdmisiscarad?
-8  aAir Migraac

_Program ceachers, all ceachers who did not receive Téacher Surveys last
year (except random 50% sanples from Crocketc and Marcin who all recelved survevs
lasc year), and a SCT random sample of all new teachers. :

¥cw man”s Cimes vas Che insTrument 3d=iziscerad?

Once, wich cne reﬁidééf Hocice:

 Whes was the I{HscTHient ad

7Y
1]

a7

iaiﬁiii Eiiiiﬁg was F
. closiag date for daza

ebruary 16; 1983, wich 1 Teminder senc on 983
P

March 2, 19830 The
rocessing was april 6, 1982,
Thers as cha lastrument adsinfscsrsd?

To che teachers in their schools.

“wno adziniscared zhe-inserument?

Self-adminiscered:

-

what

N/a.

Was

cha—isss=creac—-adziniscesed under s€ad

y N/A.

3

Ware—tae=a sroblams wich- she insivT

2:7acc -he valiaigv of che data!l

Unknown.

Some fcems are comparable co icems from previcus survays:

1 e ———————— i
ErSC , ,

" A
s
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TEACHER SURVEY

éurposé

The Teacher Survey is designed to collect information on issues of 1mportance

districthde. This year's survey included questions- ‘pertaining to Chapter 1

Migrant Chapter 2 Formula, Pruject PASS, Gifted and Talented, staff develop-

ment, counseling, and Bistrict Priorities evaluation.

The responses teachers gave to the PrOJect PASS questions are provided in

this appendix. The survey information was collected to provide, data rele-

vant to the follow1ng decision and evaluation questions

Decision Question 1: Should Pfojéct PASS be continued in 1983-847

Evaluation Question Di-2: What services were provided by the

Project PASS staff to the schools receiv1ng concentrated serv-
ices?

Evaluation Question D1-3: Did anything interfere w1th the

implementation of the Project PASS activities in the schools

receiving concentrated services?

Evaluation Question Di-4: To what extent did the teachers in

the schools receiving concentrated services usé the PrOJect

PASS materlals and/or instructional methods in the classroom’

Evaluation. QuestIon Di-5:  To what extent did the staff in the

schools receiving concemtrated services feel the ProJ“ct PASS

materials, instructional methods, and consultation services
were profitable? .

The information received for the other questions on the Teacher Survey are
reported in SYSTEMWIDE EVALUATION: 1982-83 Technical Report Volume IV,

Surveys and Records (ORE Publication No. 82.55).

Procedure.

Wultiple unique forms of the Teacher Survey were_ generated on the District s

IBM computér. The total item pool consisted of 102 items (Attachment H-1).

The Samplé was taken from the personnel/teacher file in the following steps:
1. Include all teachers excluded in 1982.

2. include7507 of alliteachers with location codes for Crockett

High School and Martin Junior High School (all were sampled
last year).

11;



82.47

3. Include all teachers listed as ﬁafticipéting'in Chapter 1
Migrant. - - : :

4. Exclude elementary teachers who had.already réceived reten-
tion surveys. .

Attachment H=2 shows ﬁowiquestioﬁsrwéfé assigned to teachers. Form length
varied from 12 to 16 items. Attachment H-3 shows how many surveys were

assigned each item.

The Administrator Survey to principals told them their teachers would be

getting surveys. The 1614 surveys were mailed through school mail on

February 16, 1983. Each survey included a sequence number to allow the

returns to be checked in. A second survey was sent on March 2, 1983 to.any

teachers who had not returned their first surveys: The return rate before
the second mailing was 69.9%. The final return when the forms were sent

" out for keypunching was 1363, or 84.4%. Return rates varied by question,
ranging from 56% to 92%. The response rate<for each question is shown to.
the left of the question on Attachment H-4, where responses from the total
group are shown. The survey forms were keypunched at Southwest Educational
Development Laboratories, and the data were analyzed on the District's com-
puter. :

Eleven questions pertaining to Project PASS were submitted for the Teacher
Survey: The questions were developed by the Project PASS evaluator and

reviewed by the Project PASS instructional-coordinator.

Results

The results for items 37-43 are presented in Figure H-1. The number and

percent of teachers giving the various responses for each item are shown.
Figure H-2 presents the same data in a summarized fashion to facilitate its

sinterpretation.. The "strongly agree" and "agree" columns have been combined
and the ''disagree' and '"strongly disagree" columns have been combined. The

data in Figure H-2 have been used in making the following observations:

. When asked if Project PASS had improved their ability to
meet the instructional, motivational, and discipline
needs of Black children (items 37, 38, 39, and 41) over

two-thirds of the réespondents gave a nautral or negative
response.

v
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- A total of 37.8% of the respondents indicated they use

“ the Project PASS recommended materials and or instruc—

-tional strategies in their classrooms (item 40) On the
ProJect PASS Teacher Surﬁe& (page I-12, items 17- 18),

mended strategies in their classrooms, while 30. 9% indicated

they use the strategies on a regular basis. Overall, these

data suggest approximateiy 37-56% of - the teachers in the

preferred schools have used the Project PASS instructional

strategies to some extent during the 1982-83 School year.

. The findings for item 42 indicate there is no consensus

among the respondents as to whether Project PASS should be

z+ailable tc campuses during 1983-84. On the Project PASS

Teacher Survey (page I-12, item 16); more teachers" disagreed

than agreed that Project PASS should be refunded for the

1983 84 school year. These results indicate a mixed reac-—

tion to the issue, with a ieaning toward a negative response.

- The responses to item 43 reveal the respondents had adequate

access to the teacher trainers: However; there is some indi-

cation in the Project PASS Teacher Survey results (page I-11,

item eight; page I-16, paragraph three) that more follow—up

would be appreciated by some teachers..

The results for items 99-102 are presented in Figure H-3. The results indi=
cate the following:

-

. Attendance at workshops was the most frequently cited 1nvolve—
ment with Project PASS.:

. Less than 50/ of the teachers had observations conducted in

their classrooms,,attended a student demonstration, or

requested information from a Progect PASS staff person.

~
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99, T attended a workshop(s) conducted by | N | 141 18
a Project PASS staff member. N = 162 | % 87.0% | 11.1%

- . - —

.
O W
e

100. A Project PASS staff member conducted | N 75 79
an observation(s) in my classroom. —
N = 157 : : % "47.87% 50.3%

i01: I attended a student demonstration(s) N 57 91

conducted by a Project PASS staff mem- |- B B I
ber in my classroom or el§ggherg,_f,_:ﬁw_zﬂ7»—~3715%”' 59.9%
N = 152 =t N E N

102. I.requested information from a Project

72 85
53.1%

f—

e
M~
PN
Q
e

PASS staff memhar. N = 160 - %

Figure H-3. RESPONSES TO ITEMS 99-102 BY TEACHERS IN SCHOOLS
- RECEIVING PROJECT PASS PREFERRED SERVICES.
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82.47 ' ' Attachment H-1
(Page 1 of 7)

L . .
QUESTIONS FGR TEACHERS OFFICE OF RESEARCH ANO EVALUATIONM

FQR THE LAST FEW' YEARS THE OFFICE OF ASSEARCH ANO SVALUATION HAS SURVEYED TEACH=
ERS TQ COLLECT INFCRMATION ON THEIR ATTITUDES AND OPINIONS ON_DISTRICT [SSUES.
THESE ARE CONSIDERED ALGONG #ITH ACHIEVEMENT OATA ANC OTHER INFORMATION IN
DISTRICT DECISICN MAKING: -

CAST YEAR WE USED_A NEW PROCEDURE SO WE CCOULD INCLUDE MORE QUESTIONS AND _ASS1GN
SPECIFIC QUESTIGNS TO TEACHERS IN CERTAIN_ SCHCOLS OR_PROGRAMS. AGAIN THIS YEAR

WE ARE COMPUTER GENERATING A UMIQUE SURVEY FORM FOR_EACH TEACHER IN THE RANDOM

SAMPLE. .YOUR ITEM. NUMBERS. WILL NOT 9E SEQUENTIAL—=THEY REPRESENT THE TOTAL ITEM
- PCOL OF _102_ITE¥S, AND ALLOW US TO KEYPUNCH THE RESPONSES CORRECTLY. THE NUMBER -
AT THE TCP OF EACH FCRM ALLOWS US TO. SEND YOU THE RIGHT FORM, HONITOR THE RETURN ~
RATE, ANO CODE OESCRIPTIVE DATAL ALL RESPONSES #ILL BE-CONFIDENTIAL.

PLEASE COMPLETZ THE SUAVEY AS SOON AS POSSIBLE AND  RETURN THROUGH CAMPUS MAIL
TC: OFFICE OF RESEARCH AND EVALUATION

ADMINISTRATION 8LOG> 80X 79
ECAINE JACKSON .

FOR Eg;ﬁ,cffrﬁsfééggdﬁi&é‘i?é§§ PLEASE RATE_YOUR_LEVEL OF AGREEMENT WITH THE
STATEMENT BY CIRCLING THEZ NUMBER BELOWe ACCORDING TO THIS SCALE.

I = STRGNGLY AGREE 3 = NEUTRAL 5 = STRONGLY _DISAGREE
_. . 2= AGREE . 4 = DISAGRES __ & = DON'T KNCH
1. THE DISTRICT'S EWPHASIS ON BASIC SKILLS CVER 1 2 3 4 5 &

THE PAST FEw YSARS HAS BEEN SFFECTIVE IN IN-
CREASING STUDEMT PERFORMANCE IN THE BASIC
SKILLS AREAS. i

2. THERE 1S ACEQUATE COQRODINATION AMONG 1 2 3 4 5 &
SPECIAL ECUCATIGN; SILINGUAL EBUCATICN, -
AND WREGULAR™ EDUCATION. - - .
3. THE DISTRICT'S ZNPHASLS ON. THE IMPROVED Loz 3 47 5 6

ACADEMIC PERFCRMANCE .OF_LOW_SOCIO=SCCNOMIC=

STATUS ANO MINORITY STUDENTS HAS 3EEN SFFEC=

TIVE IN INCREAS ING THE PSRFORMANCE LEVEL OF v
- .-THESE -STUDENTS: . _ .

4. DISTRICTWIOE STAFF OEVELOPMENT ACTIVITIES 1 2 3 & 5 &
HAVE CONTRIBUTEQ TQ THE I[MPROVEMENT CF
TEZACHER COMPETENCIES. 4

5. THE SCHCOL CISTRILT ADEQUATELY EMPHASIZES - T 2 3 & 5 8
VOLUNTEER SERVICES. : _

6. THE OVERALL LEVEL OF SELF=DISCIPLINE OF 1 2 3 & 5 6
STUDENTS AT MY SCRGOL IS 6000.  — o
e T T j T T T e L ]
THE OVERXCL CEVEL CF DISCIPLINE AT Y . 1 2 3 & 5. &
SCHCOL 1§ GCCCw . _ - - -~ — 7777

e e e T o i - _ : ) N _
3+ -GOBD TEACHING 1§ RECOGNfZED 8Y-AlSD.— ...~ 1L 2 3 & 5 &

G. CENTRAL OFFICE ACMINISTRATOARS ARE : L 2 3 & 578
INTERESTED IN TEACHERS® IDEAS. ' ~ '

Ly
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THE L 172 DAYS GF LOCAL CAMPUS STAFE DEVELOPMENT
' ACTIVITIES 1 ATTENDED (PLANNED BY MY PRINCIPAL AND
o - REPRESENTATIVE -TEACHERS)? :

10s MET MY TRAINING NEEDS. . R

L1. HAD RECEVANT/APPROPRIATE ACTIVITIES: -

12. HAD 3§LE!INT1§9?BOERIATE,QATERIELSS
13. HAD WELL=PREPARZD PRESENTERS.

14. HAD_KNOWLEDGEABLE PRESENTERSS v
15. INCREASED MY KNOWLEDGE I[N THE AREA- -
|- . . o

THE 1 172 DaYS OF DISTRICTWIDE STAFE DEVELOPMENT

ACTIVITIES I ATTENOSD THIS YEAR [PREPARED BY CENTRAL
OFFICE/PROGRAM ADMINISTRATORS):

16s MET MY TRAINING NEEDS.. C o
17. HAD RELEVANT/ZAPPRCPRIATE ACTIVITIES.
18. HAD RELEVANT/APPROPRIATE MATERIALS.
162 HAD WELL=PREPAREU PRESENTERS .

20, HAD KNOWLEOGEABLE PRESENTERS. . -

21. INCREASED MY KNOWLEDGE IN THE AREA:

THE THO DAYS OF SELF=SELECTED STAFF DEVELOPUENT
(HngﬂigpggggggrSUBSTITUTEO,FQB nCOMP TIME™ DAYS):

22. MET MY TRAINING NEEDS. . -—....___.
23. HAD RELEVANT/APPROPRIATE ACTIVITIES:
5%. HAD RELEVANTZAPBROPRIATE MATERIALS.
55. HAD WELL=PREPARED PRESENTERS.

26. HAD KNCWLEDGEABLE PRZISENTERS. . . =
57. INCREASED MY KNUWLEDGE IN THE AREA.

2. H$GST DISCIPLINE AT MY SCHOOL 1S FANDLED
BY COUNSELCRS AND ADMINISTRATCRS.
6. HO0ST DISCIPLINE SHOULD BE HANDLED BY

COUNSELORS'ENC“EDMINISTRATGRS.

50. THE MINIMUN CONPETENCY REQUIREMENTS IN
MATH AND REAOING”HAVE,INPROQED GRADUATES?

PERFORMANCE IN THESE 8ASIC SKILLS AREAS.
31.  TEACHERS ARE ADEQUATELY PREPARSD TO_EOSTER
- LEARNING™ IN STUDENTS WHO HAVE 3EEN RETAINED
IN A GRADE. )
32. éé?éﬁ?id&,dE”STUQENTsfq;iﬁ SERIOUS ACHIEVE=
® GENT DEFICIENCIES IS BENEFICIAL.
‘“‘”Séé*-4>Aﬁ;gégjL1AR WITH THZ BUS MGNITCR SERVICE
~34:-—BUS MONITOR SERVICE IS_IHPCRTANT TO PARENTS
OF MY STUDENTS WHO RIDE BUSSES. :
38.. 1T 1S IMPORTANT TG MS THAT 8US MONITQR
SERVICE BE CONTINUSD FOR MY STUDENTS.

0 - st
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36,

37.

Attachmént H-=1 -
(Continuéd, Page 3 of 7)

USE GF THE TABS PRE=ASSESSMENT TESTS IN 1 02 3 4
THE FALL HELPED ME PLAN MORE EFFECTIVE ;

INSTRUCTION TO IMPROVE TAB SCORES.

THE INFORMATICN 1 OSTAINED FROM THE_PROJECT 12 3 4

PASS STAFF HAS IMPROVED MY ABILITY TO MEET

- THE READING/HMATH NEEDS OF BLACK STUQENTSZ

38,

395

41.

%3

445

THE .INFORMATICN | CBTAINED FROM THE_PROJECT 1 2 3 4
PASS STAFF HAS IMPROVEQ MY ABILITY TO o
HGTIVATE BLACK STUGENTS. .
THE INFORMATICN 1°CB8TAINED FROM PROJECT PASS 1. 2 3 =&

STAFF HAS IMPROVED MY ABILITY TO AOORESS THE
O1SCIPLINE NESDS CF BLACK STUDENTS.

EY

1 USE_THE PROJECT PASS RECOMMENOED MATERIALS 1 2 3
ANO/CR INSTRUCTIONAL STRATEGIES IN MY

CLASSROOM.

uy
+

THE INFORMATICH I CBTAINEQ FROM THE PROJECT PASS 1 2

STAFF HAS HELPED YE_IN_DECIQING IF A STUQENT

SHOULO BE RECCMMENOED FOR SFECIAL EDUCATIGN,

THE PROJECT BASS SERVICES SHOULQ 8E AVAILABLE 1 2 3 4
10 CAMPUSES DURING THE 1983=84 SCHOOL YEAR. :

{ HAVE ADEQUATE ACCESS TO PRCJECT PASS . 1 2 3 &
STAFF MEMBERS.

SPONSORSHIP OF THE PSR ASSISTANCE ANO : 1 2 3 &
LEADERSHIP (PAL) PROGRAM USES LARGE ;

AMOUNTS OF "TIME AND ENERGY.

"THE PAL PROGRAM SEEMS FEASIBLE AS AN ON= ’ 1 2 3 &

GOING SCHOCL PRGGRAM.

THE PAL PRCGRAM HAS BENEFITED THE STUQENTS 1 2 3 4
INVCLVEQD AS LEAOERS. ;- ,

ON A SCALE OF 1 = 5, HOW WGULD YQU RATE THE CURRENT PROFESS [CNAL PSRSONNEL

EVALUATIQN SYSTEM?

CveRv . cEwERatty WERY
INAQEQUATE INAQEQUATE ADEQUATE AQEQUATZ AQEQUATZ
1 2 3 4 5

HGW OFTEN HAVE YCU USED PNEWS CRUISER WHICH ZPPSARS IN THE AMERICAN

STATESMAMN ON WEONESOAYS AND THURSOAYS (PAGE B=2) IN YOUR CLASSROGM?

ACMAST_ALWAYS FREQUENTLY SOMET IMES MOT AT ALL
4 .3 ~ 2 ' 1

HOW HAVE YOU USED "NEWS CRUISE®? .
' -~ EXTRA CREDIT I
IN. A PLANNEO LESSON FOR ALL STUQENTS
CTHER: ____ ——
——_.. NCT AT ALL

50.

ERIC
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GmICH FORM OF “NEWS CRUISE® HAS BEEN MOST EFFECTIVE FOR YOUR CLASS?
HEDNESOAY SCAVENGER HUNT THROUGH PAPER ,

——— THURSOAY NEWSPAPER ACTIVITIES | B —

NEITHER R

—— BQTH.. . _
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. - 7/‘ . ‘ ) N . . = .
,;7-/1 R | 7 o -
—_1 R

51. wWOULD YQU USE "NEWS CRUISE" IF IT WERE IN THE PAPER OTHER DaAYsS BESfDéS
HEDNESDAY AND THURSDAY? ’

, o i — L -  DON'T KNOW __t
52. HOW MUCH ARE voLUNTEééé NOR iﬁ§6t9é6 i& ?ﬁﬁiTCtASSROOM? ———__ PERSON HOURS
T e . ' PER WEEK
53. THIS CAMPUS HAS A sarzs#ncronv EEVEL OF VOLUNTEER o : RN
ACTIVITY. B YES o= . NO . :
's4. I WANT TO HAVE VOLUNTEERS INYOLVED IN MY ' o
__ CLASSROOM. L : YES NO __
FOR EACH OF THE FGLLOWING ITEMS PLEASE RATE YOUR LEVEL OF AGRESMENT WITH THE, '
STATEMENT BY CIRCLING_THE NUMBER .BELGW: ACCORDING TO THIS SCALE. -
L = STRGNGLY AGREE 3 = NEUTRAL_ 5 = STRONGLY DI'SSGREE . V-
: 2 = AGREE - % = DISAGREE & = NOT APPLICABLE ey
55. I AM SATISFIED WITH MY BLUE CRUSS COVERAGE. . 1 2 3 & 5 gQ\¢/,,w>~g
56. 1 AM SATISFIED WITH MY PRUCARE C COVERAGE: 1. 2. 3 .k S5 8

s7. IF YOU TEACH & SPECIAL CLASS FGR GIFTED STun=uTs, PLEAS: M0 iEAfs WHICH OF
THE FCLLCWING TECHNIQUES YOU USE:  ~ _ , S

le —— . USE MORE, AQVANCEQ. MATERIALS. y .
2. . MOVE MORE RAPIDLY THRQUGH THE cuaatcucuv ' '\ v
3. e GIVE 'MCRE._ INDEPENDENT ASSIGNMENTS : : '

4. . ASSIGN MCRE WRITING. . _ .
Se - ASSIGN CUTSIOQE READINGS : o -

§s ____— HAVE MORE CLASS DISCUSSIONS

7e —__ ASK MORE DISCUSSICN cuesrgans ON TESTS

_CTHER [SPECIFY): e .

= : 8a

£3. IN YQUR_ GPINICH; WHY DON'T MOR: T:ECHERS [MPLEMENT ACTIVITIES FOR GIFTED
. STUDENTS? PLEASE.CHSCK ALL_ THAT ARE APPROPRIATE.

l. . LACK .CF FUNDS AND_RESQURCES AT THE SCHOOL -

- 2. —__ LACK OF PERSONAL INTEREST \

: R [ACK OF ASCOMPENSE FOR TEACHERS . )
4. LACK -OF TRAINING_IN THE AREA

5. LACK OF SUPPORT 8Y THE DISTRICT -
- 6 o OTHER ISPECIFYI: ___ . —
9. PLEASE INDICATE THE TWO_AREAS IN WHICH YCU WOULD 8& MOST INTERESTED IN -
TEACHING A GIFTED/TALENTED CLASS.
ls ——— MATH 9: PERECRMING ARTS. _
2. " LANGUAGE_ARTS . 9e T COMPUTER.LITSRACY _ A '
. 3. _____ SCCIAL STUOIES 13. — — [NTEROISCIPLINARY CLASSES -
4. —— SCIENCE 11 ———— FUTURE PROBLEM SOLVING
5. —— FOREIGN LAMGUAGE 12. __  HIGH=LEYEL THINKING
8a _____ Muslc 13.. _____ LEADERSHIP_SKILLS
e —____ AT C1%. ———_ PSYCHOMOTOR (P. Eo)
©0. PLEASE CHECK THE TOPICS FOR INSERVICE TRAINING WHICH YOU WOULD LIKE TO '
ATTENOT . _ _.__
la IDENTIFICATION .PROCEDURES FGR™ ‘GIFTEO0/TALENTED STUDENTS ' .
20 T ACTIVITIES FOR GIFTED/TALSNTIED STUDENTS o
3. T DIFFERENTIATING CURRICULUM FOR GIFTED/TALENTED STUDENTS .
+ . HCW_TO_TEACH HIGH=LEVEL THINKING . o -
~ -Se._____ MEETING THE NEEDS OF GIFTED/TALENTED STUD‘NTS IN THE ~IGULAR .
: e CLASSRCCH .
&. —_—— NONE . .
'] - . 1 - N <‘
12;
S
.; H=12 ‘ L

Q ’ . e —n
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o

i X

74 o N o 7”777:77777‘7 . o S

~ A1SD SHOULO FAVE A CSNTRALIZED VOLUNTEER PROGRAM TO: - '
61s TRAIN_VGLUNTEERS TC WORK IN SCHOOLS YES - RO
52, ?FQY[QE”SPEﬁKEREthQ;SQtE”MGOELS'FGR T YES ———— @ NO (.
7 CLASSROOM PRESENTATIONS _____ . __ _— .
63. FOSTER SCHOCL/BUSINESS PROGRAMS L YES. .= _ NG ——.
S7. Ir VOLUNTZERS WERE ASSIGNED TO MY CLASSROOM, I WOULD PREFER 1O .

1. - HAVE A CENTRAL VOLUNTEER CONMMITTEE DECIDE NHAT JOB VCLUNTEERS
T SHOULD DO, TRAIN THEM AND SEND ME ONE. . . - __

2. __ _ _ CHOOSE WHAT JOB _I WOULD LIKE A VOLUNTEER TO OC AND HAVE A CENTRAL

] CGMMITTEE SEND_ ME SOMEONE WHQ CAN 00 IT< . . _ .

3. —__. HAVE A VOLUNTEER SENT; DECIDE WHAT I NEED OONE, AND TRAIN THE
VOLUNTEER MYSELF. o o

PLEASE USE THE SCALE BELOW TO RATE YOUR LEVEL OF AGREEMENT'WITH THE FOLLONING

STATSMENTS: = L. S

& = STRGNGLY AGREE & = NEUTRAL 2 = STRONGLY DISAGREE R

.5 = AGREE v o 3 = DISAGREE 1 = NOT APPLICABLE _ COMMENTS

65: THE COORDINATION THAT I _HAVE HAOQ WITH & 5 % 3 2 1
THE_REGULAR CLASSRCOM TEACHERS THIS_

~ SCHOOL YEAR_HAS BEEN WHAT WAS NESDED. PR

66. THE INSTRUCTICNAL SUPERVISION THAT I . & 5 4 -3 2 1

’ RECEIVED THIS SCHOOL YEAR HAS BEEN.
WHAT WAS NEEDED. 77w e e

7. THE HEALTH_CARE_SERVICES PRCVIDED 8Y & 5 4 3 2 1 -
THE MIGRANT-PRCGRAM_ NURSE THIS SCHOOL : ,

 YEAR HAVE MET THE NEE0S OFf STUDBENTS. _ o

8. THE SERVICES PROVIDED BY THE COHMMUNITY 6 5 & 3 2 1

REPRESENTATIVE(S) THIS SCHOOL YEAR .
HAVE BEEN WHAT WAS NEFIED. . .

'FOR QUESTIONS 65-72 BELCH, PLEASE CIRCLE THE NUMBZR OF THE RESPONSE THAT MOST
.CLZARLY REFLECTS YCUR SITUATION. , —

TMIGRANT  |MOSTLY THE - | |MOSTLY THEICLASSROOM

o I B
GRANT STUCENTS, | PROGRAM  |MIGRANT PRQ=| 80TH JCLASSRCOM | TEACHER
. :mecmHMNMNMWWWM{TEA;HEB:QNLY|c;;gumgncasalsauAtLYJ.TEACHES;JLTMUNLYMH... B ——
———— e —— - ! ——— | ! - | ————
65 DETERMINES REPCRT_ -5 : 4 : 3 2 R L
CARD GRADES IN AREAS :
WITH MIGRANT_INSTR.? ) . ) -
7¢. SELECTS MATERIALS 5 % 3 2 1
; AND SKILLS FCR. ' -
o MIGRANT PROGRAM | :
) TEACHERS TO AQDRESS? ) : - . -
71. WRITES LESSCNS AND 5 4 3 2 1
. PLANS WwHICH ThE : . . :
MIGRANT PROGRAM : : : : v
TEACHER WILL FOLLCW? i T , . _
72. WRITES LESSCNS AND 5 A -3 2 1

PLAMS WHICH TRE

CLASSRQOM TEACHER _
WILL FCLLOWZ - - SR _

- 73. WHICH COUNSELCR FUNCTIONS 0O YOU FEEL_ARE MOST IMPCRTANT? PICK YOUR TCP
FIVE. AND RANK FROM FIRST IN IMPORTANCE (1) TG FIFTH IN IMPDRTANCE (51},

L.--_ COUNSELING STUDENTS AB0UT THEIR CURRENT PERSONAL PROBLEMS__. . . . .
2. COUNSELING STUDENTS ON ADJUSTING TO SCHOGL AND SOCIETAL REQUIREMENTS ‘
3.___ ASSISTING STUDENTS WITH COURSE SELECTIOR. . . . _ __ : .
4.___ PROVIDING_ INFORMATICN ABOUT GRADUATION/COULEGE EMTRANCE XEQUIRSYENTS
S.___ TELLING STUDENTS ABOUT HIGH SCHOOL VOCATIONAL TRAINING DPPORTUNITIES .

o w3125
Q : . : )

ERIC o | .
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(Continued, Page 6 of

e e = ="

6a___ HELPING STUDENTS WITH SCHEOULING PROBLEMS

T QgU@SELING”INDIVIDUAL,SIUDENTSWON,EUTURE”CAQEEEZEDUCATIU”—PtAUS
8-—— AELPING STUDENTS_INTERPRET TEST SCORES AND ASSESS THEIR ABILITIES
9e___ CCMMUNICATING WITH PARSNTS - e o

10 e CONSUCTiNGLuXTH,PBI@;;PILSZIEﬁCHEBiNABQUT STUDENTS' PROBLEMS

1le—— COOROINATING_THE_SCHOOL TESTING PROGRAM_ . . . .
12.—— TRAINING TEACHERS FOR ACAOEMIC 'AND VOCATIONAL ADVISING .
13e SCHERULING SPECIAL EUUCATION_STUDENTS AND OTHERS WITH SPECIAL NEEDS
l4e___ PARTICIPATING IN ARD/LST MEETINGS

1S.._— PARTICIPATING IN LPAC MEETINGS

6. PARTICIPATING IN ATTENDANCE REVIEWS

T4

THE SERVICES ANO_INSTRUCTION PROVIDEO 3Y THE. TRANSITIONAL BILINGUAL
EDUCATION (TBE) TEACHERIS)_AT YOUR SCHAOL ARE: . __ ___ I

1o __ - - EXTREMELY VALUABLE 4. - DETRIMENTAL TG THE STUDENTS

2. ] SOMEWHAT VALUABLE 5. —_——.1 4M NOT AWARE .OR_DU NOT HAVE
3. _____ A WASTE OF TIME AN QPLNION ABOUT THE TBE PROGRAM

15,
Té.
17.
za'
7S
80+
8l.
az'
83,
84-

HOW SER1OUS A PRCSLEM IS EACH GF THE FOLLOWING IN YOUR_ SCHOOL? )

o o SERIOQUS MODOZRATE MIMOR MOT AT ALL
ABSENTEEISM S 2
STUDENT USE_OF DRUGS OR ALCOHOL

CLASS COTTING = -
VANDALTSA CF SCHOOQL PROPERTY

ROBBERY OR THEFT

-

-vsRsA:fABusﬁ—CE-Iéégﬁéigf—r*wwfr
PHYSICAL CONELICT AMONG STUOENTS_ ...
- CONFLICTS BETWEEN STUDENTS AND TEACHERS

STUDENT POSSESSION OF WEAPONS
RAPE OR ATTEMPTED RAPE

RN A A R AR
WL W W WIW W U

NNNNNNNNN
TRl ol ol ol sl ol

8.

THE WRITING LA3 _INSTRUCTOR PROVIDED STUDENTS. IN YOUR SCHOOL WITH INDIVIDUAL
INSTRUCT IONAL SERVICES THAT MWERE OTHERWRISE UNAVAILABLE. :

la.__ — CCMPLETELY TRUE 4. ____— MOSTLY FALSE

2. _____ MOSILY TRUE __ o 5. ____ COMPLETELY FALSE
3.  PARTIALLY TRUE/PARTIALLY FALSE

- 86,

THE.CLASS.PRESENTATIONS MADE BY THE "RITING LAS INSTRUCTOR TO YQUR CLASSES
WERED . oo A O
1. EXTREMELY .HELPFUL 4 NOT VERY HELPFUL
2: — VEAY HELPFUL _ 5. A WASTE OF TIME
3. _____ SGMEWHAT HELPFUL 5. —____ HE/SHE OID NOT MAKE ANY
PRESENTATIONS TG MY CLASSES. _ _

|

87.

THE WRITING LAB INSTRUCTCR HELPED NE PREPARE CLASS ASSIGNMENTS, TESTS
AND7GR INSTRUCTIGNAL MATER[ALS: e . -
l. _____ "ANY TIMES 3. - A FEW TINES  3s ——= MEVER

g8

HHICH,CQUN,,LCEiFQNCTlch,DG,IEU,FEELfﬂRE M0ST IMPORTANT? PICK YCUR.TO?
FIVE AND RANK_FROM_ FIRST IN IMPGATANCE (1) TO FIFTH IN_INPORTANCE [51.
1. COUNSELING INDIVIDUZL STUDENTS A30UT SCHQCLWORK . ...
2. COUNSELING INDIVIOUAL STUDENTS AS0QUT PERSONAL PRCBLEMS
3: COUNSELING INDIVIOUAL STUGENTS A80UT INTERPERSOMAL PROBLEMS
4. CCUASELING WITH SMALL GRQUPS - '
5. COUNSELING/DISCUSSION WITH ENTIRE CLASSES
be CL@SSRccm,aESEBVATlg@,,”77 ' ,
7. LST/ARD COMMITTEE MEETINGS _ /
8. TESTING/ INTERPRETING TEST RESULTS : ' b
J. COORD INATING STANDARDIZEO TESTING ¢
10. PROVIDING IN=SERVICE TO TEACHERS _ .
1L CURRICULUM DEVELOPMENT AND COMSULTATION :
12%
13.

CCNSULTATION WITH TSACHER CR PRINCIPAL
CONSULTATION WITH PARENTS

.- . 7 -

H-14
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\(Continued Page 7 of 7)
fffi S, e -
39. WHICH OF THE THREE VIDEQTAPES ON .INSTRUCTIONAL IDEAS FOR RETAINEES OID YQU
SEE THIS YEAR?
I: —__ _ DIAGNGSIS . 3. _____ DIRECT INSTRUCTION
24 —_ SELF=CGNCEPT 4. —_ NONE S -
HOW WOULD YGU RATE THE HELPFULNESS OF THE TAPES YQU SAW IN DEALING WITH
RETAINEES? - . . ,
VERY SOMEWHAT A LITTLE NaT D1o NOT
L HELPFUL HELPFUL HELPFUL HELPFUL SEE
9C. DIAGNOSIS - _ 5 4 3 2 1
9l. SELF=CGNCEPT ___. 5 4 3 2 -1
93. DIRECT INSTRUCTICN 5. 4 3 I S
93. HOW MANY YEARS HAVE YQOU BEEN TEACHING? ) '
TH;s IS MY_FIRST YEAR 3. _____ & = 10 YEARS
2. 1 -5 YEARS %e — QVER 10 YEARS B
94 FOR TWE SCZ STUDENTS IN YOUR CLASS, WHO 1S PRIMARILY RESPCNSISLE FOR THE,
INSTRUCTION AND GRADES IN THE AREAS TAUGHT B8Y THE SCE TEACHER?
L. ——— GNLY YCU 4; ———— MQASTLY THE SCE TEACAER
2. ——— MCSTLY_YGU 5. THE SCE TEACHER ONLY
3. " B8OTH; YOU AND THE SCE TEACHER ___ R )
95. . THE SERVICEZS .PROVIDED 8Y THE SCE TEACHER IN YOUR SCHOCL ARE:
ls _—— EXTREMELY VALUABLE 4. _____ A WASTE OF TI&E,,”,,
2. ____ SOMEWHAT VALUABLE __ 5. _____ OETRIMENTAL TO STUDENTS.
3. T 1 &M NGT AWARE OR CO NOT HAVE AN OPINION A30UT THE SCE PROGRAM
96. HCW SATISFIED ARE YOU WITH THE PERFORMANC: OF 8US MONITORS?
le —___ VERY _SATISFIED 3. ____ DISSATISFIED
2. _____ SATISFIED 4. ——— VERY DISSATISFIED
S 5. _____ DON'T KNOW o
57. HOW SATISFIED WITH 8US_MCNITCRS ARE PARENTS OF YOUR STUDENTS?
1o —- VERY SATISFIED 3. DISSATISFIEOD
2s T SATISFISD 4. VERY DISSATISFIE0
T 5. ____ OON'T KNOW
98. THE BEST WAY TO IMPROVE THE 8US MONITCRING PRCCESS MIGHT BE TO:
INDICATE_YCUR PARTICIPATION 1N PROJECT PASS o
ACTIVITIES 8Y CIRCLING RESPANSES FOR ITEMS N , DON'T
BELCH: YES NG KNGH
99, 1 ATTENDED A wORKSHOP(5) CONDUCTED 1 2 3
"7 BY A PROJECT PASS STAFE MEM8ER._
100. A PROJECT PASS STAFF MEMBER COMDUCTED 1 2 3
77 AN CASERVATICN(S) IN MY CLASSRQOM. : B ,
101s 1 ATTENDED A STUDENT DEMONSTRATIGN(S) 1 2 3
CONDUCTED BY A PROJECT PASS. STAFE
~ MEMBER IN MY CLASSAROOM OR ELSEWHERS.: ; ,
102: 1_REQUESTED INFCRMATION FROM A I : 2 3

e —" 8 . - o o8 on - - - -

PROJECT PASS STAFF MEMBER.

H-15
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Teacher Survey Item Distribution

SETS: ,
SECONDARY: A& (5 of 1-9, 28, 29, 30, if 6 themn 7, if 7 then 6 )
B (4 of 47, 52, 53, 54, 57, 38, 60, 64, 48-51 61=63 )
j ¢ (1 of 10-15 , 16-21 , 22-27 )
D (1 of 55, 56, 73, 75-84 )
E (Random 1/2 of High School #36)
ELEMENTARY: M (5 of -1-9, 28, 29, 31, 32 if 6 then 7, if 7 then 6 )
: N (5 of 47, 52, 53, 54, 57, 58, 59, 60, 64, .48-51 ,
. .61-63 , 82-93 )
0-(1 of 1l0-15 , 16-21 22-27 ) .
“p (1 of 55, 56, 88) S “ =
- Q (All of grades 3 and 5 #36)
e R ( 99-102 , & of 37-43 )
TFACHERS : - [
ELEMENTARY SCHOOLS , EﬁEMENTARX ITEMS
PASS . . ]
NON-SCE ‘103, 144, 158 96-98, 33-35, (94, 95 to all but scz tehr.),
_ BUS e T 4 SETS R, M, N, 0, P, Q-
TABS (3) .
/ WON=SCE _ 113, 117, 161, 167 (9%, S5 to all but SEE tchr. ),
| /TABS(3, 5) , SETS:. R, M; N; 0, P, Q
PASS e o S )
BUS 116, 135, 139 96-98, 33-35, SETS: R, M, N, 0; P; Q
TABS (3) ' ' ‘
- PASS 5, 111, 152, 157 SETS: R, .M, N, 0, P; Q
TABS(3, 5) : o
NON-SCE 5.1118, 120, 131, 140, (94; 95 to all but SCE tchr),
TABS (3, 3) , 149, 159, 150, SETS: M, N, 0, P, Q
sus  io}; 107, 112, 124,  33-35, 96-98, SEIS: M, N, 0, P, Q
TABS (3, 5) 125, 127, 129, 138, '
142, 151
Other Elem. | : SETS: M; N, 0, P, Q
. B g L
11 Migrant - 1-6 i 65-72, SETS M, N, 0, P
i : .
MIGRANT K, pre-K r 65-68, SETS M, N, 0, P

- - -
\ | . | |
| . 125 |

o - . - H-16




82.47 . o . Attachment H-2
(Page 2 of 2) °

éécoﬁdét?_féécﬁérs (at schools) Secondary Items
PAL at 005/008 | ' . 44,45; 46; SETS: 4, B
PAL at 007/009 | |, 45; 46; 85, 86; 87, SEIS: A, B
sample at 43 . “ 74, SETS: 4, B, C, D
ENG, SS; SCI at 48,. 51 ° 74, 85, 86, 87, SETS: A, B, C, D
Others at 48, 51 74; SETS: A; By, C, D
Eng, SS; Sci at 2;'3; 6, 6, 9, 85, 86, 87, SETS: A, ﬁ, C, D, E
10, 46, 49, 54, 55
Othars at 2, 3, 6; 7, 9, 10, SETS: 4, B,'C, D, E o
46, 49, 54, 55 C | .
Sample at 4, 5, 8, 265, 47, SETS: A; B, C, D, E
52, 45, Kealing .
All Migrané 7-12 _ 65-72, SETS: A, B, D ¢
KEY:

PASS = Teachers in schools with Project PASS

; TABS = Teachers at the indicated grade level ( 3 or 5)

PAL = Four teachers serving as sponsors for the Peer Assistance & Leadership
Program

- Other Elem. = Elementary teachers not already included or excluded

2



Q

ERIC

Aruitoxt provided by Eic:

-~ e

82.47 ) Attachment H-3
T FREQUENCY DISTRISUTION OF QUESTIONS
* QUESTICN # 1 CREQ= §8] - =
- AUESTION # 2 FREQ= 640
¥ QUESTION & 3 EREQ= 669
i—— QUESTICN. & % FREQ=E 544 -
: QUESTION & 5 FREQ2 690 - —
: QUESTION ¥ & FREQ= §72 QUESTION #60 . FREJ= 695
: JQUESTICN & 7 FREQ= S72 QUEST1ON—461 —— FREQa - 66g4_
QUESTICN 4 8 FREQ= 636 QUESTICN #62 -~ FREQ= .
QUESTIAN . 9 v FREQa 705 QUESTION 163 EREJ=> o
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-~~~ §2.47 Instrument Description: Project PASS-Teacher Survey —-

-Briat dascriotion of the instrument:

e o
The inatrument consists of 19 statements and a space fo; commients OT concerns. Téiéhéfi
were asked to. indicate how much they agreed or. disagreed with 16 of the statements by
using the following responses:. strongly agree, agree, neutral, disagree, strongly_ disa-
gree, don't kdow, and not applicable. These statements dealt with thie_value of the
Project PASS activities and reunSCed input on some possible modifications. . Three quas-
tions (with "yes;” 'no," and "don't ‘know;" respounses)-asked -about the respondent's use
of tha Projece PASS ricommended strACegies in che classroom.
1o uhom was €hHa {Hstrument admintscered?
To each teacher in the 16 elementary schools receiwving Project PASS preferred sarvices
N who had not receivad a districtwide Teacher Survey; .
¥ Hou manv cizes was che instrurent adsiniscered?
Ofice with one foIIovvup.
THen was Ehe lnsErument administerad?
The SULVEYS were mailed on March 28; 1983,
The followﬁup surveys were mafled on April 13, 1983.
. WHere was she inscrument adninistered?
Thé teachiers récefved the surveys at their schools.
d o adilnfvesred the tuscrumenc? ’ .
oy e
' Self-adminfstered, : . : _
: - = T
. _ e - )
vy ~__~_‘:__~ﬁ-—~——-—""'—
o — s
: ihﬂf%*fi{ﬂ%%gféidu{He admialiscfaests havae?
Not applicable. .
}
G4 ene insceimedt adoinisteréd undar scandardized comdirticns’
8 o, -
A “ere chere o5rdb lams with che tnstTument or cthe adminiscoation shat mighe
4 affect the wvalidicv of the data?
§  None have been identified.
Wno develooad zhe inscrumensz?
. & The Project PASS evaluator.
. Gﬁat taliab{ltEv and validizy data ars available on—he izmszrament’?
B d - vone.
ife thérs 25¢5 3a€a a7ailasle for taterscecing che vesulss!?
No: ‘ 150
i

ERIC

Aruitoxt provided by Eic:
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PROJECT PASS TEACHER: SURVEY

Purpose

A Project PASS Teacher Survey* provided information rélevant to the follow-

ing decision and évaluation questions:

Decision OQuestiosn L: Shouid Project PASS be continued in 1983-84?

Evaluation Ouestion DI=5: To what extent did the staff in
the schools receiving preferred services feel the Project,

PASS ‘materials; instructional methods, and consultation
services were profitable?

3

becision Question 2: If Project PASS is contifiied in 1983-84,

Should any changes be made in its implementation?

Evaluation Question D2-3: Are any changes recommended by
the principals and. teachers in the schools receiving pre-
ferred services?

_ . e
_,_,.___/

;_/_,/;

A draft copy of the Project PASS Teacher Survey was_developed on the basis

of ‘the evaluation questions in the Project PASS Evaluation Design and the

initial input received from principals in the principal interviews (see
Appendix D; Principal Interview). On Tabruary 23 the evaluator met with
three classroom teachers and one principal from a school receiving preferred
services; The principal and teachers reviewed the draft instrument and

their suggestions were incorporated into 1 second draft. The second draft

‘instrument was reviewed by the Project PASS coordinator and staff as well as

the Assistant Superintendent of Elementary Education and the ~irector of
Elementary School Curriculum, Their suggestionis were used in developing a
third and final draft. . ’

/‘ .

-

The prinmcipals Gf the preferred schools were mailed an explanatoTy memo

(Attachment I-1) and a copy of the survey on March 28, Teachers were also

.m=xiled a copy of the survey on March 28: Teachers who failed to return

their surveys within 12 school days were mailed a follow-up memo (Attachment

1-2) and a second Survéy on April 13,

**** <t DASS Teacher Survey replaces the level-of-use teacher inter-

. * The Projec

views originally planned in the Project PASS Evaluation Design. A survey

was used so as to sample a greater number of teachers,

Procedure RO
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A totai of 211 surveys were sent in the first mailing. This represents

52.3% of the classroom teachers in .the schools receiving preferred ser:.ces

(art, physxcal education; band; and music teachers were excluded from the

sample) A total of 175 surveys were received, resulting in a return rate

of 82:9%. €verall; completed surveys were received from approximately 43.4%

of the classroom teachers in the schools receiving preferred services.

The data were keypunched and verified at the Southwest Educational Develop-

ment Laboratori using the format shown in &ttachment I-3: A frequency dis-
tribution was obtained for each item.

Results

The results for items 1-19 are presented in Attachment I-4. The number andA

percent of teachers giving the various respomnses for each item are shown.

The total N for each item is 175 When the N across resporses does not sum

to 175, the difference represents missing data (e:g:; the number of teachers

who did not respond or give a measurable response for the item)-.

Attachment I-5 presents the same data in a summarized fashion to facilitate

its interpretation: The "strongly agree" and agree cotumns have been com-

bined and the 'disagree' and '"strongly disagree columns have been combined.

The data in Attachment I-5 have been used in making the observations below.

A high percentage of teachers (35-47%) gage a response. of "aot applicable"

to items 2-4. This high percentage of '"not appiicable responses consider-

ably reduces the number of teachers who evailuated the benefit of the Project

PASS servides: Of those teachers who evaluated the services; however; more

teachers agreed than disagreed that the workshops; classroom observationms;

:””d personal discussions conducted by Project PASS staff were beneficial.

At the same time, more teachers were against the refunding of Project PASS

than were for it (item 16). These findings suggest that while the respon-

dents see a value in the Project PASS services; they do not feel the services

are of sufficient benefit to warrant the refunding of the project.

N,

Agreement by 50% or more of the resrondents was reached on only four items

(items 6, 7, 9, and 10). The findings for items six and seven indicate

tedchers are interested in obtaining more writtem information on the exer-

cises and instructional strategief recommended by ProJect PASS.

AN
The results for item nine indicate-the respondents would 1ike ProJect PASS to

offer more assistarice to parents.—~The need for\greater assistance to. parents

has been observed by the Project PASS staff, in that the Project PASS interim

- report recomménds the employment of a half-time parent assistant to work with -
parents. ) . o



The findings for item tO reveai the " respondents would like Project PASS staff

to work more on a one-to-one basis with students: The idea that Project PASS

staff shOuld work on a omne-to-omne basis with students seems to be im confilict

with the project s intended goal. According to the project coordinator,; the

purpose of the project is to ispact students by training teachers: It is

felt that working with teachers will cause more students to be infiuenced

than would be if the. project staff devoted themselves to individual pupiis.

recommended by Project PASS (item 17),fless than one—third of the respondents

stated they used the strategles on a regular basis (item 18): This confirms

statemerits made by Lhe Project PASS trainers. The traimers said although

teachers had known about some of ‘the recommended activities preV1ous1y, the
teachers weren't using the strategies in a consistent manner.

The responses given for item 20 are provided in Attachment I-6: The comments

can be categorized as fOllOWS' praise for the program (page 1); reasomns why

. the respondent did not participate in the project activities (pages 1-2),
suggestions (page 2), and areas. for improvement (pages 3—5)

H
I
¥, ]]
o X
[yro)
¢
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. L AUSTIN INDEPENDENT SCHOOL DISTRICT
~ - . Office of Resesarch and Evaluation
/ : . March 28, 1983 '
, )
TO: Principals of Schools Réceivirg Preferred Project PASS Services
FROM: Patsy Totusek '

SUBJECT: Project PASS Teacher Survey

Attached is 4 copy of the Project PASS Teacher Survey that one half of your
classroom teachers will be receiving xhis week through the school mail. .
This survey is being sent to each priacipal for informational purposes.

Only teachérs, mnot principals, are requested to complete it.

The Project PASS Teacher Survey is being sent to those teachers who did mot

complete a teacher survey for ORE earlier this year. This is being dome to
decrease as much as possible the amount of paperwork required of our class-

room reachers.

Teacher inmput is very important in the evaluation of Project PASS. We appre-

ctate your cooperation in encouraging the teachers to return their completed
surveys. Thank you for your assistance. : ' -
CPTimiE ;
¢ Attachment ‘
7 ) s, B o
Approved: X7 z(vc:EZQV T S <
iDirec;of?,Officeiofrﬁéseangh agd Evaluation ?
iy ’ /; [/7 g .," N

Z L7 Ay

- Approved: _Juo At L L A0~ .
Assistant Superintendent, Elementary Education

ce: Timy Baranoff
. Etta Hollins




'82.47 Attachment I-2

AUSTIN INDEPENDENT SCHOOL DISLRICT
Office of Research and Evaluation.

April 13, 1983

TO: 'Ciaééroém Téaéﬁérs
FROM:  Patsy Totusek(g*:

+

SUBJECT: Reminder to Complete Project PASS Teacher Survey

Redently you receivéd a Project PASS Teacher Survey. At this point,

be, we reaily hate to pester you about this thing. However, at the
e time, we feel your input is extremely valuable in evaluating the

Project PASS services.

o

G uid yogique a few minutes- to compiete the survey and return it to

1s? Another survey is attached for you in case you misplaced the first.

if you have aiready returned your survey, you.can disregard this memo .

+

hanks for your assistance! YOu re great to help us out like thlS'

. PTirrf
- ttachment
o . 1
A@ﬁfoved. 27 > /é/ o
e of Researckﬁ}nd Evaluation - :
Approved:

%

o

-7 IR
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o Attachment I- 6
R (Continued, ‘Page 5 of 5)

"I felt the recommendations I received from Project PASS for my class were
inappropriate. (Two teachers)

"The Project PASS staff person in my school did not follow up on items we
discussed.

She did not show up for two conferences we had scheduled, and
on several occasions we discussed specific materials that she offered to

send me that I never received or received too late- to use in my curricuium
plan this year,"

"The Black students Pro3ect PASS discussed were very uniike the Black students
I am teaching,”

"If Project PASS is only for,,or primarily for, Black students, the trainers
'should work one-to-one with them."

135

| . ‘ 1-17
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82,47 S : Attachment I-6 7
(Continued, Page 4 of 5)

"I have not used the services of Project PASS this year. I teach in a special

education resource room and I see the possible need for services from ProJect

PASS but I have not takenm the time or effort to call upon the trainer's

assistance., I did not receive enough information on the Project to keep me

interested enough to contact them, and they don't seem readily accessible.

"I feel classroom teachers are Very capable of adjusting motivational strate- _
gies to obtain the most Dositive résults from children of all colors.

” &
"My request for help resulted| in a classroom observation with no follOWathrough

whatsoever!" (Six teachers) |

\

"In my opinion, the choral reading is not an effective aDDroach to reading
instruction."”

"Suggestions glven to. me did not seem geared for Black students any more than'

other ethnic groups."

"I feel there is a strong need for Project PASS., However, I feel that there
was a difference in what the first workshop said Project PASS would be and

what we rece1ved "
"The Project PASS objectives apply to all children and not just Black aﬁﬁa;éaﬁ

777777 "

"The éoals of the project,neéd to be spelled ont more clearly. (Three

Tack; I resent

inferior and need a lot of "special” considerations. 4s a
this impiication: Project PASS is a wonderful idea but a lot of resentment

of this project is evident at my school. ‘For it to succeed something must

be donme: I suggest that Black and White parents have an oDen\meeting to

discuss these concerns.' . 3 Y
- . : N\

‘"The implication is that Blacks are incapable of learning agg d therefore are

"As a teacher T feel I need more help with the few retainees and ‘such in my

"The observations and comments made on a bi~semester basis are notlrealistic
to what a teacher has to deéal with daily."

. "one of the teacher trainers made teachers feel very defensive:; She made a

teacher feel like it was all the teacher's fault'if a child didn't do well.

T feel she made teachers angry and not as willing to listen to what the pro-
gram had to offer by doirg this." .

w6 135 e



82,47 | ‘ ' Attachment I=6
. (Continued,; Page 3 of 5)

\

"one concern is that children that may qualify for special education are mot

even being referred to LST (the first discussion stage) because of the . .
Project PASS statement goal to have less (taken as no) Blacks in special

"I didn't like the way Project PASS was presented to our faculty." (Two
teachers)

"I had been using the instructional strategies recommended by Project PASS .

before Project PASS was conceived. 1 learned Iittle or nothing that was

new."” (Eight teachers)

"Sometimes I felt like the trainer was not listening to me and what I was
saying; She would twist my Statements to fit what she wanted."
"I do not like the idea of assisting only Black students--Project PASS should
be for all students who neéd learning assistance:." (Two teachers)

' "Project PASS came on too Strong at our -school and the faculty resented this."

"The Project PASS person and I were supposed to meet to discuss a child but
she never followed through." (Four teachers) '
i Feal that all children should be treated alike: That is, the child's.

needs should be addressed with the method that works best:" (Two teachers)
"project PASS never identified anything specific that one would do with the
Black child differently than with any other child:" (Three teachers)

"I feel the funds for Project PASS should be used to hire more teachérs to
lower the pupil-teacher ratio.”" <

"The project should be followed up by stronger, more qualified staff." (Iwo
teachers) s

* ‘uch of the time the Project PASS people displayed a superior, critical atti-

tude that I felt was .unwarranted, We heard a lot of criticism but réceived
tittile positive help." (Two téachers) :

"I feel Project PAéé;ﬁéévAOt met its objective because of the poor organiza-
tion and planning of its staff member." :

"fhe activities the trafner did ih my class were good but only met the needs
of the average learner and left out the meeds of the Black students with

_probléﬁé." :

1-15 1.4y




82.47 : . ' Attachment 1-6
: : g : (Continued Page 2 of 5)

(=4

”Except for the one workshop at the beginning of the school year, I/haven t

heard or seen any personnel or seen any instructional strategies

"I feelf@hat once a week for half a day is not enough time to effectiVély tork
with the students.and provide feedback to the teachers: More staff persons
and time in the schools is needed in order to get better cooperation from

faculty members;' (Two teachers)

Al

"ijould like to see some sort of kit (games) developed that students could

take home and get parents to play with them. At the end a report could be

obtained from the parerits and a participation award could be given to the
children." -

"I wish Project PASS could have had a tutoring program to have helped the
academically deficient. Each neighborhood could have used their school for

dafter-school tutoring. Choral reading is not going to help them academically

although I am very fcnd of hearing it:"

"I feel that this project should be presented to our parents. There is a lot

in the project that I feel our parents would benefit from and could use as

follow—up material at home. If attendance is a problem, the importance of

school could be impressed upon the Darents;" (Three teachers)

"I feel Project PASS should work with individual students having problems. I

feel that students that are far below grade level need their individual atten=
tion." (Three teachers) -

"I would like the trainers to work more with grade levels or groups of teachers

in training sessions.’

Black special education children. I adapted some of the Project PASS: sugges-

tions for my classroom.r The suggestions were Vvery helpful "

"Project PASS services to Darents should be offered at the high échool level."

tion for some students: Perhaps this aspect can continue as ‘a tutorial

gervice, provided by teachers rather than an instructional coordinator."

"We need to hear of more specific strategies-

"I believe the ideas and strategies Drov1ded by Project PASS have beet of

assistance to me as a teacher. The information I have used; I've obtained

from inservice programs. - I do not feel the presence of Project PASS in the

school is necessary;' ,;

"I talked to the Project PASS person about several children. She observed one
time (but one child was absent). I have had no_ follow-up since then. I

haven't gotten any help on ways to help these children, other than the choral

reading demcastration: T use choral reading now, especially with my lower

'children. I like it, but I'd like other ideas, I don't want to see more

written fnformation: I want more help personally; or in a small group."

o 1-1414




Attachment

I
(Page 1 of 5)

“TEACHER COMMENTS

"I Support any program that will help teachers understand and more effectively

teach minority children."
"For the first year, I feel the project is off to a good start.

"The activities for Black History Month were well done——especia*iy the program

on the Black Texas Cowboy:'

"I have thoroughly enJoyed the services provided by my trainer. It would be a

shame if the project were not refunded. Any teacher .who has not used the

services is cheating his/her studeats."

"It was beneficial for my Black and White students to have demonstrations by

Such a good Black teacher. For White studeénts, since they may hear otherwise

at home, and for Black students, who do not See SO many Black teachers.
"My trainer was a big help! I appreciatéd,thé advice I received."

"I am an integrated speciai education teacher who has done a lot with oral
language already. The workshop I attended did offer some enlightenment——I

enjoyed it!"
"I would like to learn more about the project." (Two teachers) _

"My whole class enjoyed the presentation very much and all have continued

reading the lei Martin books on their ovm.'

"I did not use the services of Progect PASS. . I have no Black studénts in my

classroom.”" (Two teachers)

"Since I am a sSpecial education teacher, Project PASS does not apply to me.

(Three teachers)
"I have had very little contact with the Project PASS staff." (Two .teachers)

”The Project PAS services were not offered to the kindergarten teachers.,

* There were no students retained at- -this grade level " (Two teachers)

.My classroom are not retainees.

"I am a pre—K teacher. I haven't had the chance to use the strateg1es becaus

I only have two Black students and pre—reading, pre-writing, etc., are the

skills which are our main focus. L do believe Project PASS should be re-

funded, If I get assigned to a higher grade next year, I would surely appre-

ciate their help."

i
Ha

O

¢ ST

#
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13, The sresenca of the sredect S smer . Nz | (30) (30| (33 (#9)|(23) | e
. person it my school has had.a positive - - ) :
_ {mpac: upon the Black students. LS 17:1 280 15 9 2?0— I'_?'l
14. The presance of the Project PASS staff z ' T 72 1G4 1A 0
person at my schogl has had a positive gu (Q‘j (133) (307 (7 (H exel
{mpact on the Black ovarents. O 5.1 189 170 Y23 ]9!9
o e e = fo— m i miie eadgd IN= (29) "7 (5 /) f9ﬂ§ 16)
15. The presence of the Project PASS staff T (‘% 57 391
person at my school has had a positive o - , T —
impact on the faculty. 57% [37 g_};‘? 3266 20k Gl
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el Project PASS should . 0. ; N EPII R P y
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classrgom on a regular basis. 71309 | ¥7.4- 7\% RALE
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recommended by Project PASS.
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82.47 Project PASS Teacher Survey irtschert 5

e 0d3ice of Research and Evatmation
S Spring 1983

This. year AISD offered Project PASS services to the paired elamentary schools..

Your responses to this survey w11 nelp us evaluate the effectivensss of the project.

A1l individual responses will be kept confidential. The number on_the back of this_ forn
will be used only to monitor the return rata. Thank you for your time. We really : appre—

clate your helpl - 37
=1 [-lslzd | 3
For the. fuﬂovrlng {tems please c'!rc’!e the number -] | =l 5| 2ES X:
ts the right that indicates how ﬂuch you agree or S3| 8| S| =] ssi=z| o=
d1sagree with the 1tem. S5l & 8l=| =siesl g5
| v -< =z|a | »wa < ,z <
1. The mrishogs grov1ded byﬂthe Project PASS b ( 2 “EIZD (L,v?() - (1) (;(H
staf¥ were beneﬁcial t5 me, 9o ‘3; 296 | 2757_,17 I/ 13,7

B o ,,,,;,,,,,,,,,,, : N 5.0 .Y 2 i 7=
2. The classroam demenstrations conducted by theN' Vi@ }lf' (ié) (7 (67}
7 ' P?‘bjéi:t PASS sf@h’f wers bénéf‘l_cflzﬂ 0 me. a5 93 ’T/ /3,.7 Q a0 1253
: 3. The classroom observations conducted by the Nz (3‘3) g_-./) (3‘2) (?) (83},

Project PASS staff were beneficial to me. 0 13/ 137 1%.3 sl lemt

4. The pe—sona'l discussians I've had with Prcjeci\’ (qu) - (5@ (35) (3] (&4 :
afd _ 3 - - P N
PASS staff» about students were beneficial to % A& 126 20.6 1.7 1354

me.
: AR EIER G
5. The =raaect PASS teacher trainer ne-ds to_be Nz (5;3 @7\) (‘;5) ¢ 5)

more available and accessibla to classrocm o L

taachers. _ ) 00| 29.7 B9 ;9,3 103|127
6. £ would er,t.é ses samgie scr1pts deve]opeé Ll {\q 5) - Q.S’) (/{) (57 (5‘{)
‘and distrituted for cnoral reading exercises. 57.) éu *377 i‘lé 63 29 - /?‘./
7.1 wcu'ld 19ka to see maors written 1nfar-nat10nN- (/035 Q@ @3> (3) (.:10

made available an the instructional strategles ) :
reccmended by the Pr-aject FASS staff: oo | GIL7 19 7 c/ l{’z I; o)

8. I wauw |1<e t:; s2e the °m,1éc* PASS tesacher M= (éo} (‘7‘“/\) 05 'fbf\ (73)

trainers_use more Follow-up with teéichers _
who ars trying the reccmendnd stratagies. &5U. 2\{-3 J:Sl ' 3‘ & 5 .35"6

e A REIE) ] (3 I(fs\) (19)

3. I would 1ike to see the Project PASS sta#! ' AR
7N 110690

orfer more assistance o parents. _ By0. éc IA b N '7 |
o K= ] YR 71N
19. I would Tike ta sa=a the Project PASS stasf_ ,,7N' 1%) (3:? (1712 (”) o’-l,i
#orfi more on a one-to-on»e sasis with stud»ents &1 (10-6 IS;SLf;i;,3,,ffw3 12,0
wl (52 (39 (59 (%) (a3

[;@3 3.4 Jﬁ AL

11. Project PRSS has made me more awarz of the
- ; lear'\ing and behavioral needs of 3lack s’tudeﬁ%s@ 9:?7

12. The inst wctiona: s..i-i';gi § recorsiended by Nz ’\:::‘LH \(39) (:}93 ié/ !{3 2}
°mject PASS are different :‘3 n the instruc- | _ -
) tional strategies I have sad before with o i1 2
- 37ack students. - . Q% 1-3 T |183} LH l 13‘7/ ll&‘?

1

Q I : . \I (_Lvir)- : . 1‘1 . !
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z g a a-| = 5 |25 = 7 - ) of 2).
§31812|5|83|52|=% of 2)
; 55| 5| 8|5 135128125
LT T N (700 | 7330
13, The seesance of the Project PSS smrr [V |(8) {(2) (22[D)|CIs) |¢19) | (33
person aE :nyfi.;hq'?.l 72’&3 nad §7pds‘lt'lve | 7
e e et oot o eulos 50 1a20]13)
14. The presence of the Project PASS staff ANz 17 o SN 105 779) 126
person at my school has had 2 positive . /f]& (27 (7) (3’? ("ﬂ QZ} (7‘0 (1(07 Co t
impact on the 3lack parents. ° : 6? 2 L 140 1189103 169 1432 199 o
|15 The presence of the draject PASS scate = [3) e [Eae|zol (3 (o)
. person at amy school has. had 2 pos tive o B N R I RN B o
| impact on the facultv. , - 2= 1] |20 517 1sY {174 {2020 7.l
5. In light ot the emiicas it providess | 1 [0 |o0|GA30 B (@) (1)
feal Project PASS should be refunded. &0 5. l3j ”)Dl FIE /3-'07@,7#

for_the 1983-34 schocl year.

o by (R T (e

L7 ¢ have used cae instrictianal strategies 17 @g) | D | () | (29 °
:r;gn:mended 8y Project PASS 1'n my class- ol 50 | &i ,,Z.O i 137

'13. [ gse the ingtructional strategies vz (s | (83 | () | ¢29)
recamended 3 veiar matae oef 36 | 424 | 74 L v.3

13, it this time; T fal 1 geed gore assistance (37) @ | (1) | 33
B e BT 5 [ se0 | 97 | st

29, ;ggsa use this space &9 make any ot’her'-'.c'::ménts or exgress éﬁy cincerns about Project _
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Project PASS Teacher Su_i;vey

033ice of Redearch and Evaluztion
Sening 1983 ., .
SR Total N=015
This yaar AISD offared Project PASS services ts the paired elementary ééhééié.

,Yom' responsa to this survey will help us eva’luatﬂ the effect'lveness of the pro;ject.v;._--—”

will be used only %o monitar the return rate. Thank you for your t'ime. We really appre-
ciate your helpl .

11,1ndividual,re,spgn;g;,yﬂj _be kept_ canﬁdential ] 'rhe number on t.he back of this - forn

ST 3|2l L | 0] X2
> g 28 z
Egrf'ghe fo1]ow1ng 1tems please circle the numbter 2. <] ®|g| B8, . o
to the -right that indicatas haw much you dgree or Saf 8 = 2| g8%zl o2
\ d1sagr§= with the {tem. 182 2| 2| =3| asias | =22
e Nz @) [ED|ed [20)[(08) Ty [2Y)
1. The workshapgs provided by the Projest PASS )'_ ) 2 . :
staff were beneficial & me. o= |$i7 9 |zt lieg| 103 |70 1137 "
L = Y ezl ;5 /' F=S 77 \ “-.\ '
~2. The clas*'rocm demonstrations canductad 5y .I'e (/(’) (32 [J\/) ‘ )6/ ) (// ('c—’) ‘.} y
‘ Pro.,ect PASS staff were teneficial to me. 9.7 '?S"% /3—} ’3:&’ s 3 &0 173.3 S
s y &8, Js 2 » (s rkd 30 -5 - .
3. The ‘classroom observations canduc ed by the v (6) [177 0") OD) (j) ) (83) NP S

Pm?ject PASS staff wera beneficial to me. 50 2'-+' 9.9 i%')]lﬁ' é? ! ;J_' ,ffl{ . ‘.\
R . =15~ o b agy 1= g ) B

4. The. persona1 discussions I've had wizh Prcjec’y’ G ¢yo) 22} {22 (4) (3) ()
PASS staff akout students were beneficial tom‘ Sl 1.9 126 ]25 3-0, i’L 355'

. Wz D e el ¢ 109 |30 -

5. The_ °m3ect PASS ssacher trairer neads &3 te
pore avaiiable and accessible -1assmom . N R IS T PP PP e
teachers. ' . i _ 90 3.4 JI%i 09|50 6.3 {1€3 1177

- 6. I would lika ) se= samo!e scripts deve‘loa«dN (3“7 (57) 57) c) (5) €= (ﬂ

and 'd'l:’ti;'ibutéd ‘or chioral raiding aﬁrci.es.‘j?o lbic 337 143 3i 9. 2.9 H—'i .

\\ . 7 \ N 7}'.7' 2 AN >N\ - 7%
. I would 'ler t3 see fors writtan ‘nf::r—lat'lon W= EW) (‘I’(D (202) (q) (tl) (3> ‘T'I)
made_avaiflable cn_the instructional strategies

reczmmendad by the Pmde"t PASS sctaff. 8- 5‘757' 3519 49 S.i ‘13 {7 ]JO
) an e el [ 1(9) |eys)

8. I would 13r~ t3 see_the P-ojec‘ -nssf;eggher'
trainers

~g i

sa mors follow-up with teachers _ N D IR P
who are trying the recamerded stratagies. oo 12:0 3 s 63 23 15 12y,
9. 1 muld 'H e to sea the Project PA<S s‘zf‘, = (53) (1) e | (3,), & (,’, ]
offer nore|assistance to parencs. , 37'0; 30_5 §?7 1261 0 17 7,,i7/ 109
10, I weuld l1ke to sea; the Project pass stars V7 [(4l) (LS| AEN ORI
w#CrX more on 2 one éo-one basis with st dan ayv,a_%fl 3“ 15"/ l' 1.l 163 112D
t1. Project ?SS Ras made me more aware of
of

s -

t‘xe

eor wd (0D ) EN|AR) o) 3
learning. and behavicral needs of 37ack s h.xd??%,?a. -3 |m 3;3 0% 109 12,3 2.6

rduis -t

e 0) led)|ed a|ed i(¢) 1¢33)

12. The. instructional s.*ataa,es racammended Sy

Project PASS are diffsrent than the instruc- "‘.\ ' : ]
tjonal sir atg'""a I have useﬂ bemra with N N R . . l
*—@o_,::rfa_zs.] i5.3 08zl 3.0 |3Y 1189 :

31ack students. @
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